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CHAPI'ER I 
DEVELOPMENT OF THE PROBLEM 
1. Introduction 
Juvenile delinquency is one of the major youth problems in the 
United States. With the increased mobility of population, the 
expansion of suburban areas, and more rapid transportation, among 
other trends, juvenile delinquency can no longer be thought of as 
being confined within the boundaries of neighborhoods, local 
1/ 
communities, or even states.- The continuing rise in juvenile 
delinquency extends throughout the nation and is accentuated by the 
statistics published in the most recent report of the Subcommittee 
to Investigate Juvenile Delinquency of the United States Senate Com-
2/ 
mittee on Judiciary.- From 1949 through 1957, appearance before 
juvenile courts for delinquency increased almost 2! times. In that 
same period the child population in the 10 through 17-year age group 
increased only 25 per cent. During 1957, a total of 603,000 appearances 
for delinquency were made before juvenile courts in this age bracket. 
1/ Paragraph description of the Impact of Juvenile Delinquency in the 
United States taken from a Report from the Senate Committee on 
Labor and Public Welfare, accompanying S694. 
2/ Quoted in ''Washington Flashes, 11 The Personnel and Guidance Journal, 
- (December, 1959), 38:278-279. 
-1-
Of this ammal figure, four fifths are new cases and represent 
only a fraction of known offenders. The total number of adolescents 
in the 10 through 17-year age group who have appeared before juvenile 
courts at any one time constitutes 12 per cent of all members of that 
age group. On the basis of the figures available from 1950 through 
1957, 20 per cent of the male adolescents in this age group have 
delinquency records. At the present time there are more than 1.7 
million young male adults in our population who have been before 
juvenile courts for delinquent behavior. 
2 
The Bureau of Census estimates that in 1965 there will be 35 per 
cent more boys and girls 10 through 17 than in 1957, and by 1970 there 
will be 48 per cent more children in this age group. If the delinquency 
rate remains the same as in 1957, we can expect more than 800,000 
juveniles to appear before courts in 1965, and a~ost 900,000 in 1970. 
However, if the rate increases as it has since 1948, we can anticipate 
more than 1 million children to appear before courts in 1965, and 
possibly 1.4 million in 1970. These figures become more significant 
when it is realized that juvenile court and police statistics do not 
reflect the group of known delinquents who are handled by community 
agencies without referral to the police or the juvenile courts. 
Official statistics such as the foregoing figures are valuable in 
indicating delinquency trends but are limited in usefulness for research 
purposes, particularly in the present investigation which is a study of 
the relationship between delinquent behavior and social class. 
2. The Problem 
The primar;y purpose of this investigation is to answer two major 
questions which will be the pivotal concerns of the study. The 
questions are based on the empirical evidence of research which will 
be reviewed and critiqued in Chapter II. The questions are: 
1. 1·!hat is the distribution and form of delinquent behavior 
among the various social classes? 
a. iv.hat is the extent of delinquent behavior in the 
middle and upper classes? 
b. Prescinding from 11 official delinquency" what is the 
extent of delinquent behavior in the lower classes? 
c. Hmv is delinquent behavior treated in the different 
social classes? 
d. Are there any forms of delinquent behavior which are 
more peculiar to one class than to another? 
2. "trfuat is the relationship bet~Jeen social class Bobili ty 
and delinquency? 
a. i·Jhat is the relationship between 11upward vertical 
mobility" and delinquency? 
b. \•lhat is the relationship bet1r1een 11downward vertical 
mobility" and delinquency? 
c. V.fuat is the relationship between "stalled mobili ty11 
and delinquency? 
d. \fna t is the relationship between educational and 
vocational aspirations and delinquent behavior? 
3 
4 
3. Justification 
The first concern evolves from the research evidence which shows: 
(1) an individual's class position has a significant relationship with 
and bearing on his behavior; (2) most of our knowledge of the association 
between social class and delinquency is based upon biased statistics; 
and (3) there is a great deal of undetected delinquency which exists in 
the social classes. 
The second focal point emanates from research indicating: 
(1) vertical movement from one class to another (upward or downward) 
may be accompanied by anxiety, insecurity and anti-social acting out; 
and (2) blocked or "stalled" mobility may be a motivating factor in the 
development of delinquent behavior. Movement from one class to another 
will depend upon such factors as the individual's capabilities, his 
level of aspiration, and the opportunities he has to be mobile. 
Frictions arising when a youngster's level of aspiration exceeds his 
realistic potential or when serious obstacles thwart realistic levels 
of aspiration may contribute to the motivation of much delinquent 
behavior. 
Several social scientists have been concerned with the problem of 
social differentiation in delinquency. 
1/ 
In writing on 11 the privileged delinquent" Clark- emphasizes the 
gravity of the problem and in so doing scores the need for research on 
y Kenneth B. Clark, 11 Color, Class, Personality, and Juvenile Delinquency," 
Journal of Negro Education, (Summer 1959), 28:250. 
the significance of social differentiation in delinquent behavior: 
11The fact that we do not, at present, know the number of 
such young people who are developing in our schools; that we do 
not have the theoretical framework and the methods for recognizing 
them; and that we do not know whether their numbers are increasing 
or decreasing do not necessarily diminish the social gravity of the 
delinquency problem. Indeed, the fact that these patterns are not 
generally recognized or discussed as part of the delinquency 
problem or that they m~ even be accepted as indications of the 
1normal and natural' patterns of a discriminative middle- and 
upper-class way of life suggest their insidiousness and gravity. 
This more obscure aspect of the juvenile delinquency problem will 
be infinitely more difficult for society to deal with, precisely 
because it is so inextricably woven into the fabric of the valued 
and privileged aspect of our society. 11 
1/ 
Richard A. Cloward- has observed that 
" •••• one problem which has plagued the criminologist is the 
absence of adequate data on social differentials in criminal 
activity. Many have held that the highest crime rates are to be 
found in the lower strata. Others have suggested that rates in 
the middle and upper classes may be much higher than is ordinarily 
thought. The question of the social distribution of crime remains 
problematic." 
2/ 
A statement by Barron- indicates the importance of an examination 
into social class and delinquency: 
"~ss is known about the upper-class patterns of child 
rearing and their relation to juvenile delinquency. This is an 
area which invites intensive investigation. It is conceivable 
that a concept of •white collar delinquency' would emerge which 
would revolutionize the field of delinquency in the manner that 
Sutherland's 'white collar crime' has affected criminology." 
1/ Richard A. Cloward, "Illegitimate Means, Anomie, and Deviant 
Behavior," American Sociological Review, (April, 1959), 24:174. 
2/ Milton A. Barron, The Juvenile in Delinquent Society, Alfred A. 
- Knopf, New York, 1954, p. 135. 
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1/ 
Cohen- cites the need for an investigation to ascertain the 
extent of delinquent behavior in the general population. Kvaraceus 
2/ 
and Miller- declare that what is badly needed today is a carefully 
conducted census or survey to make known the true distribution of 
norm-violating youngsters within the variable dimensions of social 
class status and emotional pathology. 
Social differentiation in delinquency not only has been of concern 
to social scientists but also has been the subject of scrutiny by laymen 
who, lacking the sophisticated tools and techniques for scientific 
research and analysis, nevertheless have provided us with graphic and 
telling descriptions which help to bring the problem into sharper focus. 
3/ 
Salisbury- in asserting that there has always been much more anti-
social conduct among the children of better families than is generally 
realized, draws the following vignettes as illustrations of his point: 
1~en twelve-year-old Peter and his friend, thirteen-year-old 
John walk into Kresge's on the main street of South Neck and swipe 
some candy bars off the counter and are caught as they try to 
sneak out, the manager doesn't call the police. He knows the boys. 
He has seen them often with their mothers who are good customers. 
He bawls the kids out and sends them home. If he is thoroughly 
annoyed (because children's shoplifting goes on every day of the 
week) he may call up the mothers. But he does not think of 
arresting the youngsters. But if the same thing happens in the 
Bedford-Stuyvesant area and the kids are caught the policeman is 
1/ Albert K. Cohen, Delinquent Boys: The Culture of the Gang, The Free 
Press, Glencoe, Illinois, 1955, pp. 37-41. 
2/ W. c. Kvaraceus and W. B. Miller, Delinquent Behavior: Culture and 
- the Individual, National Education Association, \{ashington, D. c., 
Publication, 1959, pp. 118-119. 
3/ Harrison E. Salisbury, The Shook-up Generation, Harper and Brothers, 
- New York, 1958, pp. 107-109. 
called in, the kids are dragged off to the station house, they 
are sent up to Children's Court, put on probation and classified 
as juvenile delinquents. 
7 
If sixteen-year-old George and three of his friends 1borrow 1 
a nice looking Pontiac convertible from the country club parking 
lot and set off on a joy ride and are caught speeding by the 
county police they are taken to the station house all right, but 
nothing goes on the blotter. The parents come down, there is much 
talk, the fathers bawl the daylights out of the kids, the boys 
promise to be good, the owners wouldn't think of making a charge, 
and by two o'clock in the morning everyone is back home, peace-
fully sleeping. At Christmas time the police captain gets 
several very nice presents. There's no case, no record, no 
statistics, 'no delinquency'. 
When seventeen-year-old Joan gets pregnant after letting 
eighteen-year-old Dennis 'fool around' at a beach party one 
summer night she isn't sent to the Youth House. Nor is Dennis 
confronted with the dilemna of marrying the girl or facing a 
charge of statuatory rape. There is an angry dispute between 
the two families. Joan's family blames Dennis. Dennis's family 
blames Joan. In the end Joan's father finds a doctor who takes 
care of Joan for 750 dollars. Joan is a month late starting 
school in the fall because, as her mother explains to the principal, 
she had a severe reaction from the anti-biotics they gave her at 
the camp up in New Hampshire where she went in August. 
This is the classic middle-class way of dealing with the 
problems of anti-social conduct which when they arise in the slum 
become the bread-and-butter business of the police, the courts, 
and the social agencies." 
1/ 
Concerned about the same problem, O'Conner- writes: 
11Vast numbers of our priests and nuns, rabbis, honest 
businessmen, and men of stature in the professions were children 
of the poor. Conversely violent transgressions frequently are 
committed by the sons and daughters of the rich. There is one 
difference to be sure: the poor child who gets into trouble 
customarily will be treated more harshly by the police and other 
authorities than the child of a rich man; the people who administer 
the law are deferential to families of wealth and influence. A 
!( Len O'Conner, They Talked to a Stranger, St. Martin's Press, New 
York, 1959, P• 268. 
poor boy arrested for a sadistic murder can reasonably expect 
to be detained and interrogated for a long period of time, to 
face trial on the confession he eventually makes, and to be 
executed for the crime. A rich boy arrested for the same type 
8 
of killing will be surrounded by legal counsel, protected by 
writs, and eventually may cheat the electric chair on the 
strength of a lawyer's eloquence and a judge's deference to his 
family's eminence. The law-enforcement people even have a word 
to cover this kind of a situation, they say the boy has 'clout 1 • 11 
These journalistic observations concur with a significant state-
1/ 
ment made by Warner and Lunt- in their classic work, The Social Life 
of A I'lodern Community: 
"The disparity (of lower and upper class arrests) is not 
to be accounted for by the fact that 'criminal behavior' is 
proportionately higher among lower-class juveniles or that there 
are more ethnic groups whose children have been imperfectly 
adapted to Yankee City. It must be understood as a product of 
the amount of protection from outside interference that parents 
can give the members of their families." 
Juvenile delinquency occurs in all segments of our society. The 
delinquent behavior of the lower class resident usually comes to the 
attention of official agencies. As will be shown in Chapter II, 
research has not as yet gone far enough to be able to determine the 
extent and nature of delinquent behavior in the middle and upper 
classes. This study is an investigation to determine the extent and 
nature of delinquent behavior in the lower, middle, and upper classes. 
1/ William L. Warner and Paul s. Lunt, The Social Life of A Modern 
- Community, Yale University Press, New Haven, 1941, p. 427. 
CHAPrER II 
REVIEW OF RESEARCH 
1. Introduction 
The nature, purpose, and direction of a research endeavor is to 
a great extent contingent on the results of previous research in the 
field and in other related areas. From previous research evolves the 
problem, the theoretical framework, the formulation of hypotheses, 
and the methods of research appropriate to the solution of the problem. 
It is the purpose of this chapter to provide a conceptualization of the 
problem - i.e., an understanding of how the problem has developed, a 
theoretical framework within which the problem can be solved, and the 
formulation of hypotheses to be tested. 
2. Delinquency: Research Wasteland 
The problem of juvenile delinquency is compounded by the vast 
area of ignorance which surrounds the delinquency phenomenon. Despite 
the extensive body of literature on the subject, many important 
questions remain unanswered, much is still the subject of speculation, 
a great deal of what has been written and discussed is descriptive and 
heavily dependent upon subjective evaluation, and numerous studies are 
characterized by oversimplification and stereotyping. What is often 
called "scientific research" is infected with bias, subjectivity, and 
fragmentation resulting in spurious claims and hypotheses. 
-9-
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Several factors contribute to the lack of precision and the 
fragmentary nature of research on delinquency. A discussion of these 
factors is necessary because they have implications for the present 
study. 
Official Statistics: What they don't reveal.-- Numerous delinquency 
studies heavily rely on juvenile court and police statistics. Yet 
juvenile court and police statistics represent only a portion of the true 
delinquency picture and do not reflect the group of known delinquents who 
are handled by community agencies without referral to the police or the 
juvenile courts. Many delinquency complaints are taken care of unoffi-
cially. (See Table 1.) Several experiments in the use of central 
registration have indicated that the number of unofficial delinquency 
cases is quite sizeable. 
In 1943-44, the Federal Children's Bureau, in conjunction with the 
Council of Social Agencies of the District of Columbia, attempted an 
experiment in which the six public agencies of the district dealing with 
children's problems were requested to report to a central registry 
bureau each case handled. The significant fact disclosed by this 
accounting was that less than half of the children known to be delinquent 
during the year were actually known to the juvenile court of the district. 
Juvenile Court Statistics of 1950-52 show that 43 per cent of 
juvenile delinquency cases were handled unofficially. 
1/ 
A study by Murphy, Shirley, and Witmar- revealed that of a total 
of 6416 infractions of the law by juveniles, only 95 of these infractions 
eventually became a matter of official complaint. 
y Fred J. Murphy, M. Shirley, and H. L. V.fi tmar, 11The Incidence of Hidden 
Delinquency," American Journal of Orthopsychiatry, (October, 1946), 
16:636-96. 
Table 1. Number of Delinquency Complaints and Rates fo7r. the Years 1918 to 1957 for Cuyahoga County, Ohio! 
Number of 
Cases Ex-
Official Unofficial Grand Total eluding 
Population Delinquency Delinquency Delinquency Unofficial 
Year Ages 12-17 Cases Cases Cases Traffic 
Violations 
1918 89,138 3434 2505 5939 5877 
1919 98,387 3502 2433 5935 5901 
1920 96,108 3108 1911 5019 5000 
1921 100,160 2495 1298 3793 3785 
1922 104,117 2433 1018 3451 3436 
1923 108,410 2546 1434 3980 3963 
1924 110,051 2379 1804 4183 4163 
1925 110,943 2519 2129 4648 4602 
1926 113,119 2622 2144 4766 4736 
1927 115,795 2675 1883 4558 4548 
1928 117,940 2142 1770 3912 3858 
1929 122,462 2564 2124 4688 4683 
1930 128,396 2562 3078 5640 5637 
1931 134,653 2560 3259 5819 5816 
1932 138,134 2232 2708 4940 4939 
1933 140,580 2082 2566 4648 4648 
1934 143,129 2204 2479 4683 4676 
1935 141,605 2113 2060 4173 4169 
1936 140,292 1910 1939 3849 3847 
1937 139,541 2101 1763 3864 3864 
1938 140,269 1713 1466 3179 3179 
1939 139,228 1595 1324 2919 2919 
1940 137,183 1674 1388 3062 3059 
1941 135,411 1790 1376 3166 3138 
1942 131,559 1814 1428 3242 3123 
1943 127,695 2244 2032 4276 4047 
1944 122,926 2036 1685 3721 3546 
11 
Rate Per 
Thousand 
Children 
65.9 
63.2 
52.0 
37.8 
33.0 
36.6 
37.8 
41.5 
41.9 
39.3 
32.7 
38.2 
43.9 
43.2 
35.8 
33.1 
32.7 
29.4 
27.4 
27.7 
22.7 
21.0 
22.3 
23.2 
23.7 
31.7 
28.9 
1/ Negley K. Teeters and David Matza, "The Extent and Delinquency in the 
- United States," Journal of Negro Education, (Summer 1959), 28:212. 
(concluded on next page) 
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Table 1. (concluded) 
Number of 
Cases Ex-
Official Unofficial Grand Total eluding Rate Per 
Population Delinquency Delinquency Delinquency Unofficial Thousand 
Year Ages 12-17 Cases Cases Cases Traffic Children 
Violations 
1945 117,543 2323 1945 4268 4077 34.7 
1946 111,250 1740 2053 3793 3166 28.5 
1947 106,565 1534 2125 3659 2804 26.3 
1948 102,674 1470 2140 3610 2761 26.9 
1949 98,833 1321 2370 3691 2579 26.1 
1950 97,604 1256 2275 3531 2458 25.2 
1951 98,644 1671 2979 4650 2852 28.9 
1952 100,437 1609 3753 5362 3213 32.0 
1953 103,420 1687 4027 5714 3395 32.8 
1954 109,326 1645 3867 5512 3305 30.2 
1955 118,257 1807 4324 6131 3511 29.7 
1956 126,493 2275 5089 7364 4090 32.3 
1957 130,705 2467 5968 8435 4385 33.5 
These two groups then make up the known delinquency problem like 
that proportion of an iceberg which shows above the waterline. The 
invisible part of the iceberg represents conceptually, and perhaps even 
in relative size, the delinquency which goes undetected. For if we think 
of delinquent behavior as any misbehavior which might be dealt with under 
the law, whether detected or not, then undoubtedly a great many children 
escape the attention of the law enforcement or other child caring y 
agencies. 
1/ Richard I. Perlman, Delinquency Prevention - The Size of the Problem, 
- Children's Bureau Publication, p. 6. 
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It is difficult to determine the nature and extent of "hidden 
delinquency" in the United States because of the problems involved 
in obtaining a precise index of the volume and changing rates of 
1/ 
delinquency. Such difficulties arise from:-
1. Our lack of uniform reporting and the absence of compulsory 
registration of delinquent offenses. 
2. Variations in court practice in the classification and 
handling of delinquents. 
). Variations in community practice in the referral of 
delinquent and behavior problem children. 
4. Institutional differences in the receiving of children 
for care, and their method of reporting. 
5. Differences in police administration for the handling and 
referral of delinquency charges brought to their attention. 
An additional limitation of official statistics is that they are 
responsive to the irritability index of the community. Sharp increases 
in juvenile delinquency may reflect an increase in police activity and 
a sudden drop in the irritability level of the community. For example: 
increased newspaper publicity regarding delinquency may lower the 
irritability level of the community and increase police sensitivity so 
that more delinquent acts are detected. This in turn may bring on more 
publicity and the circle begins again; thus, an artificial delinquency 
problem may be created. 
~ H. A. Bloch and F. T. Flynn, Delinquency: The Juvenile Offender in 
America Today, Random House, New York, 1956, p. 5o. 
The existence of "hidden delinquency," the difficulties in 
ascertaining its nature and extent, and the large number of known 
delinquency cases disposed of unofficially are factors not taken 
into account by official delinquency data. Although official 
delinquency data serve a useful purpose as a barometer to forecast 
trends, they are fragmentary in nature and have limited utility in 
defining the delinquency problem and in serving as a basis for sound 
research. 
Lack of valid measurements.-- There is a lack of valid measuring 
instruments and appraisal techniques in the area of personality, 
attitudes, interests, motivation, and environment which presents 
serious handicaps in evaluating and measuring behavioral changes and 
influences, particularly in regard to a complex behavior syndrome 
1/ 
such as delinquency.-
Delinquency involves a series of interrelated variables in a 
2/ 
behavior syndrome.-
"Researchers have identified three complex factors in 
the delinquency producing equation. These may be expressed 
as follows: (factors under the skin) X (factors in the culture 
and subculture) X (factors in the community attitude.) Each of 
these factors include multi and complex variables." 
Thus the unique and the complicated nature of the delinquency syndrome 
presents the investigator with a formidable task in terms of precise 
1/ William C. Kvaraceus, The Community and the Delinquent, World Book 
- Company, Yonkers-on-Hudson, 1954, pp. 524-526. 
2/ William C. Kvaraceus, "The Nature of the Problem of Juvenile 
- Delinquency in the United States," The Journal of Negro Education, 
(Summer 1959), 28:191. 
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and accurate measurement, particularly when one considers that the 
measurement of human behavior is in the embryonic stage of develop-
ment. 
Lack of conceptualization.-- Much research is carried out in a 
spontaneous manner and is characterized by a lack of preplanning. Most 
studies take advantage of material already in an institution's file -
material collected for some purpose other than research. In such cases 
rarely are hypotheses stated and subjected to rigorous statistical 
1/ 
analysis.-
Perhaps the most important ingredient lacking in present research 
efforts is the formulation of a theoretical framework within which the 
2/ 
particular problem can be approached. Friedenberg- in his discussion 
of adolescence stresses this point: 
"The literature of juvenile delinquency, extensive as it 
is, is remarkably deficient in first-rate theoretical formula-
tions; largely I believe, because conventional society insists 
that juvenile delinquency be regarded as a 'problem' - that is, 
as something external to itself, for which it may perhaps be 
blamed but which cannot by its very nature, challenge conventional 
values. To construct a social theor,y that would account for 
juvenile delinquency on this premise would be like setting up a 
conception of gravitation while insisting that the sun does not 
respond to the attraction of the earth, but only the other way 
around. To some people this would seem reasonable: the sun is 
bigger and brighter, and many people worship it." 
The conceptualization of a research study - its nature, purpose, 
direction, and theoretical framework - will to a great extent be 
1/ William c. Kvaraceus, The Community and the Delinquent, World Book 
- Company, Yonkers-on-Hudson, 1954, pp. 524-525. 
2/ Edgar z. Friedenberg, The Vanishing Adolescent, Dell Publishing 
- Company, New York, 1962, p. 220, (Paperback edition). 
contingent on the results of previous research in the field and in 
other related areas. The development of sound hypotheses rests upon 
16 
a foundation of accurately observed fact. If the results of previous 
research are analyzed, culled, and selectively synthesized in a coherent 
framework, new and meaningful data on the delinquency phenomenon may 
appear. 
Definition and sampling.-- One of the most critical problems in 
delinquency research concerns definition and sampling. Juvenile 
delinquency means different things in different places to different 
people. There are clinical, sociological, and legal definitions which 
differ from point of view. And legal definitions vary among states, 
municipalities, and other governmental units with pronounced differences 
in the range of ages marking the upper limits of jurisdiction, and in 
descriptions of the types of conduct or the circumstances surrounding 
the young child that may bring him into court. Institutionalized 
delinquents, adjudicated delinquents, clinically treated delinquents, 
and "hidden delinquents" who never come into contact with legal or non-
legal agencies describe different categories of individuals. Differ-
ences in definition in combination with nebulous behavioristic 
descriptions of delinquency generate myriad research errors. Few 
research studies offer precise definitions of the nature of delinquents 
making up the sample. If terms are specifically defined the researchers 
seldom limit their conclusions to the type of delinquent they have 
defined. Most delinquency investigations are based on available or 
accessible cases which make up a selective sample reflecting the bias 
17 
and screening that are characteristic of a particular agency. 
y 
A research worker conducting a study using a sample of institu-
tionalized delinquents can hardly draw valid conclusions or make 
scientific generalizations applicable to the general population of 
delinquents. Institutionalized delinquents are a special and unique 
category of individuals who have passed through a fine screening 
process. (See Figure 1 on the following page.) Few studies are 
based on samples drawn at random from the population to which the study 
is addressed. As a result, generalizations developed from a study of 
defective delinquents may lead the researcher down one road, and those 
drawn from a study of apprehended but not officially charged delinquents 
will lead down another road. 
The problem of definition and sampling, the lack of valid 
measuring instruments, and the bias contained in official statistics 
have complicated and biased many areas of delinquency research, 
particularly research studies examining the connection between social 
class and delinquent behavior. 
1/ William C. Kvaraceus, The Community and the Delinquent, World Book 
- Company, Yonkers-on-Hudson, 1954, pp. 79-80 and 524-526. 
Total 
juvenile Juvenile legal 
population Deviates Delinquents 
(All children (All children (All juvenile 
below given showing deviants com-
age) 
-
deviant 
-
mitting anti-
behavior social acts 
whether or as defined 
not anti- by law) 
social) 
-----· ---------
TT 
Fie;ure 1. vi'hat is a Delinquent? (after Carr)-
~ 
I 
l 
Detected 
Delinquents 
(All anti-
social 
deviants 
detected) 
Ae;ency 
Delinquents 
(All detected 
anti-social 
deviants 
i reaching 
/ any agency) . 
I I 
L __ .- --• 
Alleged Adjudged 
Delinquents Delinquents 
(All appre- (All court 
hended ~ anti-social 
delinquents I deviants 
brought to I "found" / 
court) j delinquent) 
1 
y Lowell J. Carr, Delinquency Control, Harper and :Srothers, New York, 19Ll, p. 59. 
~ 
3. Social Class and Human Behavior 
The average American ostensibly accepts the premise that he 
lives in a classless society. Sufficient evidence has been produced 
1/ 
to verifY that the antithesis is true. Many social scientists- have 
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demonstrated that American society is socially stratified. Within this 
stratification there are numerous occupational, religious, regional, 
and neighborhood subgroups, each having distinctive social values and 
norms. Consequently an individual will be faced with conflicting 
norms and social roles governing life situations. Some groups, 
however, become more important to an individual's life organization than 
1/ Richard Centers, The Psychology of Social Classes, Princeton 
- University Press, New Jersey, 1949. 
John Dollard, Caste and Class in a Southern Town, Yale University 
Press, New Haven, l937. 
St. Clair Drake and Horace Clayton, Black Metropolis, Harcourt, 
Brace and Company, Inc., New York, 194$. 
R. J. Havighurst and H. Taba, Adolescent Character and Personalitl, 
John Wiley and Sons, New York, 1949. 
A. B. Hollingshead, Elmtown•s Youth, John Wiley and Sons, New York, 
1949. 
A. B. Hollingshead and F. c. Redlich, Social Class and Mental Illness, 
John Wiley and Sons, New York, 1958. 
Alfred c. Kinsey, Wardell B. Pomeroy, and Clyde E. Martin, Sexual 
Behavior in the Human Male, W. B. Saunders Co., Philadelphia, 1948. 
, Sexual Behavior in the Human Female, w. B. Saunders 
'::::'Co-.-,--=Ph::-oil::-ad~e""'~'l-prhia, l95j. 
Robert and Helen M. Lynd, Middletown, Harcourt, Brace and Company, 
Inc., New York, 1929. 
~------~----.' Middletown in Transition, Harcourt, Brace and 
Company, Inc., New York, 1936. 
w. L. Warner and Paul s. Lunt, The Social Life of a Modern Community, 
Yale University Press, New Haven, 1941. 
James ~st, Plainville, Columbia University Press, New York, 1945. 
William ~e, Street Corner Society, The University of Chicago Press, 
Chicago, 1943. 
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others and therefore he tends to adapt himself to the norms of the groups 
with which he is more closely identified. It is only natural then that 
behaviors will differ widely in various social classes and subcultures of 
our society. 
An abundance of scientific data has been brought forth to establish 
that the members of the various social strata and subcultures difi'er 
greatly in family organization, child-rearing practices, recreational 
patterns, drinking, ethical ideas, sex customs, attitudes, education, 
diet, and habits of eating, and so on. A recent research study shows that 
even in the area of mental illness a signii'icant relationship exists 
between social class and the distribution, form, and genesis of mental 
1/ 
disease.-
Social class and adolescent behavior.-- ~~en theory on social 
stratii'ication was evolving Reuter had suggested that adolescent 
2/ 
behavior- as well as adult behavior is socially defined by the classes and 
subcultures of society. 
11The character of youth behavior is socially defined in each 
group and more or less each class and level oi' society dei'ines it 
in a somewhat distinctive way. Certain adjustments are expected, 
certain behavior is enjoined; the degree of license or restraint 
considered appropriate depends upon the group. These social 
definitions and group expectations seem to determine the behavior 
that manii'ests itself' at this as at other age periods. The group 
~ A. B. Hollingshead and F. c. Redlich, Social Class and Mental Illness, 
John Wiley and Sons, New York, 1958. 
2/ E. B. Reuter, "The Sociology of Adolescence," American Journal of 
- Sociology, (1937), 43:414-427. 
patterns set the standard of behavior; the growing child is coerced 
into the group mold and acquires incidentally or by inculcation the 
set of attitudes and standards of behavior that bring him into line 
with the required behavior norms. 11 
1/ 
This viewpoint was substantiated by Hollingshead- who found that 
the social behavior of adolescents in a midwestern community was largely 
the result of the social classes they belonged to. 
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Hollingshead explained that the functional relationship between class 
position and behavior develops in early childhood. The child's behavior 
patterns are established primarily by his early experiences in the family 
and secondarily in the neighborhood. Similar experiences in the family 
and the neighborhood mold children into similar social types because their 
learning in both areas tends to be strongly associated with class. Child-
hood experiences occur for the most part in the intimate limited area of 
family and background. In this world of close, interpersonal relation-
ships children learn how their families are regarded in the larger 
non-family area of society. In the neighborhood they also come in contact 
with persons, both children and adults, from other classes and neighborhoods 
and thereby first become aware that there are people socially different 
2/ 
from themselves.-
The family and neighborhood subcultures not only set the stage upon 
which the child acts, but they also provide him with ways of acting and 
definitions of action. 
11 In addition, they make him realize that he will be rewarded 
for some kinds of behavior and punished for others. They provide 
~ A. B. Hollingshead, Elmtown's Youth, John Wiley and Sons, New York, 1949. 
y Ibid., P• 444. 
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him with roles, teach him how to play them, and accord him different 
status positions as he plays such roles as child in the family, 
pupil in the school, and little boy on the street. As he participates 
in successive social situations, he learns to act in certain ways, to 
regard himself as a valued member of the group or as an unwanted 
person. Unconsciously, he is being molded into a personality that is 
simultaneously a creature of his experiences and a creator7 of new situations in which he will act as a molder of conduct. 11! 
Adolescent behavior is a complex response to a series of definitions 
the child has learned in the family, the play group, and the school which 
have var.ying degrees of relevancy in recurrent and new social situations 
2/ 
to which he has to adjust.-
The effects of differential learning in the home and the neighborhood 
during the childhood years are the basic conditioning factors which give 
rise to the highly significant differences in social behavior observed 
3/ 
among the adolescents in the different classes.-
Existing data not only verifies that adult and adolescent behavior 
vary in different social classes but also points to social differentiation 
in delinquency. 
4. Social Class and Delinquent Behavior 
Ecological studies of delinquency.-- The earliest studies reporting on 
the relationship between social class and delinquent behavior were conducted 
in Europe. These studies were ecological in nature and described social 
class in terms of population density, poverty, housing, and geographical 
y Ibid., p. 445. 
y Ibid. 
2./ Ibid., P• 446. 
locations. As early as 1829, Guerry and Balli made use of ecological 
1/ 
maps to represent varying crime rates. Guerry- reported in his 
Essai sur la statistique morale de la France large variations among 
the 86 departments of France in the rates of crime against the person 
ranging from 1 out of 2, 1999 inhabitants in Corsica to 1 out of 
37,014 in Creuse. Guerry attempted to account for the variation in 
terms of differences in social condition and in legislation. 
2/ 
Mayhew- reported in 1838 that crime predominated in large towns 
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and that the proportion of criminals was five times greater in certain 
areas of England than in others. In 1850 he correlated the crime rates 
of various counties of England and Wales with the poverty and density 
of their populations. He came to the conclusion that these variables 
3/ 
were not the causes of crime. In 1925 Cyril Burt,- on the basis of 
his study of the variations of delinquency rate among the boroughs of 
London, demonstrated a close association between delinquency and such 
factors as population density and poverty. 
4/ 
Although Lombroso- is best known for his theory of the relation 
between criminality and physical or anatomical characteristics, he 
also recognized and reported that the frequency of certain kinds of 
y Andre 1'1. Guerry, Essai sur la statistique morale de la France, 
Paris, 1833. 
2/ Referred to in Bernard Lander, Toward an Understanding of Juvenile 
- Delinquency, Columbia University Press, 1954. 
~ Cesare Lombroso, Crime, Its Causes and Remedies, Little, Brown and 
Company, Boston, 1913. 
crimes varied greatly among different localities. Similar data 
regarding variation of crime rates for Austria and Germany was 
1/ 
presented by Aschaffenburg.-
The first American investigations on socio-economic factors and 
delinquent behavior continued to focus on ecological variables. In 
2/ 
1927 Thrasher- published The Gang, a study of 1313 Chicago gangs. 
He proposed that many gangs are the training schools for criminals 
and that the "interstitial area" between the Loop and the residential 
districts, fringing the central business and individual sections, are 
the primary centers of delinquency and gang activity. 
3/ 
Sullenger,- nearly a decade later, in another ecological study, 
found a close relationship between delinquency and population density. 
The ecological point of view was brought to an apex by Shaw and 
4/ 
HcKay- in a study which had a far reaching influence on delinquency 
theory. In this classic investigation the authors stated: 
" •••• the best basis for an understanding of the develop-
ment of differences among urban areas may be gained through 
study of the processes of city growth. Areas acquire high 
delinquency rates neither by chance nor by design but rather, 
it is assumed, as an end-product of processes in American city 
life over which, as yet, man has been able to exercise little 
control." 
!/ Gustav Aschaffenburg, Crime and Its Repression, Little, Brown and 
Company, Boston, 1911. 
2/ Frederick M. Thrasher, The Gang, University of Chicago Press, 
- Chicago, 1936. 
3/ Earl Sullenger, Social Determinants in Juvenile Delinquency, John 
- ~iiley and Sons, Inc., New York, 1936. 
g; Clifford R. Shaw and H. D. McKqy, Juvenile Delinquency and Urban 
Areas, University of Chicago Press, Chicago, 1942. 
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Evidence of the differentiation resulting from city growth and 
its relation to the incidence of delinquency is represented in the 
geographical distribution and the correlations between rates of 
delinquency and indices of (1) physical status, (2) economic status, 
and (3) population composition. Associated with the differences among 
areas in terms of physical, economic, and population characteristics 
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are more subtle differences in values, attitudes, and traditions which 
are reflected in marked variations in child behavior and the delinquency 
rate. Juvenile delinquency follows the pattern of the physical and 
social organization of the American city. 
The main trend in city growth is expansion from the center to the 
periphery. Physical deterioration of residences are therefore highest 
in the central zone and lowest in the city outskirts. Other indices 
of economic deprivations, social disorganization, and juvenile 
delinquency show similar variations. For the majority of the cities 
studied, concentric zones were arbitrarily set up by marking off 
uniform distances of from one to two miles. The results were almost 
identical in every city. The rates based on measures of delinquency, 
economic deprivation and social disorganization declined regularly with 
progression from the innermost to the outermost zone. Juvenile delin-
quency is shown to be highly correlated with a number of presumably 
separate factors, including: (1) population change, (2) bad housing, 
(3) poverty, (4) foreign born and Negroes, (5) tuberculosis, (6) adult 
crime, and (7) mental disorders. 
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In this study, then, the highest rate of delinquent behavior is 
seen to be significantly associated with low socio-economic status. 
1/ 
In 1954 Lander,- using census tracts, replicated the study of 
Shaw and HcKay in the city of Baltimore. He found, through a statistical 
analysis of census data, that delinquency rate is fundamentally related 
more to the anomie and not specifically to the socio-economic conditions 
as such. Areas which featured the highest rates of delinquency also 
were characterized by "pockets" of the lowest rates of delinquency. 
Delinquency rate in a stable community will be low in spite of its 
being characterized by bad housing, poverty, and propinquity to the 
city center. 
Other studies reporting on the relationship between class status 
and delinquency denote the greater number of delinquents come from the 
2/ 
lower status groups.-
Official statistics: The built-in bias.-- In considering the 
results of all these investigations it must be remembered that they are 
based on the records of juvenile courts, police records, census reports, 
and the files of other official agencies. The findings of such investiga-
tions are limited in value for they reflect the usual bias contained in 
1J Bernard Lander, Toward an Understanding of Juvenile Delinquency, 
Columbia University Press, 1954, p. 89. 
2/ Ernest "l· Burgess, 11The Economic Factor in Juvenile Delinquency, 11 
- Journal of Criminal Law and Criminology and Pollee Sci~~' 
(May-June, 1952), Volume 43. 
Cletus Dirksen, Economic Factors in Delinquency, The Bruce Publishing 
Company, Milwaukee, 1948. 
1-Jilliam C. Kvaraceus, "Juvenile Delinquency and Social Class, 11 Journal 
of Educational Sociolo~J, (1944-45), 18:51-54. 
J. B. Haller, "Juvenile Delinquency in New York City·," Journal ~~ 
Psychology, (January, 1937), 3:1-25. 
H. H. Neumeyer, Juvenile Delinquency in Modern Society, D. V. Nostrand 
Co., New York, 1949. 
reports and statistics concerning "socially visible11 and 11 official11 
delinquency, and cannot be applied to the universal population of 
1/ 
delinquents.-
2/ 
Kvaraceus and Miller,- in pointing out the inadequacy and the 
fragmentary nature of such studies, say: 
" •••• Even when juveniles are apprehended in violating 
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legally established norms, they are not always handled officially. 
Hence, legal norm violators may or may not be listed in official 
juvenile court statistics and consequently "official juvenile 
delinquency statistics" have highly limited utility for many 
research purposes. Investigations based upon "officially 
adjudicated cases" whose findings are then assumed to apply to 
the 11 true 11 population of "delinquents" have a built in bias which 
is too frequently overlooked in drawing conclusions concerning the 
"nature and cause" of delinquency and have tended to confuse the 
picture by adding to a mounting research mythology on this subject." 
3/ 
Commenting on middle class delinquency, the authors- direct 
attention to the bias contained in the records of legal and social 
agencies: 
"The middle and upper classes control various means of 
preventing detection, influencing official authority, and 
generally "taking care of their own" through psychiatrists, 
clinics, and private institutions, thus avoiding the police and 
the courts - the official agencies. In this situation delinquency 
appears less as a "social problem" and more as a "home problem" 
which is handled by the family and its circle of influential 
friends. The middle-class f~~ily tries to resolve the situation 
with a minimum of official help or intr~sion of social and legal 
agencies. In contrast, the lower class youngster, once he is 
apprehended, is more likely to become the concern of an official 
agency, and hence a recorded statistic." 
1/ V>filliam c. Kvaraceus, The Community and the Delinquent,V.Jorld Book 
- Company, Yonkers-on-Hudson, 1954, pp. 5-6; 35-36; e2-~3; and 
.524-.52.5. 
2/ W. C. Kvaraceus and 1tJ. B. Hiller, Delinquent Behavior: Culture and 
- the Individual, National Education Association~ Washington~ D. c., 
Publication, 19.59, pp. 118-119. 
J( Ibid., pp. 76-77. 
1/ 
Glaser- notes that officials do not view middle-class and 
lower-class delinquency with the same degree of alarm: 
"It has been well established that official agencies take 
a more punitive attitude towards misbehavior by lower status 
youth than towards the same behavior in higher status youth. 
The son of a highly respected family who is caught stealing or 
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in less serious misbehavior often is merely reprimanded or taken 
to his parents by the victim, or even by police, where similar 
activity by a youth from 'across the tracks' would lead to 
official arrest and classification as a delinquent. In general, 
where the social status of the youth and his family is lower 
than that of the complainant, the greater the difference between 
their statuses, the more likely it is that the youth's activities 
will be called 'delinquency'•" 
However, the possibility of "hidden delinquency11 existing in the 
lower classes as well as in the upper classes cannot be disregarded. 
That official statistics may not reflect lower-class hidden delinquency 
2/ 
is a point made by Cohen- who says: 
11If many delinquencies of upper-class children fail to find 
their way into the police and court records, the same is apparent-
ly true also of many delinquencies of working class children, and 
conceivably even more true. The same study (Cambridge-Somerville 
Youth Study) revealed that in the main, the transgressions of 
official offenders were more frequent than those of the unofficial 
group. 
3/ 
Kvaraceus and Hiller- in their discussion of the bias contained 
in the records of official agencies note that official statistics may 
not represent a good proportion of lower class delinquency and support 
~ Daniel Glaser, as quoted in Richard A. Cloward and Lloyd E. Ohlin, 
Delinquency and Opportunity, The Free Press, Glencoe, Illinois, 
1960, p. 12. 
2/ Albert K. Cohen, Delinquent Boys: The Culture of the Gang, The Free 
- Press, Glencoe, Illinois, 1955, p. 41. 
y W. c. Kvaraceus and V>I. B. 1-filler, op. cit., p. 120. 
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Cohen's position when they say: 
"Investigators who note the fact that middle-class children 
are less likely to become official delinquency statistics, since 
their behavior is more frequently handled outside the sphere of 
formal legal institutions (through, for example, influence and 
clinical treatment), argue that the 'hidden delinquency' thus 
resulting in the middle class creates a situation in which a 
disproportionate amount of adolescent crime is unfairly 
attributed to lower class groups. However, the possibility of 
a far greater proportion of 'hidden' to adjudicated delinquency 
in the lower classes should not be overlooked." 
Other reasons m~y be cited to explain why many delinquent acts 
never reach the attention of official agencies: 
1. The offense may be of a petty nature involving, for example, 
the theft of an article of little value which the victim 
may not take the time to report. 
2. Some offenses are known only to the offender and he would 
hardly report himself. 
3. Witnesses to a crime may not wish to report it because of 
fear, inconvenience, or embarrassment. 
4. The offended person may not wish to report it because of 
fear of unfavorable publicity and embarrassment if he or 
she is involved in sex offenses. 
S. The offended person may not wish the offense to be discovered 
1/ 
because of his own illegal behavior.-
In summary then, the research reporting a significant relationship 
bet111een delinquent behavior and lower socio-economic status have been 
y Thorsten Sellin, Research I·1emorandum on Crime and the Depression, 
Social Science Research Council, New York, 1936, pp. 69-70. 
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characterized by a built-in bias, i.e., official statistics which do 
not reflect the incidence of hidden delinquency. To determine the 
true distribution and form of delinquent behavior within the various 
social classes it is necessary to sample a general and representative 
1/ 
population of juveniles. As Cohen- puts it: 
'~re must start, not with known delinquents, but with 
representative samples of the juvenile population drawn without 
regard to their known or probable delinquent histories. Then, 
on the basis of interviews, questionnaires, and tests we must 
differentiate these samples into delinquents of various degrees 
and kinds. In this manner alone can we achieve a valid 
conception of the distribution, by degree and kind, of delinquency 
within sectors and strata of the population." 
l·1iddle and upper class delinquency.-- Several investigations have 
attempted to ascertain the frequency and nature of delinquent behavior 
in the middle and upper classes by using samples vaguely defined as 
middle and upper classes in terms such as: "upper-income group, 11 
11 children of the professional class," "college students," and "group 
from relatively more favored neighborhoods." In contrast to the 
evidence based on official records these studies, notwithstanding the 
general definitions of class, indicate delinquent behavior may be more 
equally dispersed among the various social classes. 
2/ 
Porterfield- compared the offenses of 2,409 cases of alleged 
delinquents in the Fort 1~orth, Texas, area with the admitted conduct of 
several hundred students at three colleges of Northern Texas and found 
~ Albert K. Cohen, op. cit., pp. 170-171. 
2/ Austin L. Porterfield, Youth in Trouble, Leo Potishman Foundation, 
- 1946. 
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that many college students had committed one or more of the "delinquency 
offenses" but seldom had been so charged as in the case of their less 
fortunate counterparts. 
1/ 
1-fallerstein and viyle- distributed to an upper-income group a 
questionnaire listing 49 offenses under the penal code of the state of 
New York. All of the offenses were sufficiently serious to draw 
maximum sentences of not less than a year. Replies were received from 
1,698 individuals. Ninety-nine per cent of those questioned answered 
affirmatively to one or more of the offenses. 
2/ 
In another study, Clinard- discovered that of 49 criminology 
students at a midwestern university, 86 per cent had committed thefts, 
and about 50 per cent had committed acts of vandalism. 
Exploring the implications of 11white collar criminality" in regard 
3/ 
to delinquent behavior, Wattenberg and Balistrieri- compared 230 white 
boys charged with automobile theft with 2,544 others in trouble with 
the Detroit police in 1948. They found that the automobile theft group 
came from relatively more favored neighborhoods and had good peer 
relations. 
1/ James s. ~fallerstein and c. J. '\'Jyle, 110ur Law-abiding Lawbreakers," 
- Probation, (1946), pp. 107-112. 
2/ Marshall B. Clinard, Sociology of Deviant Behavior, Rinehart and 
- Company, Inc., New York, 1957, P• 165. 
3/ v.r. w. Wattenberg and J. Balistrieri, "Automobile Theft: A Favored-
- group Delinquency," The American Journal of Sociology, (Nay, 1952), 
57:575-579. 
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1/ 
An investigation was conducted by Birkness and Johnson- in which 
a group of delinquents was compared with a group of non-delinquents. 
Each group contained 25 subjects. It was found that five times as many 
of the parents of delinquent children (in contrast with the non-delinquent 
children) were of the professional class. Almost twice as many parents 
of the non-delinquents were classified in the manual labor status in 
comparison with the parents of delinquents. 
2/ 
In response to a questionnaire which Bloch- gave to 340 college 
juniors and seniors during the period from l9L.3 to 1948, approximately 
91 per cent admitted that they had knowingly committed offenses against 
the law, both misdemeanors and felonies. The groups sampled came from 
considerably better-than-average middle class homes. Women students 
were as glaringly delinquent in this respect as men, although the 
volume of major offenses which they admitted to was somewhat smaller 
than that for men. 
3/ 
Hollingshead,- in his classic study, found the incidence of 
gambling among adolescents was disproportionate among boys in Class II 
and Class III. The boys in these classes accounted for 77 per cent of 
the total gambling incidents. It was suggested that the boys in Class II 
and Class III had more time and money for purposes of gambling than the 
boys in Class rv and Class V. 
1/ V. Birkness and H. c. Johnson, "Comparative Study of Delinquent and 
- Non-Delinquent Adolescents," Journal of Educational Research, 
(April, 1949), 42:561-572. 
2/ Herbert A. Bloch and Frank T. Flynn, Delinquency: The Juvenile 
- Offender in America Today, Random House, New York, 1956, p. 11. 
J/ A. B. Hollingshead, op. cit., P• 318. 
Investigating the association between family relationship and 
1/ 
delinquent behavior, Nye- also sought to determine the relationship 
between social class and delinquency. He used a representative sample 
of a juvenile population and an anonymous delinquency questionnaire 
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to secure data unbiased by official statistics. The data were analyzed 
by use of the x2 technique. No significant relationship was found to 
exist between social class structure and the distribution of delinquent 
behavior. However, the investigator's criterion for social class was 
parental occupation which most sociologists do not regard as being 
synonymous with social class. 
Occupational measures of social class.-- In much research occupa-
tion is utilized to define social class, and yet occupational measures 
have several shortcomings and limitations which indicate that occupation 
2/ 
and class cannot be used as interchangeable terms. Reissman- when dis-
cussing the utility of occupation as an index of class sets forth the 
following as limitations of occupational measures: 
111. Occupational prestige measures are not exact enough 
or stable enough to define class with validity and reliability. 
E.g. Although they would be considered class peers on any 
occupational measure, the successful physician in a large city 
and his professional counterpart in a small town may be worlds 
apart, or the financially successful salesman and the manager 
of a store are both white collar but the differences between 
the two in terms of prestige may be quite marked. Within any 
occupational group there is a range of variation which precludes 
using occupation as a precise definition or measurement of class. 
2. Occupational measures are usually characterized by 
arbitrarily determined operational cutting points which decide 
y F. Ivan Nye, Family Relationship and Delinquent Behavior, John Wiley 
and Sons, Inc., New York, 1959. 
5( Leonard Reissman, Class in American Society, The Free Press, Glen-
coe, Illinois, 1959, pp. 161-164. 
the occupational continuum to yield the several classes. 
3. The evaluations made of occupations can mean different 
things. Education, income, geographic region, age, etc. are 
factors which affect the prestige evaluations of occupations. 
Some occupations are so specialized that only those in direct 
contact with them would know the occupation involved. Some 
occupations rate higher in some social segments than in others. 
4. There is no definite knowledge of how occupations do 
determine class actions. Persons differ in their behavior along 
several dimensions, and not completely along occupational lines 
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as some studies have assumed. There are variations due to 
differences in income, in community position, in social philosophy, 
in responsibility, and in education. 11 
Reissman concludes his critique by pointing out that in most studies 
the unwitting tendency has become one of using occupation as a synonym 
for class instead of using occupation as an index of class. 
In examining the research one finds that studies on the relation-
ship between social class and delinquent behavior are characterized by 
two critical shortcomings: (1) the use of official statistics which 
seldom reflect the incidence of hidden delinquency, and (2) vague 
definition of class status coupled with inadequate measurement of status. 
In addition, investigations of the relationship between social class 
and delinquency feature a paucity of empirical material on a significant 
dynamic of social class - social mobility. ~mat bearing does movement 
from one social class to another class have on human behavior? What 
are the implications of vertical movement between classes in regard to 
the development of delinquent behavior? The question of social mobility 
has an important place in the study of social class and its impact on 
human behavior for two reasons: (1) Social mobility introduces a dynamic 
feature of possible change into a class system, and (2) it can alter the 
structure and patterns of class relationships as the consequences of 
mobility introduce changes into those class relationships. 
5. Social I1obility and Human Behavior 
1/ 
Reissman- has sugeested that an individual's behavior and his 
attitudes may be less a function of the class he is in at the moment, 
and much more a function of the class to which he aspires: 
"The ways in which the individual appraises his mvn 
position and estL~ates his class future can significantly 
condition his behavior. Both the point of reference and 
the group of reference have to be understood, if the sense 
of a person's class actions are to be understood. The secure 
middle class person presents a different psychology than does 
one who has just managed a toe hold in the middle class. Each 
has different goals, attitudes, and self-conceptions, which can 
be understood only by reference to the security each feels in 
his class position. And both are different, again, from those 
who aspire to even higher class levels. 11 
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In the American system of values the belief in social mobility is 
a tradition around which much of what Americans believe revolves. The 
belief in social mobility sets goals for individuals, and motivates 
them to try to achieve these goals. vfuether or not the belief in social 
mobility is based on social reality is another question and one of the 
major considerations which need to be discussed in regard to the 
influence of social mobility on human behavior. The other points which 
need to be examined are: (1) the values that are held concerning 
mobility, and (2) the consequences for human behavior of success or 
failure v-1i th mobility. 
y Ibid. J p. 29.5. 
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The reality of social mobility.-- Is the belief in social mobility 
based on social reality? Is the American class system static and rigid 
or does it provide many opportunities for getting ahead? It has been 
difficult to answer these questions because of the problems involved in 
measuring social mobility. 
I{ost research on social mobility has actually been research on 
1/ 
occupational mobility. Several studies- on occupational mobility seem 
to indicate: (1) occupational inheritance is high among farmers; 
(2) some occupational irilleritance seems to be evident in the proprietor 
and managerial occupations, in the skilled, and in the unskilled occupa-
tions; and (3) the professions and the white collar occupations are 
among the most accessible for entrance from other occupational levels 
in that they indicate the least inheritance. 
The results of these studies suggest that sons generally come from 
the same or similar occupational levels held by their fathers. However, 
the research contained enough examples of those who have moved up the 
occupational ladder by broad occupational jumps so that the system cannot 
be considered rigid and static. 
y Percy E. Davidson and H. De"'vey Anderson, Occupational Hobili ty in An 
American Con~unity, Stanford University Press, Stanford, California, 
1937. 
National Opinion Research Center, "Jobs and Occupations," in 
R. Bendix and s. 1'-1. Lipset (editors) Class, Status, and Power, The 
Free Press, Glencoe, Illinois, 1953, pp. 411-L26. 
Natalie Rogoff, Recent Trends in Occupational l'1obility,The Free Press, 
Glencoe, Illinois, 1953. 
Melvin H. Tumin and Arnold s. Feldman, "Theory and Heasurement of 
Occupational Nobility," American Sociological Review, (June, 1957), 
p. 283. 
~{. lloyd Warner and James c. Abegglen, Occupational Hobility, 
University of Ninnesota Press, Hinneapolis, 1955. 
Warner and Abegglen, Big Business Leaders in America, Harper and 
Brothers, New York, 1955. 
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Studies which have measured social mobility in terms of income 
1/ 2/ 
mobility- and 11elite 11 mobility- have produced evidence of relatively 
open mobility out of the bottom of the class hierarchy toward the 
middle class positions and rather restricted movement into the money 
elite. Individuals can move into white collar jobs with some ease but 
movement toward the top of the class hierarchy is much more difficult. 
An integral part of the "American social mobility orientation" is 
that education provides one of the most effective means for social and 
~ Simon Kuznets, Shares of Upper Income Groups in Income and Savings, 
National Bureau of Economic Research, Inc., 1950, Occasional 
Paper 35. 
Herman P. I'Jfiller, Income of the American People, John ifiley and 
Sons, Inc., New York, 1955. 
Nargaret G. Reid, "Changing Income Patterns," in Elizabeth E. Hoyt 
et al., American Income and Its Use, Harper and Brothers, New York, 
1954, pp. 130-131. 
Emily H. Huntington, Spending of Middle Income Families, University 
of California Press, Berkeley, 1957, pp. 23-24. 
2/ Reinhard Bendix and Frank w. Howton, "Social Nobility and the 
- American Business Elite," British Journal of Sociology, (December, 
1957), PP• 357-369 and (March, 1958), IX. 
c. Wright Hills, The Power Elite, Oxford University Press, New York, 
1956. 
F. w. Taussig and C. s. Joslyn, American Business Leaders, The 
Hacmillan Company, New York, 193 • 
W. Uoyd ivarner and James c. Abegglen, Occupational Hobility, 
University of l'Iinnesota Press, Minneapolis, 1955. 
Warner and Abegglen, Big Business Leaders in America, Harper and 
Brothers, New York, 1955. 
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1/ 
occupational advancement. Evidence from several investigations-
suggests that socio-economic status is a limiting factor which hinders 
the process of mobility for most lower class youngsters who desire to 
achieve higher social status through education. These studies suggest 
that: 
1. The system of values incorporated and perpetuated by the 
school reflects middle class ideology. 
2. The culture of the school selects mental problems and 
learning experiences which are highly valued in middle class. 
3. In some studies it was found that a significant relationship 
existed between a pupil's class position and his academic 
grades, standardized test scores, and over-all performance in 
school. 
4. The lower one's position in the class structure, the more 
likely the student is to receive low grades, achieve low test 
scores, fail courses of study, and drop out of school. 
5. In some investigations it was found that school discipline was 
a direct function of the class system. A youngster from a low 
class was more likely to be punished than a student from a 
higher class for an infraction of the same rule. 
f7 Allison Davis, Social Class Influences on Learning, Harvard University 
Press, Cambridge, 1948. 
A. B. Hollingshead, Elmtown 1 s Youth, John Wiley and Sons, New York, 
1949. 
Louis E. Raths and Stephen Abrahamson, Student Status and Social 
Class, Hodern Education Service, Bronxville, New York, 1950. 
Robert J. Havighurst and Martin Loeb, Who Shall Be Educated? Harper 
and Brothers, New York, 1944. 
\ 
.. 
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Although these factors inhibit the process of mobility for the 
lower class child, enough of these children stay in school and achieve 
occupational and social advancement through their education so that no 
one could justifiably say that the opportunities for advancement through 
education are closed to the lower class child. 
In summary, the studies of social mobility as measured through 
occupational mobility, income mobility, 11elite 11 mobility, and educa-
tional mobility suggest that there are opportunities and channels for 
social mobility in our society but in the mobility process the higher 
one climbs in the hierarchy the more difficult it becomes to move. 
Opportunities for movement from "blue collar" jobs into "white collar11 
jobs are greater than the opportunities for movement from the middle 
class into the upper classes. ~~ether or not individuals are motivated 
to try to use the available channels and realize the opportunities is 
another concern. It is one matter to discuss whether individuals can 
move from one class to another; it is another matter to discuss whether 
they want to. The first concern is about the social structure, about 
the social setting in which mobility occurs. The second concern is 
about the socio-psychological dimensions of mobility, about the motiva-
tions or aspirations for mobility, the intensity behind then1, and the 
psychological feed-back upon the individual from his success or failure 
1/ 
with mobility.- ~~o points which need to be discussed in relation to 
the second concern are: (1) the values that are held concerning mobility, 
~/ Leonard Reissman, op. cit., p. 358. 
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and (2) the consequences for human behavior of success or failure with 
mobility. An examination of these two points will provide a clearer 
perspective of the relationship between social mobility and delinquent 
behavior. 
Nobility values.-- I'1obility values include several distinct 
dimensions of beliefs and attitudes that individuals can hold. It is 
the sum of these, then, that can be taken as characterizing the 
individual's beliefs or values about mobility. One dimension is that 
of "aspirations"; i.e., for what goals does an individual strive, and 
1/ 
how strongly does he strive?-
Several investigations conducted independently and employing 
widely different samples come to a co~~on conclusion about aspirations: 
the striving for "success" is strongest among those in the middle and 
upper class, and is lowest among those in the lm·1er class. 
2/ 
I~an- analyzed the results of several public opinion polls con-
taining questions bearing upon aspirations. Lower class persons and 
their children anticipated relatively lower incomes than did those from 
the middle class. 
3/ 
Rosen- conducted a similar study with high school students in 
New Haven. The students were tested for their "achievement motivation," 
y Ibid., p. 361. 
2/ Herbert H. Hyman, "The Value Systems of Different Classes: A Social 
- Psychological Contribution to the Analysis of Stratification, 11 in 
Class, Status, and Power, The Free Press, Glencoe, Illinois, 1953, 
pp. 426-442. 
]./ Bernard c. Rosen, 11 The Achievement Syndrome: A Psychocultural 
DL11ension of Social Stratification," American Sociological Review, 
(April, 1956), 21:203-211. 
measured by questions of a projective nature. The results showed the 
higher the class of the individual the higher was his "achievement 
motivation." Those in the lower class showed much lower scores 
according to this index. 
There is clear evidence of class differences in the attitudes held 
1/ 
toward a college education. Kahl,- in a study of almost four thousand 
boys, found the higher the class of the boy's father, the greater was 
the expectation that he would go on to college. vJhere 80 per cent of 
those from 11 major white collar" families expected to go to college, 
only 12 per cent of those whose fathers were in the laboring and 
service occupations expected to go. 
2/ 
These findings are supported by Hyman's- study 1·7hich showed the 
preference, in contrast to the expectation alone, for college was 
higher among those in the upper classes as compared with those in the 
lower class. Hyman's investigation seems to suggest that not only the 
class of the individual but also the class of his parents is important 
in explaining his aspirations. He showed that the judgments an 
individual made about the importance of a college education, about 
professional work as contrasted with skilled manual labor, and his 
preference for a secure job over one that was congenial, were determined 
not only by his own class position but by that of his father as well. 
The mobility values that the parent transmits consciously or unconsciously 
to the child are those that the child takes over in all likelihood, even 
y Joseph A. Kahl, "Educational and Occupational Aspirations of 'Common 
Han' Boys," Harvard Educational Review, (Summer, 1953), 23:186-203. 
5/ Herbert H. Byman, op. cit., pp. 430-431. 
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more than those transmitted by the school or by other socializing 
agencies. 
Evidence suggesting the family plays a pivotal role in setting 
aspirational levels has been presented in a study conducted by Douvan 
1/ 
and Adelson.- In a study of a national sample of adolescent boys 
they found that the family provided a wide n~~ber of psychological 
cues and supports for individuals in regard to their aspirational 
levels. Parents acted as models to their children; they could transmit 
values of autonomy, could teach the child to depend upon himself and 
his own abilities; they could show their own ambivalence toward the 
value of achievement; they could be punishing or permissive toward the 
child. These are elements which help to establish the psychological 
dynamics that in turn set the aspiration and ambition levels of the adult. 
2/ 
Kahl 1s- study also demonstrates the effect of the family and its 
value orientation on the emphasis placed upon the importance of a college 
education by the student. 
If education is to be regarded as one of the minimal requirements 
for rising in the class system, it is clear that the stress placed upon 
it by the family can make a great deal of difference in the expecta-
tions the child has for an education. The findings reported by 
y Elizabeth Douvan and Joseph Adelson, 11 The Psychodynamics of Social 
Hobility, 11 (mimeographed paper, June, 195'7), as quoted in Reissman, 
op. cit., p. 366. 
5/ Joseph A. Kahl, op. cit. 
1/ 
Lipset and Bendix- and shown in Table 2 quite strongly support the 
data of other studies which show class differences in the attitudes 
and expectations for a college education. 
Table 2. Relation of Father's Occupation to College Attendance, 
National Sample of vJnite Seniors, 1947. 
Father's Occupation 
Per Cent 
Attendance at Prof. and Small V.lhite Service Factory 
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College Executive Business Collar and Trade and Others 
Applied for 
admission 73.4 47.9 45.3 23.4 20.5 
Actually 
admitted 67.2 40.6 4o.o 19.8 16.4 
Have not applied 
but hope to e;o 
later 12.6 18.8 23.9 24.8 23.6 
~'Jill not go 
to college 12.2 30.7 28.3 48.4 53.5 
Don't know 1.8 2.6 2.5 3.4 2.4 
1/ Seymour E. Lipset and Reinhard Bendix, "Ideological Equalitarianism 
- and Social Honility in the United States," Transactions of the 
Second World Congress of Sociology, International Sociological 
Association, 1954, Volume 2, pp. 34-54. 
The prospects of lower class youth achieving 11 success11 via the 
1/ 
avenue of education do not seem bright. As Reissman- puts it: 
11 The results of the college press has been, and will 
continue to be, that the choice of a college education has 
to be made in the first year of high school or perhaps even 
earlier. In order to compete for the fixed number of college 
openings students will perforce have to become college oriented 
sooner. They will have to achieve a higher level for a longer 
period of time prior to the time they apply to a college for 
admission • 
•••• In general those from the lower and working class 
backgrounds will not find the support for college, the 
motivation for college, nor what is most important, the 
necessary preparation for college which is likely to become 
the sine qua non for admissions." 
It would appear from the evidence presented by recent studies 
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that present day lower class youth have not elevated their aspirations 
2/ 
level in the last decade, if we use Hollingshead 1s- study as our 
reference point. See Table 3. 
y Leonard Reissman, op. cit., pp. 338-339. 
y A. B. Hollingshead, op. cit., p. 286. 
Table 3. Vocational Choice of Adolescents by Class and 
Occupational Groups 
Per Cent 
Vocational Aim Class II Class III Class TV 
Professional 
or Business 77 36 23 
Farmer 12 11 6 
Clerical 5 20 20 
Craftsman 3 12 18 
Service trades 
and 
miscellaneous 8 13 
Undecided 3 13 20 
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Class V 
7 
3 
10 
14 
25 
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The rationale for class differences in aspiration levels.-- If the 
data indicate that there are class differences in the striving for 
11 success 11 and that such striving is strongest among the middle and upper 
1/ 
class then we must come to the question of 11Why? 11 Reissman- suggests 
the following reasons: 
111. Individuals in the lower and working classes have 
lower aspirations simply because they are being realistic. 
\ihile those in the upper and middle classes may have a 
reasonably good chance of realizing their aspirations v-Jithin 
bounds, those in the lower class do not, and it is reasonable 
for them to keep from over-aspiring themselves into frustration 
and disappointment. 
2. Individuals are socialized into different sets of 
aspiration values. 
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3. Individuals also hold unreal conceptions about their 
chances for success. Not all of those in the lower class were 
convinced they could not succeed and sL~ilarly not all of those 
in the middle and upper classes held high apsirations. The 
fantasy has its base in the psychological dynamics of individual 
personalities and in their reactions to the world in which they 
live. Those who prefer to daydream, to build fantasies about 
the future use fantasy as a way of bridging the gap between what 
they feel they should do and what they believe they can do. A 
middle class person, for example, may keep his aspirations in 
check not because he realistically could not do better, but as 
a form of insurance against possible failure. Or one could 
discredit the importance of the 'success' value, by emphasizing 
other qualities he possesses that are also valued, and by 
holding fantasies and daydreams by which he can achieve success 
in his own imagination without ever testing them against reality. 11 
Social mobility: The psychological consequences.-- i-fuat are the 
psychological consequences for those who do strive for success and 
fail? For those who aspire for success and succeed? In the striving 
and seeking what are the effects of the psychic energy expended and 
the personality cmrrmitment involved in the struggle for success? 
Mobility: The consequences of failure.-- The consequences of 
failure in the mobility process have been described by Hollingshead 
1/ 
and Redlich- in their study of social class and mental illness. The 
11 climbers 11 who "appear to move more or less successfully," exhibited 
reactions of "severe anxiety, depression, sometimes •••• antisocial 
acting out, and in some extreme cases •••• suicidal attempts which were 
related in part to blocked mobility." The "strainers" who were those 
who had not moved successfully but would have like to, were defensive. 
They tended to be "ambitious dreamers," or "if they do not dream, they 
~ August B. Hollingshead and Frederick C. Redlich, Social Class and 
J1ental Illness, John 'Hiley and Sons, New York, 19$8, pp. 367-370. 
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constantly plan and scheme, rush from one pursuit to another, or 
from •one big deal' to the next, hoping to succeed sufficiently to 
climb upward in the social system, but always disappointed and 
frustrated, complaining and rationalizing about what they consider 
bad luck and failure.n 
The psychological consequences of failure can be channelled away 
from the individual to avoid injury to self conceptions and self 
respect. The 11fault 11 lies outside of the individual and the blame 
for failure is projected onto society or some other group. The 
individual pours his frustration and his failure into an explanation 
1/ 
that implicates others as the cause of it all.- It becomes easy, 
for instance, for the individual to account for his failure in ethnic 
and minority group prejudices. In fact it has been empirically sub-
stantiated that there is a strong relationship between mobility and 
2/ 3/ 
prejudice.- -
4/ 
Reissman- suggests that major facets of personality could become 
affected by the failure to succeed or the fear of failure to try. 
Attitudes towards others, towards authority, towards democracy, 
!( Leonard Reissman, op. cit., p. 369. 
2/ Joseph Greenblum and Leonard I. Pearlin, 11Vertical Hobility and 
- Prejudice, 11 in Class, Status, and Power, pp. 480-491. 
2/ Peter M. Blau, 11Social Hobility and Interpersonal Relations," in 
H. D. Stein and R. A. Cloward (editors) Social Perspectives on 
Behavior, The Free Press, Glencoe, Illinois, 1958, pp. 470-475. 
h( Leonard Reissman, op. cit., p. 371. 
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towards children, or towards foreign countries could be determined by 
failure in the mobility process. However, it is also possible for 
success, like failure, to take its toll. 
Mobility: The consequences of success.-- Successful mobility 
necessarily involves a major adjustment by the individual. He must 
reject the way of life of the group he has just left and assume the 
new way of life of the group he has just entered. It is a process of 
class "acculturation." Depending upon the change required, the re-
orientation of the individual can be enormous; depending upon the 
recency of the change, the re-orientation can involve a great deal 
of insecurity. 
1/ 
Reissman- adds: 
"Successful mobility places the individual, for some 
period of time, in a marginal social position. The individual's 
former friends and associates may find him threatening; his 
success is a mark of their failure. His newly created friends 
and associates produced by his successful move, may find him too 
'different,• too 1 raw' and too recent to be accepted as a bona 
fide member. The individual thus finds himself suspended in a 
'success limbo.' The insecurity he feels may produce reactions 
the same as those exhibited by failure. 11 
Not only does the individual experience the results of success 
2/ 
or failure, but his family does also. 1-Jhyte- found that the 
individual's family must become implicated in his success just as they 
do in his failures. 
!/ Ibid., PP• 371-372. 
2/ W. H. vJhyte, 11 The \fives of Nanagement, 11 Fortune, (October, 1951). 
- "The Corporation and the Wife, 11 Fortune, t"November, 1951). 
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}'lability: The consequences for society.-- On a larger scale our 
society must experience the consequences for its emphasis upon social 
1/ 
mobility, upon seeking and achieving success. Tumin- sets forth the 
following as by-products of stress placed on social mobility in 
American society: 
1. A "diffusion of insecurity" as more and more people become 
involved with trying to get ahead rather than developing 
any lasting and sure sense of the group and its needs. 
Traditional beliefs and values of society become threatened 
as behavior is more and more oriented toward "status acceptance 
and prestige ranking." 
2. A "severe imbalance" of social institutions as a result of 
rapid mobility of the population as religion, education, and 
the family become tied to the struggle for economic success. 
3. "Fragmentation of the social order" as more and more 
individuals become rivalrous with each other. Competition 
does not always lead to the greatest good for the greatest 
number. 
4. "Denial of worktt as the emphasis shifts from the importance 
of work and striving to the urgency of appearing to be 
successful. Preference is given to the open portrayal of 
y Melvin Tumin, 11 Some Unapplauded Consequences of Social Nobility 
in a I1ass Society," Social Forces, (October, 1957), 26:32-37. 
The effects of society's emphasis on social mobility on society 
have been discussed in detail by Emile Durkheim, Suicide: A Study 
in Sociology, translated by J. A. Spaulding and George Simpson, 
edited by George Simpson, Free Press, Glencoe, Illinois, 1951, 
and R. K. Merton, Social Theory and Social Structure, revised and 
enlarged edition, Free Press, Glencoe, Illinois, 1957. 
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being successful, as measured by the power and property 
which one openly consumes. 
5. 11Rapid social mobility" generates in the older portions of 
the population a cranky and bitter conservatism and worship 
of the past, and in the new mobile segments a vituperative 
contempt for traditions. 
Another by-product of society's emphasis on social mobility may 
be the problem of juvenile delinquency which several social scientists 
believe is significantly related to the process of class movement and 
to the American focus on "success." 
6. Social }lability and Delinquent Behavior 
The development of delinquent behavior may originate in the marked 
discrepancies between culturally induced aspirations among youth and 
the possibilities of achieving them by legitimate means. Youngsters 
who are discontent with their position in the social structure and 
whose efforts to move up in the social structure are blocked because 
of unrealistic aspirations or restrictions in the social system may 
1/ 
become delinquent. Gerard and Kornetsky,- in a comparative study of 
drug-users and non-users, point out the effects of excessive aspirations: 
"Regardless of the actual familial socioeconomic status, 
familial needs for high attainment in education and vocational 
areas play very important roles in the developmental experiences 
of many of the addict patients. Their families inculcated high 
values of aspiration and expectation into them, yet failed to 
y D. 1. Gerard and Conan Kornetsky, "Adolescent Opiate Addiction -
A Study of Control and Addict Subjects," Psychiatric Quarterly, 
(April, 1955), 29:483. 
strengthen their capacities to attain their goals through 
realistic appraisal of their environments and acceptance 
of the need to work toward subordinate goals in the paths 
to their more final objectives. Denial of personal limita-
tions, wish-fulfilling distortions of reality, and status-
orientation at the expense of satisfaction are some of the 
prominent features of the family backgrounds of the 
adolescent addicts which are plausibly related to their 
aspiration-achievement discrepancies • 
•••• Unrealistic and excessive aspirations are likely 
to be a heavy burden for even the most intact ego." 
1/ 
Finestone- noted that addiction among lower-class Negro 
adolescents 11represents a reaction to a feeling of exclusion from 
access to the means towards the goals of our society." 
2/ 
Class movement and modes of adaption.-- Kvaraceus and Hiller-
point to discrepancies between the aspirations of lower class youth 
and the realistic possibilities for achievement as a source of 
frustration and anxiety. They suggest a typology of lower class 
youth based on the gap between aspirations and possibilities of 
achievement: 
1. 11 Stable 11 lower class. This group consists of youngsters 
who, for all practical purposes, do not aspire to higher 
status or who have no realistic possibility of achieving 
such aspirations. 
2. Aspiring but conflicted lower class. This group represents 
those for whom family or other community influences have 
y Harold Finestone, 11 Cats, Kicks, and Color, 11 Social Problems, 
(July, 1957), 5:13. 
3._/ v.J. c. Kvaraceus and 'Ttl. B. Hiller, op. cit., pp. 71-75. 
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produced a desire to elevate their status, but who lack 
the necessary personal attributes or cultural 11 equipment11 
to make the grade, or for whom cultural pressures 
effectively inhibit aspirations. 
3. Successfully aspiring lower class. This group, popularly 
assumed to be the most prevalent, includes those who have 
both the will and the capacity to elevate their status. 
1/ 
Cloward and Ohlin- feel that there are several weaknesses in 
this typology. They point to the internal contradictions contained 
in the first two categories, and say: 
'~lith respect to the stable lower class (type I), there 
is considerable difference betv-leen those 1who do not aspire 
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to higher status' and those who do aspire but 'have no realistic 
possibility of achieving such aspirations.' Those who do not 
aspire avoid frustrations arising from position discontent; 
those l<Jho aspire but are cut off from appropriate avenues to 
higher status experience acute frustrations." 
They go on to say: 
11The definition of type II also blurs important 
distinctions. Hiller says that persons in this category 
'desire to elevate their status' but that various tcultural 
pressures effectively inhibit aspirations.' Thus it is not 
clear what he intends to convey about the aspiration levels 
of this category." 
Aspiration and the delinquency subculture.-- Another theory which 
explains the development of delinquent subcultures in terms of aspira-
2/ 
tions is that of Cohen- who assumes that many lower class youth seek 
!/ Richard A. Cloward and Lloyd Ohlin, Delinquency and Opportunity, 
The Free Press, Glencoe, Illinois, 1961, p. 73. 
5/ Albert K. Cohen, op. cit. 
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to affiliate with the middle class. He hypothesizes that the lower 
class youth is constantly subjected to mass indoctrination through 
the media of the schools, the movies, the radio, the newspapers, and 
the 1nagazines, which emphasize middle class values and the middle class 
standard of living. As a result of this mass indoctrination, lower 
class boys and girls internalize middle class standards to a sufficient 
degree to create a fundamental ambivalence towards their own lower 
class behavior. vfuen access to a middle class status is limited, 
delinquency will result. The delinquency which results is a reaction 
formation social in nature-iconoclastic behavior against specific 
middle class idols. There is an explicit and wholesale repudiation 
of middle class standards and the adoption of their very antithesis. 
Breaking society's middle class rules becomes an end in itself. In 
suggesting that lm-Jer class youth experience ambivalence towards their 
own working class behavior and seek satisfactory modes of adjustment, 
1/ 
Cohen- describes three modes of adaptation: 
"(l) A certain proportion of working class boys accept 
the challenge of the middle class status system and play the 
status game by the middle class rules. 
(2) Another response, perhaps the most common, is what 
we may call the ·t stable corner-boy response. ' It represents 
an acceptance of the corner-boy w~ of life and an effort to 
make the best of the situation. 
(3) The delinquent response •••• differs from the stable 
corner-boy response. The hallmark of the delinquent subculture 
is the explicit and wholesale repudiation of middle class 
~ Albert K. Cohen, op. cit., pp. 128-130. 
standards and the adoption of their very antithesis. The 
corner-boy culture is not specifically delinquent •••• ; (it) 
temporizes with middle class morality; the full fledged 
delinquent subculture does not. 11 
1/ 
Clmvard and Ohlin- question Cohen 1 s theory: 
"Cohen's tendency to equate high levels of aspiration 
among lower class youth 1vith an orientation toward the 
1niddle class ilnplies that lower class youth who are dis-
satisfied with their position (1) internalize middle class 
values and seek to leave their class of origin and affiliate 
with the carriers of middle class values. V>Ie submit, however, 
that this may be true of some discontented lower class youth 
but not of all. It is our view that many discontented lower 
class youth do not >vish to adopt a micdle class way of life or 
to disrupt their present associations and negotiate passages 
into middle class groups. The solution they seek entails the 
acquisition of higher position in terms of lower-class rather 
than middle-class criteria." 
2/ 
Delinquency and opportunity.-- Cloward and Ohlin- have attempted 
to explain the development of delinquent subcultures in terms of 
opportunity (meaning a differential access throughout the social 
structure). Their theory is a synthesis of :1·1erton 1 s theory of 
social structure and anomie and Sutherland's theory of differential 
association. It can be sur1.rnarized as follov1s: (1) general pressures 
tovJard deviance result from "marked discrepancies 11 between culturally 
induced aspirations and opportunities of achieving them by legitbnate 
means; (2) alienation from the system, 1-1hich may or may not emerge 
from these pressures, depends on the availability of models which 
assign bl&~e or fault to the social system rather than to the 
individual; (3) the translation of generalized alienation to 
specifically delinquent patterns depends upon access to delinquent 
!/ Richard A. Cloward and Lloyd Ohlin, op. cit., p. 92. 
?) Ibid. 
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models; (Lf) the specific mode of delinquency pursued,- 11 criminalistic, 11 
nconflict," or rrretreatist," depends on opportunities, this time illegit-
imate, to attach oneself to adult practitioners of organized cri.-·ne. 
1/ 
I1atza- in reviewing Cloward and Ohlin 1 s theory as expressed in 
Delinquency ana Opportunity raises several questions: If legitimate 
opportunities do exist in the slum milieu, hm.J are they discounted, if at 
all? \mat are the tactics by l<Jhich some lower class youngsters avail 
themselves of these limited opportunities, and what are those by which 
others forfeit them? ~~at is the magnitude of restrictions on mobility 
in the American class system? Is the system so rigidly stratified as to 
result in male lower class adolescents experiencing a desperation born of 
the certainty that there shall be no mobility? 
He suggests that it seems important to investie;ate the relation 
between the delinquent 1 s implicit model of the legitimate system. of 
opportunities - a closed system - and the realities of social mobility in 
what many sociologists characterize as approxirlating an open system. 
Hatza also questions the aspect of the theory which concerns itself 
with the illegitimate opportunity structure. He says: 
y 
"But, just as legitimate opportunities are perhaps more abundant 
than the authors seem willing to grant, so it may be that entry into 
the world of adult crime is hardly as difficult as they claim. It 
would indeed be difficult if one concurred in the author's implicit 
vie1-1 that the organized rackets virtually eY.haust available stable 
criminal endeavors. But must one really be an 'organization man' in 
crime too? Do not the great majority of criminals take the path of 
entrepreneurial petty crime?11 
}:_/ David l1atza, reviewing the book Delinquency and Opportunity in the 
A:nerican Journal of Sociology, (Hay, 1961), -p~-l-63i~-·-
?} Ibid., p. 362. 
One further criticism of Cloward and Ohlin is that their theory 
lacks substantiating data. However, this may also be said about the 
theories of Cohen and of Kvaraceus and Hiller. 
Hobility and_J'!liddle and upper class de~inquency.-- l'Ilddle and 
upper class delinquency may also be accounted for in terms of social 
mobility. If we accept the premise that not only does an individual 
experience the psychological consequences of success or failure in 
the strivine for "success" but that his family does also, then is it 
not possible the adolescent may react to the anxiety and insecurity 
which accompanies even the successful mobility of the family in an 
overt aggressive and hostile manner inimical to the norms of the 
society in which he lives? Is it possible that successful mobility 
can generate delinquent behavior for the adolescent newly arrived in 
the middle class just as the frustrated aspirations of youth generate 
delinquent behavior in the lower class? 
Cohen indicates that we cannot reject the idea of delinquent sub-
cultures developing in the middle class: 
11 That is, we cannot reject out of hand that life in the 
middle class systematically generates problems of adjustment 
different from those in the working class but nonetheless 
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problems to v.1hich the same subcultural solutions are appropriate." 
It may also be conjectured that the disappointment and bitterness 
which accompanies downward vertical movement could serve as an incubator 
for the genesis of delinquent behavior. 
At any rate a study investigating the relationship between social 
class and any form of human behavior cannot afford to overlook the socio-
psychological dynamics affiliated with social mobility. 
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An excellent typology which delineates the theoretical orienta-
tions that have been developed to explain the delinquent behavior of 
youth, which incorporates the variables of social structure, family 
organization, psychodynamics, anomie, norm-conflict, anti-social norms, 
and deprivation of resources, and many of the other factors which have 
been discussed up to this point, and which orders many of the studies 
that have been discussed in this investigation within the dimensions 
1/ 
listed above, is the classification produced by UNESCO- and shown in 
the following report (see next page). 
Using this typology, the reader can develop a clearer perspective 
of the socio-psychological experiences affiliated with mobility and 
the conflicts which arise from the frustration of aspirations. 
In summary, then, social mobility is an important dimension in 
the study of social class and its impact on human behavior because 
social mobility introduces a dynamic feature of possible change into 
a class system, and it can alter the structure and patterns of class 
relationships as the consequences of mobility introduce changes into 
those class relationships. It is important that we keep in mind the 
significance not only of the reality of social mobility but also the 
significance of the belief in social mobility. The belief in social 
mobility has much to do with the establishment of aspiration levels 
and these in turn are related to the motivation of human behavior. 
!/ Theoretical Orientations to Understanding of Social Inadaptations 
of Youth, Prepared by the Secretariat of UNESCO, 1962. 
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TllEORETICAL ORIENTATIONS TO Uli!DLRSTANDING OF 
SOCIAL TI~ADAPTATIONS OF YOUTH 
Social Organization 
Absence of norms (anomie) 
formlessness of normative 
structure of society or sub 
sect or with regard to par-
ticular role and activities 
Lack of social controls in 
certain milieux 
Psycho-social moratorium 
Youth culture-pleasure seeking 
d~i~ 
Lack of youth function 
Conflicts due to mobility 
residence, status 
Immigration and invasion 
effect 
Pervasive norm violations 
as with war, prejudice 
(after UNESCO Report, 1962) 
Intra psychic Organization _Family Organization 
------
Void in important norms and 
roles prescribed for young-
sters by parents 
Lack of institutionalized 
family activities 
Lack of precise limits 
Lack of subcultural integra-
tion and weakened family 
control 
Personalized norm violations 
conflicting norms, prohibi-
tions, expectations and 
roles mediated or originated 
by parents 
Sex-role anxiety and masculine 
protest and search 
(concluded on next page) 
Role diffusion vs ego iden-
tity 
Psycho-social moratorium 
and negative evaluation 
by adults 
Defective super-ego 
Pure impulse gratification 
and weak ego structure 
Conflict between discrepant 
internalized values, 
standards 
Unconscious desire for pun-
ishment and consciously 
experienced prohibition 
accounting for certain 
neurotic acts 
~ 
Theoretical Orientations (concluded) 
Social Organization Family Organization Intra psychic Organization 
Existence of deviant cultures 
and group norms patterns 
m Affiliation with persons or 
~ groups condoning or en-
g couraging criminal behavior 
n Focal concerns in sub-groups 
.~ bringing individual in con-
g flict with societal norms 
~ Criminal sub-culture 
:j Ascetic sub-culture of 11 Beat 
~ generation" Criminal and conventional 
value combines 
Limitations in structure of 
~ opportunities to practice 
~ learned roles and receive 
~ assistance in process of 
g socialization 
~ Disparity between available 
legitimate means and cul-
~ tural goals 
o Utilitation behavior to ob-
:j tain material goals of dam-
'H 
0 
~ inant class 
•M ~ Delinquent sub-culture of Jg lower class boy: dilemma in 
quest for middle class goals 
Criminal parent or sibs de- Differential identification 
viant role models in providing approval for 
family delinquent behavior 
Identification with aggressive Identification with deviant 
parents role models beginning 
Psychopathic personality 
Parental deprivation and 
neglect 
Lack of love and rejection by 
mother in early life 
Deprivation of needed encour-
agement to expected conduct 
Inconsistent and lax discipline 
preventing strong inter-
nalization of parental 
demands 
with anti-social norms of 
parents 
Socially unacceptable self-
concept partially defined 
by association with de-
linquent peers 
Frustration aggression 
process 
Lack of intra-psychio re-
sources not created by 
any process of social 
interactions 
Neuro-social theo~ and 
psychopathic personality 
involving brain damage 
associated with mid-
rejection or deprivation 
Lack of resources for 
emotional response in 
psychopathic personality 
~ 
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7. Summary and Implications of the Research 
From the review of research evolves the problem of the study, 
the formulation of hypotheses, the theoretical framework, and the 
methods of research appropriate to the solution of the problem. It 
has been the purpose of this chapter to provide a conceptualization 
of the problem as it is stated in Chapter I. 
From the review a body of fairly solid propositions concerning 
social class and delinquent behavior has emerged. These propositions 
will serve as: (1) the foundation upon which the nature and direction 
of the study are built, (2) the ass~~ptions underlying the development 
of hypotheses, research methods, and measuring instruments. Although 
somewhat differently expressed and explained within different theoretical 
frameworks, the following propositions appear to be fairly firm: 
PROPOSITIOi~S 
H - indicates a proposition which underlies the development 
of hypotheses 
R - indicates a proposition which underlies the development 
of research methods 
11 - indicates a proposition which underlies the development 
of measuring instruments 
I. Several factors contribute to the lack of preclslon and 
the fragmentary nature of research on delinquency. 
They are: 
A. The use of official statistics R 
B. Lack of valid measuring instruments M 
c. Definition and sampling R, I1 
D. Lack of conceptualization H 
II. Our society is culturally and socio-economically 
stratified H 
III. Behaviors differ widely in various social classes 
and subcultures of our society. Hembers of the 
different social classes and subcultures differ 
greatly in family organization, child rearing 
practices, sex customs, ethical ideas, attitudes, 
education, et cetera H 
IV. Each class and level of society defines the 
character of youth behavior in a distinctive w~. 
Boys and girls living in one class experience 
different patterns of living which are expressed 
in behavior different in quantity and quality from 
that expressed by youth in other classes H 
V. Research reporting on the relationship between 
delinquent behavior and social class is 
characterized by two critical shortcomings: 
A. The use of official statistics 
which do not reflect the incidence 
of hidden delinquency 
B. Inadequate measurement of social 
class 
VI. Research suggests there is a great deal of 
undetected delinquency in the various social 
classes 
VII. The studies of social mobility as measured 
through occupational mobility, income 
mobility, educational mobility, and 11elite11 
mobility indicate there are channels and 
opportunities for social mobility in our 
society but in the mobility process the 
higher one climbs in the hierarchy the more 
difficult it becomes to move 
VIII. Occupational mobility, "elite11 mobility, 
income mobility, and educational mobility 
have served as indexes for the measurement 
of social mobility. Occupational mobility 
is the most widely used index of social 
mobility 
H,R,M 
M 
H,R,M 
H 
M 
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IX. There are class differentials in aspiration 
levels. The striving for "success" is strongest 
among those in the middle and upper classes, and 
is lowest among those in the lower class 
X. Research findings indicate the family plays a 
pivotal role in setting the aspiration levels 
of youth 
XI. Because of the psychic energy expended and the 
personality commitment involved, unfavorable 
psychological consequences can accrue to the 
mobile individual whether he succeeds or fails 
in the achievement of his aspirations; e.g., 
"severe anxiety depression," "anti-social acting 
out," "insecurity," "prejudice," et cetera 
XII. Not only does the individual experience the 
results of success or failure, but his family 
does also 
XIII. Several theories suggest that restricted or 
blocked mobility may be a primary factor in the 
development of delinquent behavior among lower 
class youth 
XIV. MUch human behavior is motivated by what an 
individual believes in or about social mobility 
even though his perception of social mobility may 
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not be based on social reality H,M 
X:V. As a dimension of social mobility values, 
aspirations reflect the socio-psychodynamics 
of social mobility M 
X:VI. Public education is in a sense "non-public" in 
character for it reflects middle class ideology, 
is oriented toward middle class life, and selects 
mental problems and learning experiences which are 
highly valued in middle class H 
X:VII. The pro~pects of lower class youth achieving 
"success" through the avenue of education do not 
appear to be promising H 
XVIII. The schools, the judicial system, and official 
agencies involved in the detection, identifica-
tion, and treatment of delinquent behavior, as 
agencies of a middle class society do not view 
middle class and lower class delinquency ;.-lith 
the same degree of alarm. V.Ti thin the social 
structure there is a bias which operates in 
favor of the middle and upper class youth 
XIX. There is a paucity of empirical data regarding 
the relationship between social mobility and 
delinquent behavior. 
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The pivotal concerns of this research - (1) vfuat is the distribu-
tion and form of delinquent behavior among the various social classes? 
and (2) wnat is the relationship between social class mobility and 
delinquency? - are based on the propositions and empirical evidence 
presented and reviewed in this chapter. 
To resolve the research problem, four working hypotheses have 
been formulated from the propositions listed. They are: 
HYPOTHESIS 1. The distribution of norm-violating 
youngsters (delinquents) is connected 
significantly and differentially with 
the class structure. 
HYPOTHESIS 2. The types of norm-violating behavior 
are connected significantly and dif-
ferentially with the class structure. 
HYPOTHESIS 3. The kind of treatment a delinquent will 
receive is associated with the norm-
violator's position in the class structure. 
HYPOTHESIS 4. The distribution and form of norm-
violating behavior is significantly asso-
ciated with the process of social mobility. 
The hypotheses will be tested statistically from the data gathered 
through appropriate research methods and measuring instruments developed 
from the propositions which have been enumerated. A discussion of 
selection of research methods and the development of measuring in-
struments and the rationale underlying their construction follows 
in the subsequent chapter. 
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CHAPI'ER III 
RESEARCH HETHODS 
1. Methodological Procedures 
Research tells us that official delinquency data is socio-
economically biased in favor of middle and upper class youth, and 
that there is a considerable amount of delinquency in the general 
juvenile population which goes undetected. The general population 
of adolescents is not entirely "non-delinquent" even though they are 
not committed to institutions or treatment agencies. Therefore, in 
order to determine the distribution and form of delinquent behavior 
among the social classes it is necessary to start, not with known 
delinquents, but with a representative sample of boys and girls. 
Then, on the basis of information gathered on the sample, the repre-
sentative population of boys and girls can be differentiated into 
delinquents of various degrees and kinds. y 
According to Cohen, nthis has never been done." 
11 0n the basis of his own and others' experience it is the 
conviction of the author that it can be done. It has been 
argued that it is difficult to approach a sample of children, 
not selected with reference to their known delinquent histories, 
and elicit from them frank and full accounts of delinquencies 
hitherto unknown and unsuspected. This difficulty must be 
reckoned with but is exaggerated. The author and other 
investigators have found that with proper 1build up' and 
insurance of anon~~ity school children are remarkably willing 
to speak freely of their delinquencies." 
1( Albert K. Cohen, Delinquent Boys: The Culture of the Gang, The Free 
Press, Glencoe, Illinois, 1955, pp. 170-171. 
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1/ 
Nye- utilized a general and representative sample of adolescents 
in his study of delinquency and family relationships. He points out: 
11 The non-institutionalized adolescent has no strong positive 
motivations for deceiving the researcher. If the interests of 
adolescents can be at least mildly stimulated, and if they can be 
convinced that their anonymity is protected, it is our experience 
that almost all will cooperate adequately." 
In accumulating data on the sample, Nye employed a questionnaire. 
Justifying the use of the questionnaire, he scores the weakness of 
utilizing the interview to secure data: 
"The interviewer must ordinarily establish a personal 
relationship with the adolescent. By doing so he has made 
hL~self an important variable in the research data which he 
accumulates. The adolescent may say what the investigator 
wishes to hear in order to please him, lie to him to hurt him, 
or attempt to manipulate the investigator's beliefs and attitudes 
to the adolescent's own advantage." 
For the purposes of this investigation it was decided to collect 
information from a general and representative sample of adolescents 
via instruments designed in questionnaire format. The selection of 
the inventory type instrument to secure data was made because such 
instruments (1) provide an economical and efficient method of gathering 
information from a large group of respondents; (2) provide inquiries 
which are uniform in presentation and procedure for evaluation; and 
(3) provide the most effective means for a large group of adolescents 
to give information anonymously. 
~ F. Ivan Nye, Family Relationship and Delinquent Behavior, John vfiley 
and Sons, Inc., New York, 1959, p. 4. 
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Collecting the data.-- To test the hypotheses it was necessarJ to 
collect data relevant to delinquent behavior, delinquency treatment, 
social class position, social mobility, and aspirations. Through the 
use of coded questionnaires and inventories the required data was to be 
secured without the adolescent sample identifying itself. 
Assumptions underlying use of instruments.-- Underlying the design 
and use of all the instruments employed for gathering data vJere the 
following assumptions: 
1. The subjects receiving the questionnaire are capable and 
willing to answer the questions. 
2. The students will be honest in replying to the questions. 
3. Replies to questionnaires will be based on true motives, 
and an accurate picture of delinquent behavior in connection 
with social class may result. 
Definitions.-- The following are definitions of terms which were 
to underly the development of measuring instruments and research 
procedures: 
Delinquent Behavior is behavior by non-adults which violates 
specific norms of a particular societal institution with 
sufficient frequency and/or seriousness so as to provide a 
firm basis for legal action against the behaving individual y 
or group. 
Social Class is a group of people who, because of common interests, 
concerns, values, and achievements, associate together and are 
regarded by others as similar in social prestige. 
1/ W. C. Kvara.ceus and W. B. Hiller, Delinquent Behavior: Culture and 
- the Individual, National Education Association, Washington, D. c., 
Publication, 1959~ P• 54. 
Social Hobility refers to the process by which an individual can, 
through his actions and achievements, raise or lo~1er his class 
status. 
Treatment refers to the action taken against an individual who 
has been detected engaging in delinquent behavior. 
Type refers to the act itself, e.g. assault, automobile theft, 
alcoholic offenses. Type in this study also refers to the nature 
of the act in terms of individual behavior or group behavior, i.e.: 
V>Tas the delinquent act carried out as part of group or gang 
activity? VIas it carried out by the individual himself? 
Variables.-- In testing the hypotheses, the independent variables 
were the individual's class status and mobility position and aspiration 
levels; the dependent variables were the distribution, the types, and 
the treatment of delinquent behavior. It was assumed that delinquent 
behavior, class status, mobility position, and delinquency treatment 
can be measured. 
Statistical technique.-- The x2 test was to be used in analyzing 
the significance of the relationship between class status and mobility 
position and the various dimensions of delinquent behavior. The 5 per 
cent level of probability was used as the criterion of significance. 
Permission to conduct study.-- Permission vJas granted to the in-
vestigator to collect the necessary information in a community located 
within commuting distance of the researcher's home. The high school 
population consisted of over 900 students in grades 9, 10, 11, and 12. 
A history and description of the field community and a description of 
the study sample will be presented in Chapters ~ and v. 
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Summary outline of methodological procedures.-- The outline involved: 
1. Selection of a community which is socially stratified. 
2. Analysis of the stratification of the community. 
3. Selection of a general population of adolescents representing 
social stratification of the community. 
4. Placement of the respondents in status position and mobility 
position. 
). Collection of delinquency data. 
6. Analysis of data and testing of hypotheses. 
7. Conclusions and recommendations. 
The accuracy of the information on delinquent behavior, social 
class, and the other variables to be studied was contingent on the 
design of the instruments constructed to measure these variables. The 
significance of the data gathered was dependent upon the use of the 
appropriate statistical technique. It is the purpose of the remaining 
part of the chapter to discuss in detail the rationale and the pro-
cedures used in the design of the measuring instruments and the statis-
tical technique employed in the analysis of the data. 
2. 1·1easuring Delinquent Behavior 
Defining delinquency.-- Developing and constructing a reliable 
instrument to measure delinquent behavior is a difficult task made 
formidable by the uniqueness and the complexity of the delinquency 
phenomenon itself. Since the conceptualization of a measuring instrument 
hinges upon the definition of what is to be measured, the first step in 
the development of the delinquency inventory was to define delinquency. 
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The concept of delinquency has assumed different meanings to 
different writers and research workers, and consequently there are 
clinical, sociological, and legal definitions which differ from point 
of view. And legal definitions will vary widely among states, 
municipalities, and other governmental units. However, underlying 
these definitions are some commonalities which can serve as a beginning 
point in the selection and/or development of a definition. 
Every delinquent act represents the violation of a rule or regula-
tion of the home, the school, a societal institution, or the legal 
system. Each delinquent act represents norm-violating behavior, the 
severity of which can be determined by the norms and mores of the 
institutional system within which the violation occurs. See Figure 2 
on the next page. 
~ 
til 
~ 
Street Corner Gang 
sdverity 
~cale 
I 
I 
I 
IDI S· 
0 
CJ) 
Swearing habitual; 
m use of terms 11 hell, 11 
rl ~ "bastard," 11 son-of-
~ a-bitch." No dirtv H ~ 
connotation 
T7 
Institutional Systems 
Adolescent 
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accepted as routine 
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and 11dirty11 except 
for occasional 
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---- , _________ _ 
School 
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countenanced; 
repeated of-
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expulsion; 
language con-
sidered dirty 
Figure 2.- Swearing as Norm-violating Behavior in Different Institutional Systems 
y H. c. Kvaraceus and lv. B. J.Iiller, op. cit., p. 49. 
Legal code 
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against legal code; 
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basis for delinquent 
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The dimensions of seriousness, form, and frequency are reflected 
within delinquent behavior and provide a frame of reference not only 
for the development of a definition but also for the development of 
inventory items as well. 
Delinquency, considered as norm-violating behavior involving the 
dimensions of seriousness, form, and frequency, is defined by Kvaraceus 
1/ 
and Hiller- as - behavior by non-adults which violates specific legal 
norms or the norms of a particular societal institution with sufficient 
frequency and/or seriousness so as to provide a firm basis for legal 
action against the behaving individual or group. 
The definition has several salient features which reco~aend it 
for use: 
1. It has universality which encompasses the disparate legal 
and societal concepts of norm-violation as represented in 
the nQmerous state statutes. 
2. It is comprehensive and takes vJithin its ken various types 
of delinquent behavior. 
3. It has distinct dL~ensions which permit classification and 
typology of norm-violating behavior. 
4. ir.Ji thin the parameter of this definition delinquent behavior 
can be viewed as being on a norm-violating continuum rather 
than as a dichotomy. 
y Ibid.' p:--34. 
Viewing delinquent behavior on a norm-violating continuQm enables 
the researcher to differentiate the adolescent sample into delinquents 
of various degrees and kinds, a concept of distribution which is of 
particular relevance to this study. 
For the aforementioned reasons it was decided that delinquency as 
defined by Kvaraceus and Hiller would serve as the base upon which the 
delinquency questionnaire vJOuld be developed and constructed. 
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Criteria for constructing the delinquency inventory.-- In the 
process of development and construction several criteria had to be met. 
Information regarding legal and social transgressions is extremely 
sensitive in nature. To encourage frankness, to elicit 11private 11 
information, and to insure optimum motivation and cooperation in answer-
ing the questionnaire items, anonymity was a desirable condition. 
The content and format of the instrument had to be simple, clear, 
and attractive to promote ease of administration and to insure compre-
hension by students who differed in age, social status, and intellectual 
capacity. 
Items had to be properly formulated to avoid leading and loaded 
questions, ambiguity, complex wording, and the use of negatives. It 1-Jas 
important to arrange items in a sequence which would obviate answers 
being affected by context. 
Establishing rapport with the adolescent respondents was a priority 
consideration. To accomplish this purpose, an introductory statement 
explaining simply and clearly the reasons for the questionnaire and the 
expectations of the writer was carefully prepared. Stress was placed 
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on the potentially important role of adolescent youth in co~~unity life. 
Students were instructed they were not required to take part in the 
study if they did not wish to do so. 
Reliability of responses.-- To check the veracity and consistency 
of responses within the inventory, a 11veracity scale 11 was constructed 
consisting of interlocking items which would enable the investigator to 
screen out those questionnaires reflecting carelessness, malingering, 
and misunderstanding. For example, if a subject responded that he had 
never damaged any public property but he had broken a street light 
four to six times, his answer sheet was eliminated. (A copy of the 
"Veracity Scale" is located in the Appendix.) 
Content validity.-- On the basis of research evidence inventory 
items were selected and constructed to include the following: 
1. Delinquent acts which the research literature demonstrated 
occurred with the greatest frequency throughout the nation. 
(See Tables 4 and 5.) 
2. Offenses which research indicated served as the most frequent 
reasons for reference to court action. (See Table 6.) 
3. Offenses constituting delinquent behavior as they were found 
in the statutory descriptions of delinquency in all the states 
throughout the United States. (See Table 7.) 
1/ 2/ 
The studies of Nye- and Porterfield- were used as additional 
sources in the development of item format and content. 
y F. Ivan Nye, op. cit. 
2/ Austin L. Porterfield, Youth in Trouble, Leo Potishman Foundation, 
- Fort 1iiorth, 1946. 
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Empirical validity.-- The delinquency inventory was validated 
by comparing the scores of contrasted groups, a validation procedure 
1/ * 
used by N,ye- in his study. Gross delinquency scores were computed 
for the 320 non-institutionalized adolescent boys who comprised the 
male population of the study sample. Gross delinquency scores were 
also computed for a sample of institutionalized adolescents consisting 
of 108 boys who were in grades seven, eight, and nine at the ~an 
School for Boys, westboro, Massachusetts. The distribution of 
delinquency scores in two groups "known to be different" shows dis-
crimination between these two groups. 
When a gross delinquency score of 110 is used as a cutting point 
it places 22 institutionalized adolescents below that point and 86 
above. The 22 or 20 per cent are "misplaced" whereas 80 per cent are 
correctly placed. In the non-institutionalized population 74 boys 
scored at or above the cutting point, and 246 scored below. Seventy-
seven per cent are correctly placed and twenty-three per cent in-
correct~. Therefore, the delinquency inventory can be said to 
adequately distinguish between groups "known to be different." 
"!J F. Ivan Nye, op. cit. 
* Gross delinquency score is the total sum of weighted responses 
given for all inventory items. 
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Table 4. Delinquency Rates per 100,000 Using the Estimated Population 
of Children (0-18) in the Population Represented in the 1/ 
Uniform Crime Reports: 1952-1956 (after Teeters and Matza)-
Offense 1952 1953 1954 1955 1956 % of 56-52 
Criminal Homicide 1.11 1.08 1.01 1.10 1.48 133 
a) Murder and Non-
negligent 
Manslaughter .66 .71 .51:3 .64 .97 147 
b) Manslaughter by 
Negligence .45 .37 .43 .46 .51 113 
Robbery 16.26 16.77 17.16 18.74 18.71 115 
Aggravated Assault 8.20 10.12 9.78 11.81 13.70 167 
Other Assaults 20.63 28.42 30.42 34.32 38.64 187 
Burglary 139.02 144.01 146.93 159.96 173.95 125 
Larceny-Theft 187.96 216.91 241.25 264.77 323.01 172 
Auto-Theft 80.76 86.69 87.74 99.90 129.42 160 
Embezzlement and 
Fraud 2.48 3.42 2.27 2.04 2.16 87 
Stolen Property: 
buying; re-
ceiving, etc. 4.21 5.40 6.09 6.09 17.46 415 
Forgery and counter-
feiting 3.11 3.75 3.43 3.44 4.04 130 
Rape 3.80 5.17 4.39 5.68 5.84 154 
Prostitution and 
Commercialized 
Vice 1.89 1.86 1.41 1.52 1.05 56 
Other Sex Offenses 15.59 18.20 21.95 18.95 21.11 135 
Narcotic Drug Laws 1.23 1.86 1.20 1.70 2.03 165 
Weapons: carrying; 
possessing, etc. 9.17 12.25 13.34 16.40 19.55 213 
Offenses against 
Family and 
Children 8.81 9.74 ll.92 6.85 1.79 20 
Liquor Laws 13.80 22.76 24.73 28.72 39.81 288 
Driving While 
Intoxicated 2.75 3.08 2.69 3.46 4.39 160 
Disorderly Conduct 129.18 126.77 123.85 135.83 176.83 137 
Drunkenness 34.97 36.42 34.85 38.06 44.96 129 
Vagrancy 21.66 24.56 20.29 18.72 25.69 119 
Gambling 3.34 3.59 2.66 2.75 3.58 107 
Suspicion 72.88 91.76 68.51 79.53 110.19 lSl 
All Other Offenses 318.84 312.74 349.16 376.33 450.17 141 
Total 1101.66 1187.33 1229.72 1336.67 1629.55 148 
1/ Negley K. Teeters and David Matza, "The Extent of Delinquency in the 
- United States," Journal of Negro Education, (Summer, 1959), 28:205. 
Table 5. Persons Arrested Under 18 Years of Age for Crimes Aga~st 
Property, Calendar Year 1954 (after Bloch and Flynn}l/ 
Per Cent of Total Arrests Total Arrests, 
of Persons Under 18 Years All Ages 
Robbery 18.7 12,220 
Burglary 49.0 39,925 
Larceny 43.6 73,650 
Auto Theft 57.6 20,286 
Embezzlement and 
Fraud 2.2 13,457 
Receiving Stolen 
Property 26.0 3,114 
Forgery and 
Counterfeiting 5.6 8,162 
!/ Herbert A. Bloch and Frank T. Flynn, Delinquency: The Juvenile 
Offender in America Today, Random House, New York, 1956, p. 113. 
77 
Table 6. Reasons for Reference to Court if Boys and Girls Cases 
Disposed of by 374 Courts: 194.5! 
Total Boys Girls 
Reason for Reference to Court 122,8.51 101,240 21,611 
Reason for Reference Reported 111,939 92,671 19,268 
1. Stealing 40,879 38,610 2,269 
2. Act of carelessness or 
mischief 19,241 17,779 1,462 
3. Traffic violation 9,8.52 9,6.59 193 
4. Truancy 8,681 6,164 2,.517 
.5. Running away 9,301 .5,6.52 3,6.5.5 
6. Being ungovernable 9,840 .5,.542 4,298 
7. Sex offenses .5,990 2,.579 3,411 
B. Injury to person 3,224 2,828 396 
9. Other reasons 4,925 3,8.58 1,067 
10. Reason for reference 
not reported 10,912 8,.569 2,343 
!( Juvenile Delinquency Cases 1945: Reasons for Reference to Court 
in Boys and Girls Cases Disposed of by 374 Courts, Social 
Statistics, The Child, II, P• 11. 
78 
Table 1. Order of Frequency of Mention of Acts and Courses of 
Conduct in Stati~r.r Descriptions of Delinquency 
(after Sussman).:!:/ 
Order of Frequency 
1 
2 
3 
4 
5 
6 
1 
8 
9 
10 
11 
12 
13 
15 
Act or Course of Conduct 
Violates any law or ordinance 
Habitually truant 
Associates with thieves, vicious 
or immoral persons 
Incorrigible 
Beyond control of parents or 
guardian 
Growing up in idleness or crime 
So deports self as to injure or 
endanger self or others 
Absents self from home without 
consent 
Immoral or indecent conduct 
Uses vile, obscene, or vulgar 
language (habitually and in 
public places) 
Enters, visits policy shop or 
gaming place {knowingly) 
Patronizes, visits policy shop 
or gaming place 
Wanders about railroad yards or 
tracks (habitually) 
Jumps train or enters car or 
engine without authority 
Patronizes saloon or dram house 
where intoxicating liquor is sold 
1/ Frederick B. Sussman, Law of Juvenile Delinquency: The Laws of the 
- Forty-Eight States, Legal Almanac Series, No. 22, Oceana Publica-
tions, New York, 1950, P• 20. 
(Continued on next page) 
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Table 7. (continued) 
Order of Frequency 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
Act or Course of Conduct 
Wanders streets at night, not on 
lawful business 
Patronizes public poolroom or 
bucket shop 
Immoral conduct around school 
(or in public place) 
Engages in illegal occupation 
Smokes cigarettes (or uses tobacco 
in any form) 
Frequents place the existence of 
which is in violation of the law 
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In occupation or situation dangerous 
or injurious to self or others 
Is found in a place for permitting 
which adults may be punished 
Addicted to drugs 
Disorderly 
Begging 
Uses intoxicating liquors 
Makes indecent proposals 
Loiters, sleeps in alleys, vagrant 
Runs away from state or charity 
institution 
Found on premises occupied or used 
for illegal purposes 
Operates motor vehicle dangerously 
while under the influence of liquor 
(Concluded on next page) 
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Table 7. (concluded) 
Order of Frequency Act or Course of Conduct 
33 Attempts to marr,y without consent, 
in violation of law 
Given to sexual irregularities 
Additional items were written to obtain a measurement of delin-
quency treatment which is defined in this study as the action taken 
against an individual who has been detected engaging in delinquent 
behavior. 
A prototype of the instrument was developed and evaluated by the 
members of a graduate seminar in measurement. Subsequently several 
models were submitted for critique. Refinements and modifications 
were made in terms of content and format until the instrument was 
ready for use. 
Limitation of the delinquency inventory.-- The final instrument 
was then submitted to the high school principal for approval since the 
information to be solicited was of such a sensitive and personal nature. 
At his request only one item was dropped from the inventory because it 
was felt it could result in an explosion of conununity protest and 
censure. The item dropped requested information involving frequeney 
of illicit sex behavior. All other items were accepted. Hence the 
only content limitation of the questionnaire was that a sample of sex 
norm-violations could not be obtained. 
Although a great proportion of female delinquency involves sex 
norm-violations, it must be remembered that it is only a sex offense 
which will bring a girl to the attention of official agencies in m~ 
communities. Just as there is a bias which operates in favor of the 
middle and upper class youth, there is also a sex bias which operates 
in favor of girls and seems to prevent them from becoming official 
delinquency statistics. The chances are that a girl apprehended for 
such offenses as theft, breaking and entering, truancy, drinking, 
reckless driving, et cetera will less like~ be institutionalized or 
be officially charged than a boy apprehended for the same offenses. 
Therefore, since official statistics probab~ do not reflect the true 
incidence of female delinquenc,y, it appears that the use of an 
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anonymous questionnaire with a general population of adolescents will 
offset the bias which operates in favor of girls and provide a more 
accurate description of the distribution and types of female delinquency. 
Final form of delinquengr invento;y.-- In its final form the delin-
quenc.y questionnaire consisted of 120 items and was divided into two 
parts. Part I consisted of 103 items and yielded information regarding 
the distribution and types of delinquent offenses. Part II consisted 
of 17 items and gave information relevant to the individual or col-
lective nature of the delinquent offenses. Each item asked the subject 
to indicate the number of times he or she was involved in a specific 
norm-violating act. (A copy of the Delinquency Inventory is located 
in the Appendix.) 
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Scoring the inventory.-- The 120 items were clustered a priori 
by groups (alcoholic offenses, property damage offenses, school of-
fenses, physical assault, et cetera). The items were then rearranged 
by a table of random numbers to avoid the a priori clustering of the 
items in the inventory. 
For each item there were five alternative responses to choose 
from, with each response indicating the frequency with which an 
individual engaged in a norm-violating act. A scoring weight was 
assigned to each response, as follows: 
Response Scoring Weight 
A. Never 0 
B. 1-3 times 1 
c. 4-6 times 2 
D. 7-10 times 3 
E. over 10 times 4 
A score was obtained for each group of offenses by summing the 
scores of the items within the group. In this manner, 15 scores were 
derived from the Delinquency Inventory (See Figure 3), with each score 
indicating the subject's degree of involvement in a specific category 
of delinquent behavior. The scores for each category of delinquent 
behavior were then to be arranged on a continuum, with the lowest 
scores at one end, indicating "least involvement" and the highest 
scores at the other end, indicating "maximum involvement." e.g. A 
Property Damage Score of 0 would indicate that the subject had never 
been involved in any property damage offenses. A Property Damage 
Score of 28 would indicate than an individual had been involved 
in property damage offenses the maximum number of times. 
By analyzing the association between the 15 scores obtained 
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from the Delinquency Inventory and the independent variables of class 
status, mobility direction, and aspirations levels, the significance 
of the relationship between social class and delinquent behavior 
could be determined. (Figure 3 follows.) 
Score 
1. Gross Delinquency 
Score 
2. Delinquency Treatment 
Score 
3. Alcoholic Offense 
Score 
4. Physical Assault 
Score 
5. Property Damage 
Score 
6. Theft Score 
7. School Offenses 
Score 
B. Familial Offenses 
9. Motor Vehicle 
Offenses 
10. Truancy Score 
11. Narcotics Score 
12. Collective Nature of 
Delinquent Behavior 
13. Severity Score 
(serious offenses) 
14. Severity Score 
(misdemeanors) 
15. Number of Offenses 
Sum of Item Responses 
Total sum of responses given for all 
inventory items 
Items 6, 9, 11, 16, 23, 26, 31, 39, 
43, 74, 81, 84, 88, 93, and 96 
Items 35, 12, 19, 89, and 78 
Items 12, 58, 63, 87, and 95 
Items B, 10, 24, 56, 59, 69, and 70 
Items 18, 20, 27, 34, 38, 55, 60, 
and 97-103 
Items 1-27 
Items 47-52 
Items 28-46 
Item 1 
Items 76, 83, and 86 
Items 106-120 
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Items which are defined by the Massa-
chusetts State Statutes as constituting 
felonies 
Items which are defined by the Massa-
chusetts State Statutes as constituting 
misdemeanors 
A frequency count of the number of 
offenses an individual admitted 
committing. 
Figure 3. Scores Derived from Delinquency Inventory 
3. Measuring Social Class Status 
Numerous studies have demonstrated that American society is 
socially stratified. Various studies of American communities have 
found the social structure to be divided into classes, castes, or a 
combination of classes and castes. However, no commonly accepted 
methodological instrument or technique has been developed for the 
stratification of a community's population. Investigators have 
developed their awn methodological procedures for determining the 
stratification of a community. Consequently there are a number of 
methodological techniques available to a researcher for stratifying 
a community and no agreement regarding which procedure is the most 
effective way of analyzing the community social structure. 
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Populations have been stratified according to several different 
criteria, such as: personal prestige, occupation, possessions, class 
consciousness, and value orientations. Each of these criteria can be 
used to stratif.y a given population, can be measured by distinct and 
separate operations, and are mutually dependent for they influence 
one another. 
Instruments designed for measuring social status and which incor-
porate these criteria range from single factor indexes, such as occupa-
tion, income, education, or area of residence, to composite indexes 
which include a number of socio-cultural characteristics in one 
instrument. The majority of instruments developed to measure social 
status utilize socio-economic characteristics. However, there are 
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several theoretical schemes which have been suggested as means for 
describing and analyzing subcultural groups in the United States and 
which do not include socio-economic characteristics. 
A notable departure from the utilization of socio-economic factors 
to measure social status, and an idea of particular relevance to this 
1/ 
study is the concept of the ttfocal concern" proposed by Miller.-
Miller suggests that the behavior of those involved in a given cultural 
system may be said to be motivated by a set of "focal concerns" which 
receive special emphasis within that culture. Achievement, getting 
ahead, future aspirations are gener~ recognized concerns of most 
members of the middle class. In lower class culture, similarly, certain 
focal concerns are dominant; these include trouble, toughness, smartness, 
excitement, fate, and autonomy. In relating these concerns to the be-
havior of youngsters, each concern must be considered as a dimension 
within which a fairly wide range of alternative patterns ~ be followed 
by different individuals in different situations. Thus a population of 
adolescents may be stratified by determining each individual's set of 
"focal concerns." Although Miller's concept of "focal concerns" is an 
intriguing idea, it is difficult to translate this concept into an 
operable and effective tool for measuring social status, since no 
empirical evidence has been brought forth to substantiate exactly what 
sets of focal concerns distinguish one subcultural group from another. 
Therefore, another procedure had to be selected to measure class status. 
Y W. c. Kvaraceus and W. B. Miller, Delinquent Behavior: Culture and 
the Individual, National Education Association, Washington, D.C., 
Publication, 1959. pp. 62-84. 
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Selection of method to measure Social Status.-- In selecting a 
method for measuring social class status, two criteria had to be met. 
First, the most comprehensive and sensitive technique for measuring 
social class status was desirable. Second, the method must enable a 
single investigator to conduct the procedure of measurement. Research 
indicates that the use of a single symbol of status such as occupation 
has several limitations; therefore, it was decided that a single 
measure of status would not be appropriate for the study. 
1/ 
For several reasons Warner 1s- Index of Status Characteristics 
was selected to measure social status. This approach was designed by 
Warner and his associates to facilitate the measurement of social status 
by a single investigator. It is more direct than paper-and-pencil 
scales. It was found on the basis of empirical evidence to correlate 
highly with the longer and more searching technique of identifying 
status participation and placement by the Evaluated Participation 
method. 
2/ 
Warner- describes the Index of Status Characteristics as built 
on two propositions1 
" •••• that economic and other prestige factors are highly 
important and closely correlated with social class; and that 
these social and economic factors, such as talent, income, and 
money, if their potentialities for rank are to be realized, 
must be translated into social class behavior acceptable to the 
members of ~ given level of the community. This method is 
designed to provide an objective measure for establishing the 
social level of everyone in the conmrunity and to do so by 
simple, inexpensive means." 
1/ w. lloYd Warner, Marcia Meeker, and Kenneth Eels, Social Class in 
- America, Science Research Associates, Inc., Chicago, 1949. 
y' ~., P• 39. 
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The Index of Status Characteristics was developed for three 
reasons. First, it was hoped that this procedure would serve as a 
means of checking the assumption that social class participation and 
certain socio-economic characteristics are determined largely by mutual 
factors. Second, if a significant relationship did exist between the 
Index of Status Characteristics and the Evaluated Participation method 
which by interview and other procedures determine the actual nature of 
the social participation in the community, social class position could 
be predicted by the Index. Third, it was hoped that the Index would 
serve as a procedure for making social-class analyses in other com-
munities. 
The Index includes four factors, each weighted according to their 
predictive power of social class participation and totaled to provide 
a single score. Ratings are made on these factors: occupation, source 
of income, house type, and neighborhood area. The sum of the ratings 
is placed on a scale and a social class equivalent obtained. 
To refine the Index of Status Characteristics, Warner and his 
associates analyzed it in relation to the Evaluated Participation 
technique. Warner, using 303 families in Jonesville, tried comparing 
estimates of social-class placement based on six status characteristics 
(occupation, amount of income, source of income, house type, dwelling 
area, education) with the Evaluated Participation technique. As 
1/ 
indicated in Table 8, Warner- discovered high correlations between 
these characteristics and the Evaluated Participation technique. 
~ ~., P• 168. 
Table 8. Correlation Coefficients of Six Status Characteristics, 
and the Original ISC Combining Them and Social Class 
Placement for old Americans 
Status Number of Correlation Standard Errors 
Characteristics Cases with E.P. of Estimate 
(1) (2) (3) (4) 
Occupation 208 .91 1.8 
Amount of Income 108 .89 2.0 
Source of Income 209 .85 2.3 
House Type 204 .85 2.3 
Dwelling Area 205 .82 2.5 
Education 97 .78 2.7 
Original ISO 209 .97 1.1 
~ner worked on the assumption that a combination of the 
relatively independent status characteristics would predict with more 
accuracy social class placement than a single characteristic or even 
pairs of characteristics. He experimented in finding a set of status 
characteristics with high correlations with E.P. and relatively low 
standard errors. The following table indicates that the four 
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characteristics used in the final ISO showed a significant correlation 
with E.P. and a relatively low standard error. 
Table 9. Multiple Correlation Coefficients and Standard Errors 
of Estimate for Certain Sets of ~e or More Status 
Characteristics for Old Americans!f 
Set of Status Characteristics Multiple Standard Correlation Error of 
with E.P. Estimate 
Six Characteristics 
.974 .98 
Occupation, Amount of Income, 
Source of Income, Education, 
House Type, Dwelling Area 
Five Characteristics .973 1.00 
Occupation, Amount of Income, 
Source of Income, House Type, 
Dwelling Area 
Four Characteristics .972 1.02 
Occupation, Source of Income, 
House Type, Dwelling Area 
Three Characteristics 
Occupation, Source of Income, 
House Type .966 1.13 
Occupation, House Type, 
Dwelling Area .964 1.16 
Occupation, Source of Income, 
Dwelling Area .961 1.20 
Source of Income, House Type, 
Dwelling Area .935 1.54 
~ightings for the four factors retained in the final ISC were 
determined by means of the regression equation. Occupati0n was 
weighted twice as much as dwelling area, and source of income and 
house type halfway between the other two. 
y Ibid., P• 174. 
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The regression equation was 
where y was social-class placement on a 15-point scale and x1~ x3 ~ 
xs~ and X6 were ratings on occupation~ source of income~ house type~ 
1/ 
and dwelling area~ respectively~ each on a 7-point scale.-
The weighting for the four characteristics became 4 for occupa-
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tion~ 3 for source of income~ 3 for house type, and 2 for dwelling area. 
Warner, realizing that the work on the ISC was done with groups 
described as ''Old Americans," carried on comparable work with ethnic 
groups and supplied suggested modifications of ISC for the socio-
economic classification of ethnic groups. 
2/ 
In Social Class in America, Warner- provides complete charts and 
directions concerning the application and use of the ISC. He describes 
the procedure for using the ISC, as follows: 
"1• Select a sample of several hundred heads of families by: 
a.) Obtaining cases from the top to the bottom along 
the occupational scale (City directories are ex-
cellent sources for this preliminary information). 
b.) Checking them. to make sure they are well dis-
tributed throughout the city and that the 
occupations indicate their principal sources of 
income and cover all types of income source. 
2. Translate the occupation and the probable principal 
source of income into a rating for each head of a 
household. 
3. B,y previous knowledge or interview establish the major 
social areas and their relative ranking. Remember that 
several areas m~ have approximately the same value. 
Sub-areas of higher and lower ranking should be 
delineated and ranked. 
y Ibid., P• lBl. 
g/ ~., PP• 227-228. 
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4. Drive through the residential areas and examine the 
size and condition of the houses. Drive from the best 
part of town to the worst and back again. Do this 
several times until the grades of houses in size and 
condition have been established. Always remember that 
the scale while being established starts from two 
extremes, the best and the worst, and moves toward the 
middle. Whenever possible, have several people do this 
separately and then match their results until agreement 
is reached on the scale. A few discreet inquiries at 
real estate offices and the tax assessors on number of 
roams in a house will help check on its size.u 
Simplified versions of Warner's occupation scale, source of income 
scale, house type scale, and neighborhood scale are presented here: 
Score 
1 
2 
3 
4 
5 
6 
7 
1/ 
OCCUPATION SCALE-
Occupations 
Professionals and proprietors of large businesses 
Semi-professionals and smaller officials of large 
businesses 
Clerks and kindred workers 
Skilled workers 
Proprietors of very small businesses 
Semi-skilled workers 
Unskilled workers 
1/ 
Score 
1 
2 
3 
4 
5 
6 
7 
Score 
1 
2 
3 
4 
5 
6 
7 
Score 
1 
2 
3 
4 
5 
6 
7 
Ibid. 
1/ 
SOURCE OF INCOME SCALE-
Source of Income 
Inherited wealth 
Earned wealth 
Profits and fees 
Salary 
Wages 
Private relief 
Public relief 
2/ 
HOUSE TYPE-
House Type 
Excellent house 
Very good houses 
Good house 
Average houses 
Fair houses 
Poor houses 
Very poor houses 
3/ 
NEIGHBORHOOD-
Dwelling Area 
Exclusive 
Well above average 
"Nice, respectable" 
Average 
Run-down; "all kinds of people" live here 
Beginning of the slum and semi-slum 
Strictly a slum area 
2/ Ibid. 3/ Ibid. 
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Securing the data on status characteristics.-- Information 
concerning the parents• occupations, chief sources of income, house 
type, and location of house was secured directly through two question-
1/ 
naires. The first questionnaire, which was based on Woodbury's- survey 
form, was sent to the parents under the auspices of the high school 
administration. The head of the family was asked to state his occupa-
tion, supply a job description of his work, indicate his principal 
source of income, the number of roams in his home, the number of people 
living in the home, and the type of house. 
For those students who did not return a questionnaire, the 
necessary data was secured through the city directory and a second 
questionnaire Which was designed primarily to gather information relevant 
to social mobility. The city directory provided the following informa-
tion for each adult resident: name, age, address, occupation, and 
nationality. 
Ecological map of the city.-- In order to establish the major 
social areas of the city, it was necessary to secure a fairly large 
and detailed map of the city and divide it into ecological areas and 
sub-areas. The criteria for determining the ecology of the community 
was: the judgment of several raters who were community residents; the 
judgment of the researcher who drove through the conmmnity on several 
occasions to rank the areas; and information gathered from a zoning map 
of the community which provided basic information regarding residential, 
y Charles Augustus Woodbury, The Effect of Conmmnity Status Upon 
Differential Achievement of School Children, Unpublished Doctoral 
Dissertation, Boston University, 1952. 
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business, and industrial zoning. The use of raters enabled the 
investigator to check and veri£.1 rankings of social areas and house 
types. 
Socio-economic characteristics of the community.-- Information 
regarding the socio-economic characteristics of the community was 
obtained from town and city monographs published by the Massachusetts 
1/ 
Department of Commerce.- The monographs provided information such as 
the following: (1) population characteristics -- number of people, age, 
composition, nativity, education, occupation, politics, incomes; (2) 
housing -- type of structures, new construction, age, density, condition, 
value, monthly rents; (3) public education -- enrollment, number of 
teachers, pupil-teacher ratio, expenditures per pupil, teachers• 
salaries; (4) economic base -- historic trends, present econo~, manu-
facturing, trade, self-employed, and government workers; (S) municipal 
finance; (6) transportation; (7) planning and zoning; (8) industrial 
development; and (9) utilities. Additional information regarding socio-
economic characteristics of the community was obtained from the United 
States Census of Population 1960 Report: General Social and Economic 
Characteristics of Massachusetts. 
1/ Massachusetts Department of Commerce, Division of Research, Town and 
- City Monographs, Numbers 14, 241, and 246, 1961. 
4. Measuring Social Mobility 
1/ 
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According to Young,- occupation is the best and most frequently 
used single indicator of social mobility. Occupational status is 
closelY correlated with educational status, income, style of life, and 
the other determinants of class status. Occupational mobility may be 
measured in either of two ways: (1) career mobility may be studied by 
charting a person's work history in order to see whether he has been 
upwardly mobile, stable, or downwardly mobile since he entered the 
labor force; or (2} an individual's occupational status may be compared 
with that of his father in order to determine the direction and the 
degree of intergenerational mobility. 
Occupation as a measure of social mobility has the same short-
comings and limitations which apply to occupation as a measure of 
social class status. Therefore, to determine social mobility direction 
for each subject, a multi-factor mobility scale was developed and based 
on the following propositions which evolved from the research presented 
in Chapter II: 
1. There are class differentials in aspiration levels. The 
striving for success is strongest among those in the middle 
and upper classes and is lowest among those in the lower class. 
2. Research findings indicate the family plays a pivotal role in 
setting the aspiration levels of youth, and that aspirations 
l/ Kimball Young and Raymond w. Mack, Sociology and Social Life, 
- American Book Co., 1959, p. 214. 
levels reflect the values and perceptions of the family 
toward success and education. 
3. As a dimension of social mobility values, aspirations 
reflect the socio-psychodynamics of social mobility. 
4. There is clear evidence of class differences in the 
attitudes held toward a college education. The higher 
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the class of the pupil's parents the greater is the expecta-
tion that he will go on to college. 
5. Occupational mobility is the most widely used single index 
of social mobility. 
6. In general, youngsters from the lower and the working class 
backgrounds will not find the support and motivation for 
college education. 
The mobility scale included the following factors: the pupil's 
parental socio-economic status, his course membership in school, his 
plans for high school and college education1 the plans of his peers 
for further education after high school, his occupational aspirations, 
his occupational mobility status, and his academic grades. 
If, for example, a pupil whose parents belonged to class III, 
was enrolled in the academic course (college preparatorJ), definitely 
planned to graduate from high school, planned to attend college, whose 
friends planned on further education after high school, aspired to 
enter a profession, had above average grades, and whose occupational 
mobility direction was up,--this pupil would be categorized as moving 
upward. Again, a pupil whose parents belonged to class II, was en-
rolled in a general course, planned to graduate from high school, 
wasn't sure about attending college, had average grades, aspired to 
enter a skilled trade, and whose occupational mobility direction was 
down,--this papil would be categorized as mobile in a downward 
direction. A pupil whose parents belonged to class IV, was enrolled 
in a cammerical course, planned to finish high school but definitely 
did not plan to go on to college, nor did his friends plan on further 
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education, aspired to enter a skilled job, whose occupational mobility 
was stable, and whose grades were average 1 --he would be classified as 
stalled or stable. 
ObjectifYing this concept, the mobility scale appeared as it is 
presented in the Appendix. 
Securing the data on mobility characteristics.-- Information 
concerning course membership, educational plans, occupational plans, 
educational plans of peer group, academic grades, occupational 
mobility status, and occupational aspirations was secured directly 
through a questionnaire titled Vocational and Educational Data Sheet, 
v 
developed after Carroll•s- instrument. In addition to the information 
necessary for determining social mobility, other information vital to 
the study was gathered, e.g. age, sex, grade, residence, birthplace, 
birthplace of both parents, the number of communities in which the 
subject attended schools, the length of time the family had lived in 
the community, problems which the subject felt he might have in 
achieving his educational and vocational goals, occupational status of 
!/ Katherine Marie Carroll, High School Participation in Relation to 
Socio-Economic Status, Uupublished Doctoral Dissertation, Boston 
University, 1954. 
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both parents, the type of house lived in, and whether the familY 
rented ar owned their residence. 
To screen out ~ fantasies a student might have regarding his 
occupational aspirations, two questions were asked. The first question 
served as a filter to give the pupil a chance to express his or her day-
dreams - his wanting to be a professional baseball player, a movie star, 
or an airline stewardess. This question read as follows: 
Of course most students have some daydreams about what they 
would like to be and do when they are adults. What would 
you like most to be and do if you had the ability and 
opportunity? 
The second question was more realistic: 
Naturally there can be a big difference between anybody' s 
dreams and what seriously he really expects to do. When 
you are an adult, let us say- around 35 or 40, what kind 
of work do you really expect to do? 
A copy of the Vocational and Educational Data Sheet is located in 
the Appendix. 
1/ 
5. Statistical Analysis-
The x2 technique was selected to test whether the groups classified 
by social status, social mobility direction, occupational and educa-
tional aspirations differed significantly with respect to the delinquency 
behavior variables. As a test of significance, x2 establishes whether 
an association or significant relationship exists between two variables. 
~ Quinn McNemar, Psychological Statistics, John Wiley and Sons, Inc., 
New York, 1957, PP• 212-242. 
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From the size of x2 the researcher can estimate the probability 
that a relationship exists between two variables in the general 
population, rather than in the sample only. Probability is shown by 
the symbol P. Probability is usually indicated as P <.o5, P<.Ol, 
and so on; that is, the probability is less than 5 in 100 that the 
relationship between the two variables is due to chance selection of 
the sample. P< .01 indicates that chances are less than 1 in 100 that 
the relationship is due to chance. P1s of .o5, .02, .01, and .001 are 
_regarded as significant - i.e. probably not due to chance. A P of .10, 
.20, .50 or larger is considered "non significant." 
The formula for x2 is: 
in which 0 = the observed or obtained frequencies 
in the various categories 
e = corresponding frequencies expected under 
some hypothesis 
The difference between each observed and each expected frequency 
is squared, and divided by the expected frequency; and the sum of 
these quotients is x2. 
The number of degrees of freedom for the x2 test is given by the 
equation: df • (c-1) (r-1) 
where c • the number of columns and r = the number of rows. 
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The chi-square statistic was to be used to find out, first, if a 
relationship existed between the independent variables of social class 
status, mobility position, and aspiration levels, and the dependent 
variables which were the fifteen measures of delinquent behavior and 
treatment obtained from the delinquency inventory. The chi-square test 
was to be used, secondly, to determine the significance of the relation-
ship between the variables. When chi-square was used in the way described 
above, independence values were obtained and substituted for expected 
frequencies. The observed frequencies and independence values were to be 
set up in a contingency table and the regular chi-square technique employed. 
Each of the fifteen measures obtained from the delinquency inventory 
were to be distributed along a continuum which would indicate degree of 
involvement for each category of delinquent behavior. The continuum 
would range from "least involvement or no involvement" to "maximum or 
most involvement". Depending upon the distribution of scores for each 
category of delinquent behavior, the number of social class positions 
established, and the number of members within each social class, the 
chi-square table for each relationship might appear as follows in 
Figure 4. 
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Class Degree of Involvement in Alcoholic Offenses 
No Least Hoderate Heavy Most 
ISC Ratings Involve- Involve- Involve- Involve- Involve- Totals 
ment ment ment ment ment 
I (Upper) X X X X X 
II (Upper- X X X X X 
middle) 
III (Lo1r1er- X X X X X 
middle) 
IV (Upper- X X X X X 
lower) 
v (Lower- X X X X X 
lower) 
Totals 
2 
X = df = p = 
Figure 4. Example of Chi-Square Table Used in Analysis of Relation-
ship Between Variables 
Recognizing that the older one is, the more opportunities he has 
had to become involved in various kinds of delinquent behavior, and 
cognizant that there may be differences in the delinquent behavior of 
boys and girls, the writer decided to control the data by the variables 
of grade and sex. Care had to be exercised in setting up the chi-square 
tables and in the control of data that the expected frequency in any cell 
should be at least 5 if a valid chi-square was to be obtained. This was 
an important factor in determining the number of points which would be 
used in establishing a continuum for each category of delinquent behavior. 
104 
By using the chi-square technique as described, the writer would 
be able to accept or reject the null hypotheses framed as follows: 
1. There is no significant relationship between the distribution 
and types of norm-violating behavior and an individual's 
social class position. 
2. There is no significant relationship between a norm-violator's 
social class position and the kind of treatment he will receive. 
3. There is no significant relationship between the distribution 
and the form of norm-violating behavior and an individual's 
mobility position. 
4. There is no significant relationship between the distribution 
and form of norm-violating behavior and an individual's educa-
tional and vocational aspirations. 
6. Replies to Questionnaires 
Huch of the information sought in the present investigation was of 
an extremely sensitive and personal nature. Hence, one of the conditions 
stipulated by the community officials in granting permission for the 
writer to carry out his study, was that participation in the study by 
pupils and their parents would be voluntary. This meant that the study 
sample would be obtained after eliminating those pupils about whom 
information was not complete. 
Not all of the students in the high school could be included in the 
study group. Excluded from the study sample were pupils for whom status 
data, delinquency data, mobility data, et cetera were incomplete; 
students who were absent from school the day the delinquency inventory 
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was administered; and pupils whose questionnaires were deleted from 
the study because of malingering and carelessness as evidenced by the 
veracity scale. This loss from the sample was attributable to multiple 
accidental factors and occurred randomly throughout the graded popula-
tion, thus affording the conclusion that the study sample is an unbiased 
sample of the total graded population. 
The number of replies to each questionnaire was as follows: 
. 1/ 
642 parents replied to the parent questionnaire;- 895 students replied 
to the Educational and Vocational Data Sheet; and 713 students responded 
to the delinquency inventory. Of the 713 students who responded to the 
delinquency inventory, 21 had to be eliminated from the sample since 
their answer sheets reflected misunderstanding, malingering, or care-
lessness. A description of the total study sample follows in the 
subsequent chapters. 
1. Summary 
The research procedures described in this chapter were designed to 
answer the following questions: 
1. What is the distribution and form of delinquent behavior 
among the various social classes? 
a. What is the extent of delinquent behavior in the 
middle and upper classes? 
b. Prescinding from "official delinquency" what is the 
extent of delinquent behavior in the lower classes? 
!/ Charles Augustus Woodbury, op. cit. 
c. How is delinquent behavior treated in the different 
social classes? 
d. Are there any forms of delinquent behavior that are 
more peculiar to one class than to another? 
2. What is the relationship between social class mobility and 
delinquency? 
a. What is the relationship between "upward vertical 
mobility" and delinquency? 
b. What is the relationship between "downward vertical 
mobility" and delinquency? 
c. What is the relationship between "stalled mobilitY'' 
and delinquency? 
d. What is the relationship between occupational and 
educational aspirations and delinquency? 
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CHAPI'ER IV 
THE FIEID COMMUNITY 
To accomplish the purposes of this study it was necessary to 
select a community in which to conduct the research. Fortunately, 
the writer was able to secure permission from the school officials 
of a New England community which not only has a rich historical back-
ground but also has the distinction of being one of the first 
communities in the country to be rigorously analyzed in terms of its 
socio-economic and cultural life. Beginning approximately in 1935, 
the community was the subject of an intensive scientific and socio-
logical study conducted by a team of social scientists, headed by 
w. Lloyd Warner. The results of the study were published in several 
1/ 
volumes known as the Yankee City Series,- and the study became famous 
as a "classic" investigation of the life of a modern community. From 
his work in Yankee City, Warner later was to develop the Index of 
Status Characteristics used in the present investigation to determine 
social status. 
1/ W. Lloyd Warner and Paul s. Lunt, The Social Life of a Modern Com-
- munity, Yale University Press, New Haven, 1941. 
W. lloyd Warner and Paul S. Lunt, The Status System of a Modern 
Community, Yale University Press, New Haven, 1941. 
W. Lloyd Warner and Leo Srole, The Social Systems of American Ethnic 
Groups, Yale University Press, New Haven, 1941. 
w. Lloyd Warner and J. o. Low, The Social System of the Modern 
Factory, Yale University Press, New Haven, 1941. 
W. Lloyd Warner, American Symbol systems, Yale University Press, 
New Haven, 1941. 
W. Lloyd Warner, Data Book for the Yankee City Series, Yale Univer-
sity Press, New Haven, 1941. 
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The earlier intensive study of the community provided the writer 
with an excellent comparative referent to use as a base in determining 
the community's present social structure and in assessing the changes 
in the community's social structure since 1930. The Yankee City Series 
provided an abundance of information regarding the community and its 
population, and served as a rich source of data for the writer. 
The same reasons which made Yankee City an appropriate community 
for sociological research made the community an appropriate locale for 
the present study. Yankee City is an autonomous community having a 
separate life of its own, and is not a satellite in the urban area of 
a large city. 
The community has diversified industry, business, professions, and 
farming present. Its population of approximately 14,000 people assured 
the presence of modern and complex community life which did not extend 
beyond the possibilities of detailed examination. The community is 
well integrated with a long tradition of social organization. 
For these reasons Yankee City was selected as the field community 
for this study. 
1. The Geography of Yankee City 
Yankee City is located at the mouth of the Oldtown River, 14 miles 
from Haverhill, 37 miles from Boston, 70 miles from Portland, Maine, 
and 255 miles from New York City. It is bordered on the south by 
Newland, on the west by West Newland, on the north by ~lbury and 
Rowbury, and on the east by the Atlantic Ocean. In shape the town is 
long and rectangular and bends at each end. Near the center of the 
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rectangle at the bank of the river is Wharf Square, around which the 
business district is located. The community sits on high ground with 
a river on one side and flatlands on the other. On the river side of 
the community, from the two ends of the square, a street runs out along 
the waterfront for the length of the river. This river street is 
paralleled on the other side of the rectangle by another broad street 
which runs along the ridge of the high ground from one end of the city 
to the other. 
The two long streets are connected by a large number of side streets 
which cross several short streets as they climb from the river to the 
summit of the hill. Most of the community's population is concentrated 
within the blocks of streets between the river and the street which 
parallels it on the ridge. Most of the factory sites are located in and 
around the business district, with a few located in each arm of the 
rectangle. 
1/ 
2. History of Yankee City-
Yankee City was originally settled in 1635. Until its incorporation 
in 1764, it was known as the third parish of Wilbur.y. The location of 
the Oldtown River was ideal for commerce and industries related to it. 
Although originally settled for farming, fishing and trapping, trade and 
industry soon followed. The large supply of timber in the area created 
the shipbuilding industr.y and also the exportation of staves to the West 
Indies and wine-making countries. Between 1680 and 1740, over 100 ships 
1( Massachusetts Department of Commerce, Division of Research, Town and 
City Monographs, Number 14, July, 1961. 
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were launched from the Yankee City shipyards. Subsidiar,y industries 
sprang up along the waterfront. The fish preserving and the leather 
tanning industries were among many others that flourished during the 
early industrial era of Yankee City. Embargoes and tariffs brought 
about the downfall of trade, and its geographical position far from 
the mercantile centers, along with increasing sandbars and dangerous 
shoals, and the advent of steam, brought to a close the shipbuilding 
industr,y. Yankee City turned to manufacturing and some of its principal 
industries were shoe, iron and steel products, rum, textiles, cigars and 
silverware. 
1/ 
3. Population of Yankee City-
In 1960 Yankee City had a population of 14,004 people. The popula-
tion of native born white was 10,047; the number of people born of 
foreign or mixed parentage was 2,949; and the foreign born population 
consisted of 928 individuals. During the decade 1950 to 1960, the 
population of Yankee City decreased by 107, or 8 per cent. There was an 
excess of births over deaths of 1,011. During this same period there 
was a net-out migration of 1,118 persons. 
The largest number of the community's foreign stock are Canadians, 
followed by the Irish, the Polish, the British, Russians, Italians, and 
Greeks, in that order. The total percentage of the foreign born popula-
tion in the community is 6.6, while the percentage of the native popula-
tion born of foreign or mixed parentage is 21.1 per cent. 
1/ United States Census of Population - 1960, General Social and Economic 
- Characteristics of Massachusetts, United States Department of Commerce, 
Bureau of the Census, Washington, D. C. 
The following tables present descriptive data, taken from the 
1/ 
United States Census of Population- 1960,- which delineate the 
character and composition of Yankee City's population. 
Table 10. Total Population from 1910 to 1960 
Year 
1910 
1920 
1930 
1940 
1950 
1960 
Table 11. Nativity and Parentage, 1960 
Native 
Native Parentage 
'White 
Non-1-lh.ite 
Foreign or Mixed 
White 
Non-White 
Foreign Born 
"VJhite 
Non-White 
Total 
!( Ibid., pp. 165, 179, 193, 221, 235. 
Number 
14,949 
15,618 
15,084 
13,916 
14,079 
14,004 
13,076 
10,127 
10,047 
80 
2,949 
2,945 
4 
928 
928 
lh,004 
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Table 12. Year Moved Into Present House, 1960 
Year 
1959 to 1960 
1958 
1957 
1954 to 1956 
1950 to 1953 
1940 to 1949 
1939 or earlier 
Always lived in 
this house 
Total 
Number 
2,344 
996 
1,260 
2,205 
1,835 
2,190 
1,831 
1,343 
14,004 
Table 13. Income of Families and Unrelated Individuals, 1960 
All families 
Under $1,000 
$1,000 to $1,999 
$2,000 to $2,999 
$3,000 to $3,999 
$4,000 to $4,999 
$5,000 to $5,999 
$6,000 to $6,999 
$7,000 to $7,999 
$8,000 to $8,999 
$9,000 to $9,999 
$10,000 to $14,999 
$15,000 to $24,999 
$25,000 and over 
Median Income: Families 
Unrelated Individuals 
Families and Unrelated Individuals 
3,669 
122 
164 
242 
426 
525 
566 
438 
361 
217 
177 
291 
111 
29 
$5,628 
$1,892 
$4,877 
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Table :1.4. Years of School Completed, 1960 
{3,867 Persons 25 years and older) 
Male 
No School Years Completed 71 
Elementary: 1 to 4 years 106 
5 and 6 years 239 
7 years 258 
8 years 857 
High School: 1 to 3 years 896 
4 years 880 
College: 1 to 3 years 290 
4 years or more 270 
Median School Years Completed 10.3 
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Female Total 
102 173 
118 224 
162 401 
276 534 
990 1847 
940 1836 
1476 2356 
418 708 
183 453 
ll.2 10.8 
Table 15. Distribution of Population According to Occupation, 1960 
Occupation Male Female Total 
Professional, technical, and 
kindred workers 342 265 607 
Farmers and farm managers 24 4 28 
Managers, officials, and proprietors 3ll 55 366 
Clerical and kindred workers 260 535 195 
Sales workers 2ll 186 391 
Craftsmen, foremen and 
kindred workers 812 27 839 
Operatives and kindred workers 895 747 1642 
Private household workers 12 99 lll 
Service workers 183 216 399 
Farm laborers and farm foremen 22 22 
Laborers except farm and mine 204 ll 215 
Occupation not reported 258 186 444 
Total 3534 2331 5865 
Table 16. Country of Origin for Foreign Stock, 1960 
Country 
Canada 
Ireland 
Poland 
United Kingdom 
Russia 
Italy 
Greece 
Others 
Total 
Number 
1,433 
804 
515 
319 
219 
209 
110 
268 
3,877 
1/ 
4. The Economy of Yankee City-
114 
General economy.-- In 1959, 354 firms reported to the Massachusetts 
Division of Employment Security. Employees numbered 4,203 in November, 
1959, and the annual payroll reported was $15,796,ooo. The 1960 United 
States Census of Population reported that 4,504 Yankee City residents 
were private wage and salar.y workers. 
Yankee City is primarily a manufacturing city. In 1959, the Massa-
chusetts Division of Employment Security reported 28 firms employed 
2,940 persons, or 70 per cent, in November. The payroll for manufacturing 
employees for 1959 was $12,157,000. The electrical machinery industry 
was by far the largest source of employment. Second in importance was 
the shoe and leather industry. 
1/ Massachusetts Department of Commerce, Division of Research, Town and 
- City Monographs, Number 14, July, 1961. 
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Although Yankee City is primarily a manufacturing city, a 
considerable amount of trade and service industries exist. In 1959, 
9 wholesale firms employed 35 persons in November, with an annual pay-
roll of $119,000, and there were 683 persons employed in 157 retail 
firms during November, with an annual payroll of $1,789,000. Trade and 
service industries showed a rise of employment during summer months. 
Retail sales according to the 1954 Census of Business were $19,292,000. 
Per capita sales were $1,326, compared to $892. for Essex County. In 
1958 the Census of Business reported retail sales for the community 
were $21,325,000, per capita sales were $1,466, and the number of 
establishments engaged in retail trade was 215. 
The community has an active Industrial Development Commission 
which has been successful in attracting several new industries to locate 
in the community. Ample land and manufacturing space for industrial 
establishments is available in the community. 
In 1960 there was a total of 5,865 employed persons in Yankee City, 
and a total of 274 experienced workers who were unemployed. 
1/ 
5. Yankee Ci ty1 s Housing-
In 1950 there was a total of 4,701 dwelling units in Yankee City; 
4,212 were occupied and 86, or 1.8 per cent, were vacant and available 
for occupancy. Of the occupied units, 56.9 per cent were owner occupied 
and 43.1 per cent were rented. Of the total number of dwelling units, 
3,940 were constructed in 1919 or earlier, 235 units were built from 
1920 to 1929, 295 units were put up in the decade of 1930 to 1939, and 
ll6 
180 units were constructed during the period from 1940 to 1950. From 
1951 to 1959 a total of 329 new dwellings were erected. 
The type of structure for dwellings ranged from one unit detached 
dwellings to five or more unit structures. There were 2,228 one unit 
detached structures, 48 one unit attached, 839 one and two -~nits semi-
detached, 780 two unit structures, and 262 five or more unit structures. 
According to the United States Census of 1950 the median number of 
persons per unit was 2.9 per cent. Of the total number of housing units, 
11.7 per cent were occupied by one person, 28.5 per cent by two persons, 
22.1 per cent by three persons, 18.0 per cent by four persons, 15.0 per 
cent by five or six persons, and 4.7 per cent by seven or more occupants. 
The median value of one-dwelling unit structures was $6,472. There 
were 306 one-dwelling units which were valued at $10,000 or more, 862 
structures valued from $5,000 to $9,999, 347 one-dwelling units valued 
from $3,000 to $4,999, and 110 units were valued at less than $3,000. 
1/ 
6. Municipal Finance-
In 1960 Yankee City had an assessed valuation of $28,225,155, and 
a per capita assessed valuation of $2,016. In 1961 the community had 
a total debt of $782,000. A breakdown of the debt shows that 62.7 per 
cent was for schools, 17.9 per cent was for sewers, and 19.4 per cent 
was for water. The people paid to the city tax collector in 1960 an 
amount of $1,363,141 in various types of taxes and charges. The tax levy 
resulted in a tax rate of $48. per $1,000 of assessed valuation. 
]:.7 Ibid. 
1/ 
7. Public Education-
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During the school year 1960 to 1961, some 1,447 children enrolled 
in the elementary schools (this number includes junior high school 
pupils), 616 in the high school, and 23 children in the public kinder-
garten, or a total of 2,086 registered in the public schools. To instrlict 
this number of pupils in the classroom there was a total of 90 teachers. 
The pupil-teacher ratio was 26.4 per cent, the ratio being computed from 
the number of students in the community attending public schools and the 
number of students from contiguous communities attending the high school. 
Presently the organizational structure of the school system is an 8-4 
system. 
In 1959 the expenditures per pupil in net average membership was 
$341.51. The teachers• salary schedule ranged from a minimum of $4,000 
to a maximum of $6,100. The following tables present a breakdown of the 
school enrollment by age and according to public and private school 
registration. The information in these following tables was secured 
from the United States Census of Population - 1960. 
y 
y Ibid. 
5/ United States Census of Population - 1960, op. cit. 
Table 17. Public and Private School Enrollment - Yankee City, 1960 
Total enrolled, 5 to 34 years old 
Kindergarten 
Private 
Public 
Elementary (1 to 8 years) 
Private 
Public 
High School (1 to 4 years) 
Private 
Public 
College 
2,941 
42 
19 
23 
1,989 
542 
1,447 
781 
165 
616 
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Table 18. Number and Per Cent Enrolled in School by Age -
Yankee City, 1960 
Age Number Per Cent 
5 and 6 years old 274 49.4 
7 to 13 years old 1,605 96.0 
14 and 15 years old 378 90.2 
16 and 17 years old 366 82.1 
18 and 19 years old 120 41.7 
20 and 21 years old 12 5.0 
22 to 24 years old 74 18.5 
25 to 34 years old 112 7.3 
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1/ 
8. Yankee City, Past and Present - A Comparison-
During a period of approximately three decades many profound 
changes take place in a community and in the lives of its people. In-
migration and out-migration of population, deaths and births, the 
establishment of new businesses and industries and the demise of others, 
the construction of new homes and the development of new residential 
areas, the social mobility of the population, the absorption and 
integration of ethnic groups into the population, et cetera, are but a 
few of the factors which interact to change the character of a community. 
Yankee City is no exception. 
Of the 14,oo4 people living in Yankee City in 1960, a total of 
3,174 or 22.66 per cent were living in the same house they moved into 
during 1939 or earlier. From 1950 to 1960, 8,640 people moved into 
their 1960 homes, and in all 10,830 of the community's population moved 
into their present occupancy in 1940 or after. From the above data it 
appears that approximately 22.66 per cent of the population who had 
moved into their 1960 homes in 1939 or earlier might have been in these 
homes when the Yankee City study was being conducted. Yankee City-1960 
included 509 homes which were constructed during the period 1940 to 1960. 
Three decades ago approximately 38 per cent of the dwelling units 
in the community were owned, and 62 per cent of the dwelling units were 
rented. This is a marked contrast to the 1950 data which revealed that 
56.9 per cent of housing units were owned, and 43.1 per cent were rented. 
1/ W. Lloyd Warner and Paul s. Lunt, The Social Life of A Modern 
- Community, 02• cit. 
120 
The foreign stock of Yankee City-1960 comprised 21.05 per cent of 
the community's population. The ethnic population of Warner's Yankee 
City represented 45.55 per cent of the population. Not only do the 
numbers of the foreign stock population differ but the character of the 
ethnic groups differs also, as illustrated by the data in Table 19. 
The total population of the community in 1960 was 1,080 less than the 
1/ 
population in 1930.-
The unemployment rate in Yankee City-1960 was considerably lower 
than that which existed when Warner initiated his study. In 1960, of 
a total of 6,139 employable workers, 4.46 per cent were unemployed as 
compared to the 18.66 per cent unemployed three decades earlier. The 
largest source of employment in the 1960 community was the electrical 
machinery industry, followed by the shoe and leather industry. The 
largest and most important industry in Warner's Yankee City was the 
shoe industry, followed by silverware manufacturing. 
Table 19 appears on the next page. 
1/ United States Census of Population - 1960, op. cit. 
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Table 19. Countr.y of Origin for Foreign Stock - 1930 and 1960-
1930 1960 
Countr.y Nwnber Country Nwnber 
Ireland 3,943 Canada 1,433 
Fr. Canada 1,466 Ireland 804 
Poland 677 Poland 515 
Greece 412 United Kingdom 319 
Italy 284 Russia 219 
Armenia 246 Italy 209 
Russia 141 Greece 110 
Others 487 Others 268 
Total 7,656 Total 3,877 
Economically Yankee City-1960 was healthier than Warner's Yankee 
City. In 1960 more people were working and more people owned their 
own homes. A majority of home owners may indicate that the city's 
social structure contains more members of the middle class than any 
2/ 
other group. According to Dean,- more home owners designate themselves 
as middle class. More home owners are church goers, union members, and 
voters. They have lived longer in the community and many of them think 
of their home towns as "very good places to live. 11 Apparently middle 
class aspirations among the more stable families lead them to acquire 
property and settle down. 
y Ibid. 
2/ John P. Dean, 11 The Growth of Home Ownership," The Journal of Social 
- Issues, (1951), pp. 59-61. 
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The population of Yankee City-1960 contained fewer professionals, 
proprietors, managers, officials, and semi-skilled workers than were 
present approximately thirty years ago. In Yankee City-1960 there were 
more clerical and sales workers, skilled workers and foremen, and more 
unskilled workers. (See Table 20.) 
Perhaps the most prominent changes which have occurred in the social 
structure have been the gradual disappearance of the upper class and the 
upward mobility of descendents of the Irish stock. The Yankee upper 
class, through the process of out-migration and because of low fertility 
rates, have vanished from the community. There are some members of the 
lower-upper class, mostly professional people, who still reside in the 
community. The children from these families usually attend private 
schools. 
According to the residents of Yankee City, most of the homes along 
Hill Street and the surrounding area which were once occupied by the 
"old" Yankee families have been purchased by residents of Irish stock. 
These are second and third generation Irish who have moved up through 
the social structure via the channels o1' college education and entry 
into the professionals. 
Changes were not only evident in the character and composition of 
the Yankee City population but were also reflected in the ecological 
segmentation of the community, as ascertained by the use of the ISC. 
Table 20. Occupational Distribution of Population, 1935 and 1960 
193> 1960-
1. Professional, technical, 
and kindred 14.28 10.34 
2. Proprietors, managers, 
and officials 7.92 6.71 
3. Clerical, sales, etc. 14.90 20.32 
4. Skilled workers and 
foremen 11.37 14.12 
5. Semi-skilled workers 46.90 28.00 
6. Unskilled workers 5.28 12.54 
7. Not reported 7.57 
1/W. Lloyd Warner and Paul s. Lunt, The Social Life of a Modern 
-Community, Yale University Press, New Haven, 1941, p. 427. 
5/United States Census of Population - 1960, General Social and 
Economic Characteristics for Massachusetts, United States Depart-
ment of Commerce, Bureau of Census, Washington, D.c., p. 193. 
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9. Using the ISC in Yankee City 
Determining and rating the first two status characteristics of 
Warner's scale presented little difficulty. Information regarding 
occupation and income was secured directly from parent and student 
questionnaires and the City Director,y. To insure the correct placement 
of a given occupation recourse was made to the Dictionary of Occupational 
1/ 
Titles.-
To rate the status characteristic of dwelling area for each pupil, 
the writer employed a modified evaluated participation technique by 
enlisting the aid of three raters. Two of the raters were regarded by 
residents as local "authorities" on the histor,y and social structure of 
the city. On several occasions these gentlemen had been consulted by 
several social scientists investigating the sociological changes which 
had taken place in the community since Warner's study. Their families 
had resided in the city for several generations. One of these raters 
was involved in the real estate business and had been inside a number 
of homes located in various parts of the city. The third rater was a 
teacher who taught in one of the city's schools and had also attended 
high school in Yankee City. 
First the writer rated a number of houses and neighborhoods accord-
ing to Warner's scale. Then the three raters were asked to rate these 
houses and neighborhoods, without seeing the author's or each other's 
ratings. They were asked to rate on a scale of 2 through 7,--2 being 
well above average, 7 being strictly a slum area. The rating scale of 
!7 Dictionar,y of Occupational Titles, United States Department of Labor, 
United States Employment Service, United States Government Printing 
Office, Washington, D. c. 
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2 to 7 was a modification of Warner 1s scale which included a 1 rating. 
It was generally agreed that there was no dwelling area which would be 
rated as 1 -- an exclusive area. Results of the procedure were tabulated 
as follows: 
NEIGHBORHOOD RATING 
Author•s Rater Rater Rater Final 
Neighborhood Rating 1 2 3 Rating 
A 2 2 2 2 2 
B 7 7 7 7 7 
c 6 6 6 7 6 
D 6 6 6 7 6 
E 5 6 5 5 5 
F 5 4 4 4 4 
G 5 6 6 6 6 
H 3 3 4 3 
I 3 3 3 3 3 
J 4 4 4 4 
K 2 2 2 2 2 
L 2 2 2 2 2 
M 4 5 4 4 4 
N 7 7 7 7 7 
Note: Included in the neighborhood ratings are ratings for ecological 
areas located outside the city but in contiguous communities. 
These ecological areas encompass some sections of Yankee City, 
Newland, and Rowbur,y. 
126 
It was interesting to note that in the matter of ecological areas 
there were some parallels with Warner's ecological analysis, but there 
were also marked differences. Generally speaking, the most desirable 
areas of residence are still located along Hill Street, and at both ends 
of Hill Street in Oldtown and Newtown. Parts of the Riverbrook, Uptown, 
Downtown, Middletown, the Business District, Littletown, and the Center-
ville areas were the least desirable areas. However, the ecological 
areas of Yankee City-1960 are not as clearly defined as they were a few 
decades ago. In some of the least desirable dwelling areas there are 
pockets of high valued residential locales. For example, in the middle 
of one of the semi-slum areas there is a street on which all the old 
homes have been completely reconditioned inside and outside. These 
dwelling units have a high valuation, and the street is considered a 
"nice, respectable" area. In some areas of the city, if you live at 
the end of the street which runs into Hill Street then you live in a 
desirable area. If you live on the same street at the end which 
approaches River Street then you live in a least desirable area. There 
are other dwelling areas which have been changed by the construction of 
many new houses and apartment units. New streets and neighborhoods have 
appeared in Yankee City since Warner's investigation. 
One of the factors which made it difficult to rate several specific 
dwelling areas was the trend for members of the middle class to purchase 
traditional colonial style homes in older, somewhat run-down areas, and 
to recondition and improve these homes. Several homes were changed into 
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apartment dwellings. The others were remodeled to include the most 
modern conveniences inside and to preserve the traditional colonial 
appearance and style outside. Such structures could be purchased 
inexpensively and provided a large number of rooms. Thus, on some 
streets there were no clearly defined points at which ecological areas 
could be separated. In one house might reside a member of the middle 
class, in another a member of the lower class, in another a teacher, 
in another a family living on welfare funds, and so on. Fortunately, 
the real estate man was able to delineate a good number of these 
"pockets. 11 
The most difficult task in rating house types was to accurately 
rate the older homes constructed prior to 1940. Many of these homes 
were similar in size and construction but because of their location 
and condition were not similar in value. Because it was impossible for 
the writer and the raters to rate every house in the city, these houses 
were rated according to their neighborhood locations. For example, a 
two-family dwelling unit located in the immediate vicinity of Hill Street 
would receive a higher rating than a two-family structure located on 
River Street. 
CHAPTER V 
RESEARCH FINDINGS 
In analyzing the data a description of the sample is given 
together with the results of the statistical tests applied in securing 
answers to the questions raised in this study. 
1. Description of the Sample 
Determination of socio-economic status.-- In Chapter IV the writer 
characterized Yankee City-1960 as economically more prosperous than 
Warner's Yankee City. In 1960 more people were employed and nearly 60 
per cent of the population were home owners; three decades ago there 
were more people unemployed and nearly 60 per cent of the population 
were renters. These data suggest that the social structure of Yankee 
City may reflect an increase in middle class membership and a decrease 
in lower class membership. The ISC ratings of the study sample support 
this suggestion. Such support is indicated in Tables 21 and 22. 
Table 21. Index of Status Characteristics Ratings of 676 Yankee City 
High School Students 
ISC Rating Number of Students 
Class I (Upper) 3 
II (Upper-middle) 91 
III (Lower-middle) 353 
IV (Upper-lower) 201 
v (Lower-lower) 28 
Total 676 
-128-
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Table 22. Social Class Status Positions of Yankee City High School 
Students - 1935 and 1960 
193>" 1960 
Class Number of Students Class Number of Students 
Class I (U) 4 I (U) 3 
II (UM) 57 II (UM) 91 
III (LM) 217 III (LM) 353 
IV (UL) 245 IV (UL) 201 
v (LL) 76 v (LL) 28 
Total 599 Total 676 
y' 1935 data taken from W. Lloyd Warner, The Social Life of a Modern 
Community, Yale University Press, New Haven, 1941, p. 363. 
Area of residence.-- Included in the total study sample were students 
who did not live in Yankee City. These students resided in contiguous 
communities which cou~d not afford their own high schools and therefore 
sent high school students to Yankee City High School on a tuition basis. 
Since the communities were included in the neighborhood ecological 
ratings, there was no difficulty encountered in determining the ISC 
ratings for pupils living outside the community. 
2/ 
Warner,- in his study of Yankee City, included in his population 
people who lived in nearby areas since they came into Yankee City for 
trading, socialization, recreation, medical care, et cetera. Warner 
considered these people as part of the social system. Since the high 
Y Ibid., P• 203. 
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school student's personal and social life is interwoven with his high 
school experiences (academic, social, and personal), and with the 
culture of the high school, the writer believes the inclusion in the 
sample of pupils who live outside the community is justified. Table 23 
gives the number of students living in each community. 
Table 23. Community of Residence for Members of Sample 
Community Number of Students 
Yankee City 422 
N~land 84 
Row bury 76 
Wilbury 73 
No response* 21 
* The residence of pupils who lived in Yankee City and who gave no 
response regarding residence was obtained by using the Yankee City 
Director,y. The residence of some pupils living outside Yankee City 
was not obtainable. 
Determining Social Mobility Direction.-- As previously stated, the 
mobility scale was constructed to include the factors of: parental socio-
economic status, course membership in school, plans for high school and 
college education, the plans of peers for further education after high 
school, occupational aspirations, occupational mobility and academic 
grades. Application of the mobility scale to the Yankee City High School 
population revealed the following frequencies, as set forth in Table 24. 
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Table 24. Mobility Direction of 676 Yankee City High School Students 
Mobility Direction 
Up 
Down 
Stable 
Total 
Number of Students 
389 
160 
126 
Mobility direction within social class.-- The studies of social 
mobility suggest that in the mobility process the higher one climbs in 
the hierarchy the more difficult it becomes to move. Opportunities for 
movement from the lower class into the middle class are greater than the 
opportunities for movement from the middle class into the upper classes. 
On the other hand, more downward vertical movement or location in a 
stable position may be expected in the upper class since members in the 
upper cla.ss will find the opportunities for movement upward more 
restricted than the opportunities for movement from the lower and middle 
class. The data in the following table appear to support these ideas of 
social movement. 
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Table 25. The Categorization of the School Population According to 
Mobility Direction and Social Class Position - Number and 
Percentage of Students 
Number of Upward Downward Stable Unclassi-
ISC Rating Pupils Movement Movement Position fied 
Upper-middle 94 34 31 29 (36) (33) (31) 
Lower-middle 353 194 102 53 3 (55) (29) (15) 
Lower 229 157 25 44 3 (69) (11) (19) 
Unclassified 7 
Totals 683 385 158 126 9 (51 .4) (23.6) (18.6) ( .4) 
Translating the major divisions of mobility direction into per-
centages, it can be noted that the up frequencies (385) represent 
approximately 57 per cent of the sample population; the downward fre-
quencies (158) represent about 27 per cent of the sample population; 
and the stable mobility position frequencies (126) represent nearly 19 
per cent of the sample population. From the point of view of mobility 
within each class it can be observed that: 
1. In the upper-middle class, 36 per cent are upwardly mobile; 
33 per cent are downwardly mobile; and 31 per cent are stabilized. 
2. In the lower-middle class, 55 per cent are upwardly mobile; 29 per 
cent are downwardly mobile; and 15 per cent are stabilized. 
3. In the lower class, 69 per cent are upwardly mobile; 25 per cent 
are downwardly mobile; and 19 per cent are stabilized. 
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The largest percentage of upward mobility pupils is located in 
the lower class. The largest percentage of downward mobility pupils 
and the largest percentage of pupils in the stabilized mobility position 
are located in the upper class. 
Other characteristics of the study population.-- The following tables 
delineate the character and composition of the study population. 
Table 26. Distribution of Sample Population According to Grade 
Grade N Per Cent 
Nine 212 31.2 
Ten 174 25.6 
Eleven 137 20.1 
Twelve 155 22.8 
Unclassified 2 .3 
Totals 683 100 
Table 27. Distribution of the Sample Population According to Age 
Age N Per Cent 
13 3 .J.+ 
14 147 21.6 
15 167 24.5 
16 165 24.2 
17 151 22.1 
18 38 5.6 
19 9 1.3 
20 2 .3 
Unclassified 1 
Total 683 100 
Table 28. Distribution of the Sample Population According to Sex 
Sex 
Hale 
Female 
Unclassified 
Total 
N 
320 
361 
2 
683 
Per Cent 
46.9 
52.9 
.2 
100 
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Table 29. Distribution of the Sample Population According to 
High School Plans 
Plans for High N Per Cent 
School Education 
Definitely plan to 
finish high school 659 96.6 
Perhaps won•t 
finish high school 16 2.3 
Definitely won't 
finish high school 7 1.0 
Unclassified 1 .1 
Total 683 100 
Table 30. Distribution of Sample Population According to Plans 
for College Education 
Plans for College N Per Cent 
Definitely will go 
to college 261 38.6 
Perhaps, not decided 
yet 203 30.0 
Definitely not 213 31.5 
Unclassified 6 .9 
Total 683 100 
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Table 31. Distribution of the Sample Population According to 
Occupational Aspirations 
(Occupations classified according to Warner's Scale) 
Occupation N Per Cent 
I 105 15.4 
II 163 23.9 
III 123 18.1 
IV 127 18.6 
v 60 8.8 
VI 5 .7 
VII 25 3.7 
VIII (no plans) 75 10.8 
Total 683 100 
Table 32. Distribution of the Sample Population According to 
Home Ownership 
Ownership Status N Per Cent 
Family owns home 532 80.4 
Family rents home 130 19.6 
No response 21 0 
Total 683 100 
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'l'able 33. Distribution of the Sample Population According to 
Occupation of Father 
(Occupation classified according to Warner's Scale) 
Father's Occupational 
Status N Per Cent 
I 29 4.5 
II 95 14.6 
III 95 14.6 
IV 267 40.8 
v 95 14.6 
VI 37 5.7 
VII 8 1.3 
VIII (unemployed) 12 1.9 
IX (retired) 13 2.0 
No response 32 0 
Total 683 100 
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Table 34. Distribution of the Sample Population According to the 
Length of the Family's Residence in the Community 
Length of Community 
Residence N Per Cent 
1-5 years 96 15.8 
6-10 years 83 13.6 
11-15 years 114 18.7 
16-20 years 122 20.0 
21-25 years 54 8.9 
26-30 years 32 5.3 
31-35 years 36 5.9 
36-40 years 28 4.6 
41 or more years 43 7.2 
No response 75 0 
Total 683 100 
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Table 35. Distribution of the Sample Population According to 
Birthplace of MOther and Father 
Birthplace Mother Father 
N Per Cent N Per Cent 
Yankee City 230 36.3 213 33.7 
Newland 13 2.1 11 1.7 
Wilbury 9 1.4 18 2.8 
Row bury 12 1.9 15 2.4 
In other Massachusetts 
connnunity 226 35.6 215 34.0 
In United States 
outside Massachusetts 112 17.7 126 19.9 
Born outside 
United States 31 4.9 32 5.5 
No response 50 0 53 0 
Total 683 100 683 100 
Table 36. Distribution of the Sample Population According to 
Birthplace 
Birthplace N Per Cent 
Yankee City 393 58.9 
Newland 3 .4 
Wilbury 3 .4 
Row bury 0 o.o 
In other Massachusetts 
community 188 28.5 
In United States 
outside Massachusetts 71 10.6 
Bom outside 
United States 8 1.2 
No response 17 o.o 
Total 683 100 
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Table 37. Distribution of Sample Population According to Perceived 
Problems Blocking the Achievement of Educational or 
Vocational Goals 
Perceived Problems N Per Cent 
Military Service 41 6.1 
Lack of Finances 128 18.9 
Lack of Ability 38 5.6 
Poor School Grades 148 21.9 
No Encouragement 18 2.7 
Other Problems 6o 8.9 
No Perceived Problems 182 26.9 
Combination of Military Service 
and Lack of Finances 61 9.0 
No Response 7 o.o 
Total 683 100 
Table 38. Distribution of Sample Population According to 
Academic Performance 
Academic Performance N Per Cent 
Grades well below average 7 l.l 
Below average 76 11.4 
Average 376 56.4 
Above average 189 28.3 
Very high grades 19 2.8 
Unclassified 16 o.o 
Total 683 100 
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Summary description of the sample population.-- The sample popula-
tion may be described as predominantly middle class. ISC ratings place 
65.1 per cent of the sample in the middle class; 80.4 per cent of the 
sample population live in homes owned by their parents; and 70.4 per 
cent of the fathers of the students in the sample work in occupations 
located in the I to IV categories of Warner's occupational scale. 
The sample m~ be characterized as socially mobile in an upward 
direction. The application of the mobility scale to the sample reveals 
57.4 per cent of the students are moving in an upward direction. In 
terms of occupational aspiration, 57.4 per cent of the students aspire 
to enter occupations in the I to III categories of Warner's occupational 
scale. Entry into these occupations usually requires college education 
or post high school technical business training. Educational plans 
indicate that 38.6 per cent of the students definitely plan to go to a 
four year college and 30.0 per cent of the students may go on to college 
but are not positive. The largest percentage of upward moving pupils is 
located in the lower class; the largest percentage of downward moving 
pupils and the largest percentage of pupils in the stabilized mobility 
position are located in the upper class. 
Girls outnumber the boys 361 to 320, a difference of 41 pupils. 
Ninth graders make up nearly a third of the sample, tenth graders a fourth 
of the sample, eleventh graders a fifth of the sample, and seniors comprise 
a little more than a fifth of the sample. With regard to age, there is 
nearly an equal distribution of 14, 15, 16, and 17 year old students. 
~2 
Since 1940, 68.1 per cent of the sample population moved into their 
present residences. The families of 17.6 per cent of the population 
have lived in their present residences for 30 or more years. The majority 
of students were born in Yankee City (58.9 per cent), 28.2 per cent of the 
students were born in a Massachusetts community outside the Yankee City 
periphery, and 11.8 per cent of the students were born in a community 
outside Massachusetts. Two hundred and thirty mothers of the students 
were born in Yankee City and 213 fathers were born in Yankee City. 
Perhaps the best description of the sample population with regard to 
spatial mobility can be summed up in the word stable. Most of the 
students reside in Yankee City, most of the students were born in Yankee 
City, one third of the parent population was born in Yankee City, and 
70.6 per cent of the sample had lived at their present addresses for 11 
years or more. 
Approximately one fourth of the students felt they had no problems 
which would block the achievement of their educational or vocational 
goals; 21.9 per cent were concerned about their school grades as blocking 
agents; 18.9 per cent were concerned about financial support to further 
their educational and vocational plans; and 32.3 per cent had miscellaneous 
problems. 
The distribution of the sample population according to academic per-
formance is skewed, to a degree, in a positive direction with 31.1 per 
cent of the students having above average or very high grades; 56.4 per 
cent falling in the average classification; and 12.4 per cent of the 
population falling below average. 
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In summary, the sample population can be described as pre-
dominantly middle class, socially mobile in an upward direction, and 
stable in regard to spatial mobility. The next consideration is how 
is delinquent behavior distributed in the sample population? 
2. Social Class and Delinquent Behavior 
In order to make valid use of the chi-square technique the expected 
frequency in each cell must have a value of five or more. Therefore, 
in testing the relationship between social class status and the delin-
quency variables it was necessary to combine Class I students with 
Class II students, and Class V students with Class IV students since 
both classes I and IV were numerically too small to work with in using 
the chi-square approach. 
Table 39 presents the distribution of the sample population with 
the classes combined. 
Table 39. Distribution of Sample Population with Classes I and II 
Combined into Class I; and Classes IV and V Combined 
into Class III 
Social Class 
Status Position N Per Cent 
I 
(Upper-middle) 94 13.9 
II 
(Lower-middle ) 353 52.3 
III 
(Lower) 229 33.8 
Total 676 100 
The scores for each delinquency variable were distributed along a 
five point continuum with the cut-off points being established through 
an analysis of the distribution of scores on each variable. The 
analysis revealed that on 12 of the variables a large number of students 
scored 0; on seven of the variables a large number of students scored 1; 
on most of the variables a significant number of students scored at or 
above the 90th percentile; and on several of the variables a high number 
of students scored within a few points of the mean score. The range of 
scores for each variable differed to some degree because the scores 
were summations obtained by adding the weighted responses to a number 
of items which differed numerically within each delinquency variable. 
These, then, were the considerations taken into account in establishing 
the cut-off points along the continuum. 
Three by five contingency tables were established and the chi-square 
tests of significance were made by using the technique for testing con-
1/ 
tingency tables and Markov chains.-
Three significant differences were found after the 15 tests of 
significance were conducted. Upper-middle class students were found to 
be more involved in alcoholic offenses, and were also found more likely 
to participate in delinquent behavior as a collective activity than were 
students from the other two classes. Members of the lower-middle class 
were more involved in serious offenses than members of the lower and 
upper-middle classes. However, the differences between the involvement 
!/ S. Kuelbach, M. Kupperman, and H. H. Ku, "Tests for Contingency 
Tables and Markov Chains," Technometrics, (November, 1962), 4:578-586. 
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of the lower class pupil and the involvement of the lower-middle class 
pupil do not appear to be marked. 
The 12 remaining tests of significance provided no evidence for 
the rejection of the null hypothesis, i.e., there is no significant 
relationship between social class status position and delinquent 
behavior. On the basis of these tests of significance, it appears that 
in general there is no class differential in the delinquent behavior of 
1/ 
the sample. The data seem to support the studies of Nye- and Porter-
2/ 
field.- However, it is interesting to note that there is no significant 
relationship between social class status and delinquency treatment. If 
there is a bias which operates in favor of the middle and the upper-
middle class student preventing them from becoming official delinquency 
statistics, it would seem reasonable to expect that the lower class 
youngster would have a high delinquency treatment score reflecting 
disciplinary contact with school officials, the police, the courts, et 
cetera. This is not the case. The delinquency treatment scores of the 
sample are not distributed differentially among the three classes. In 
the sample population apparently no bias has operated in favor of the 
Class I and Class II students. 
Table 40 is a summary of the chi-square tests of significance 
between social class status and the delinquency variables. Tables 41, 
42, and 43 report data on the relationships found to be significant. 
1/ F. Ivan Nye, Family Relationship and Delinquent Behavior, John Wiley 
- and Sons, Inc., New York, 1959. 
2/ Austin 1. Porterfield, Youth in Trouble, Leo Potisman Foundation, 
- Fort Worth, 1946. 
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Table 40. A Summary of Chi-Square Tests of Significance Between 
Socio-Economic Status and Delinquent Behavior 
Delinquency Variable x2 p df N 
Collective Participation 
in Delinquent Acts 109.711 .001 8 676 
Serious Offenses 27.665 .001 8 671 
Alcohol Offenses 16.246 .o5 8 675 
Property Damage 15.210 .10 8 676 
Family Violations 14.398 .10 8 676 
Narcotics Offenses 12.863 .20 8 674 
Physical Assault Offenses 8.389 .5o 8 676 
Delinquency Treatment 7.335 .5o 8 676 
Theft 5.748 .70 8 676 
Truancies 5.609 .70 8 675 
School Offenses 5.423 .8o 8 675 
Gross Delinquency Score 4.855 .8o 8 676 
Motor Vehicle Offenses 3.569 .90 8 676 
Number of Offenses 3.449 .95 8 675 
Misdemeanors 2.489 .98 8 674 
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Table 41. Social Class Status and Serious Offenses 
Social No Slight Moderate Heavy Most 
Class Involve- Involve- Involve- Involve- Involve- Total 
Status ment ment ment ment ment (0) (1-2) (3-4) (5-7) (8-9) 
I 74 9 3 3 4 93 (UM) (80) (10) (3) (3) (4) 
II 250 57 23 7 12 349 
(LM) (72) (16) (7) (2) (3) 
III 173 26 13 8 9 229 
(L) (76) (11) (6) (3) (4) 
Total 497 92 39 18 25 671 
x2 = 27.665 p - .001 df = 8 
Table 42. Social Class Status and Alcohol Offenses 
Social No Slight Moderate Heavy Most 
Class Involve- Involve- Involve- Involve- Involve- Total 
Status ment ment ment ment ment (0) (1) (2-4) (5-8) (9-21) 
I 45 7 23 13 6 94 (UM) (48) (7) (24) (14) (6) 
II 172 63 68 24 25 352 
(LM) (49) (18) (19) (7) (7) 
III 123 31 33 24 18 229 (L) (54) (14) (14) (10) (8) 
Total 340 101 124 61 49 675 
x2 = 16.246 P • .o5 df = 8 
Table 43. Social Class Status and Collective Participation in 
Delinquent Acts 
Social No Slight Moderate Heavy Most 
Class Partici- Collective Collective Collective Collective 
Status pation Partici- Partici- Partici- Partici-
pation pation pat ion pat ion 
(0) (1-2) (3-4) (5-8) (9-60) 
I 50 8 14 8 14 
(UM) (53) (9) (15) (9) (15) 
II 216 35 .37 29 36 
(LM) (61) (10) (10) (8) (10) 
III 141 26 14 24 24 (t) (62) (11) (6) (10) (10) 
407 69 65 61 74 
x2 
= 109.711 p = .001 df = 8 
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Total 
94 
353 
229 
676 
3. Social Mobility Status Position and Delinquent Behavior 
In analyzing the relationships between social mobility status and 
the delinquency variables, 14 significant relationships were found. 
Students categorized as moving downward in the social structure were 
involved more than students moving upward or in a stable mobile position 
in physical assault offenses, theft, felonies, school offenses, property 
damage, misdemeanors, truancies, motor vehicle offenses, and alcoholic 
offenses. Downwardly mobile students had high delinquency treatment 
scores indicating that they were more involved in disciplinary relation-
ships with school officials, the police, the courts, and were more 
involved in relationships with social agencies and clinics. They 
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participated in more norm-violations, had higher gross delinquency 
scores, and their norm-violations were more likely to be collective 
type activities involving more than one person. 
Students categorized as moving upward in the social structure were 
less involved in the delinquency variables cited above, and had lower 
delinquency treatment scores, lower gross delinquency scores, and had 
participated in a smaller number of offenses than the students in the 
downwardly mobile or stable mobile positions. 
Students in the stable mobility position were more involved in 
family violations than were students in the other two groups. 
No significant relationship was found to exist between social 
mobility status and narcotics offenses. 
The data presented in the subsequent tables suggest that delinquent 
behavior is significantly related to the direction in which the student 
is moving in the social structure rather than his actual socio-economic 
position in the social structure. A suggested explanation of this 
phenomenon in terms of class differentials is that the lower class 
youngster or any youngster who is moving in an upward direction must 
eventually become involved in the process of assimilating the values of 
the class above him, while a youngster who is moving downward finds his 
value system more influenced by lower class concerns. 
Thus a lower class youngster's behavior and actions m~ be guided 
by a middle class value orientation and a middle class youngster's v 
behavior and actions may be guided by a lower class value orientation. 
150 
In such cases, perhaps it would be more accurate to designate the 
lower class student as being middle class, and the middle class student 
as being lower class. 
Table 44 is a summary of the chi-square tests of significance on 
the relationships between social mobility status and delinquent behavior. 
Tables 45 to 58 report data on the relationships which were found to be 
significant. 
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Table 44. A Summary of Chi-Square Tests of Significance Between 
Social Mobility Status and Delinquent Behavior 
Delinquency Variables x2 p df N 
Number of Offenses 167.616 .001 8 674 
School Offenses 57.700 .001 8 674 
Delinquenc,y Treatment 51.535 .001 8 675 
Gross Delinquency Scare 43.ll5 .001 8 675 
Property Damage 34.431 .001 8 675 
Misdemeanors .31.66o .001 8 672 
Theft 30.982 .001 8 675 
Truancies 30.131 .001 8 674 
Family Violations 27.767 .001 8 675 
Alcohol Offenses 27.280 .001 8 674 
Collective Participation 
in Delinquent Acts 26.187 .001 8 675 
Serious Offenses 24.477 .01 8 670 
Physical Assault Offenses 22.308 .01 8 675 
Motor Vehicle Offenses 16.586 .o5 8 674 
Narcotics 10.107 .30 8 673 
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Table 45. Social Mobility Status and Gross Delinquency Scores 
Social Least Slight Moderate Heavy Most 
Mobility Involve- Involve- Involve- Involve- Involve- Total 
Status ment ment ment ment ment 
(0-29) (30-49) (50-79) (80-119) (120-259) 
UP 91 115 99 59 25 389 (23) (30) (25) (15) (6) 
DOiffl 12 42 40 32 34 160 (8) (26) (25) (20) (21) 
STABLE 18 45 32 20 11 126 (14) (36) (25) (16) (9) 
Total 121 202 171 111 70 675 
2 X = 43.115 p ... .001 df = 8 
Table 46. Social Mobility Status and Physical Assault Offenses 
Social No Slight I'1oderate Heavy Host 
Mobility Involve- Involve- Involve- Involve- Involve- Total 
Status ment ment ment ment ment 
(0) (1) (2-4) (5-8) (9-15) 
UP 214 70 69 29 7 389 
(55) (18) (18) (7) (2) 
DCWN 79 26 25 23 7 160 (49) (16) (16) (14) (4) 
STABLE 64 24 26 11 1 126 
(51) (19) (21) (9) (1) 
Total 357 120 120 63 15 675 
x2 = 22.3o8 p = .01 df = 8 
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Table 47. Social Mobility Status and Theft 
Social No Slight Moderate Heavy Host 
Mobility Involve- Involve- Involve- Involve- Involve- Total 
Status ment ment ment ment ment 
(0) (1) (2-4) (5-11) (12-38) 
UP 106 73 111 67 32 389 (27) (19) (29) ' (17) (8) 
D~lN 22 20 46 44 28 160 
(11) (13) (29) (28) (18) 
STABlE 25 31 37 21 12 126 (20) (25) (29) (17) (10) 
Total 153 124 194 132 72 675 
x2 = 30.982 P = .oo1 df = 8 
Table 48. Social Mobility Status and Serious Offenses 
Social No Slight Moderate Heavy Most 
Mobility Involve- Involve- Involve- Involve- Involve- Total 
Status ment ment ment ment ment 
(0) (1-2) (3-4) (5-7) (8-9) 
UP 302 45 21 6 12 386 (78) (12) (5) (2) (3) 
Dav.N 95 34 10 8 11 158 
(60) (22) (6) (5) (7) 
STABLE 98 J.1 8 4 2 126 (78) (11) (6) (3) (2) 
Total 495 93 39 18 25 670 
x2 • 24.477 p ... 01 df ... 8 
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Table 49. Social Mobility Status and Number of Offenses 
Social Least Slight Moderate Heavy Most 
Mobility Involve- Involve- Involve- Involve- Involve- Total 
Status ment ment ment ment ment 
(2-lS) (16-20) (21-23) (34-49) (S0-87) 
UP 97 70 129 65 28 389 
(25) (18) (33) (17) (7) 
DOWN 9 19 Sl 46 34 159 
(6) (12) (32) (29) (21) 
STABlE 19 26 45 25 11 126 
(15) (21) (36) (20) (9) 
Total 125 115 225 136 73 674 
x2 • 167.616 p = .001 df .. 8 
Table 50. Social Mobility Status and Delinquency Treatment 
Social No Slight Moderate Heavy Most 
Mobility Treatment Treatment Treatment Treatment Treatment Total 
Status (0) (1-3) (4-8) (9-14) (15-41) 
UP 25 175 116 48 25 389 
(6) (45) (30) (12) (6) 
na.m s 36 so 33 36 160 
(3) (23) (31) (21) (23) 
STAB IE 3 45 45 21 12 126 (2) (36) (36) (17) (10) 
Total 33 256 211 102 73 675 
x?- • Sl.S3S p = .001 df - 8 
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Table 51. Social Mobility Status and School Offenses 
Social Least Slight Hoderate Heavy Most 
Mobility Involve- Involve- Involve- Involve- Involve- Total 
Status ment ment ment ment ment 
(0-15) (16-21) (22-31) (32-49) (50-99) 
UP 140 76 73 75 25 389 (36) (20) (19) (19) (6) 
Da-m 23 24 43 34 35 159 
(14) (15) (27) (21) (22) 
STABlE 28 38 20 27 13 126 
(22) (30) (16) (21) (10) 
Total 191 138 136 136 73 674 
x2 ... 57.700 p .... 001 df = 8 
Table 52. Social Mobility Status and Property Damage 
Social No Slight Moderate Heavy Most 
Mobility Involve- Involve- Involve- Involve- Involve- Total 
Status ment ment ment ment ment 
(0) (1) (2-5) (6-10) (11-15) 
UP 94 74 121 68 31 )88 
(24) (19) (31) (18) (8) 
DOWN 14 22 55 39 30 160 
(9) (14) (34) (24) (19) 
STABLE 23 18 50 21 14 126 
(18) (lL) (40) (17) (11) 
Total 131 114 226 128 75 674' 
2 X "" 34.431 p ... .001 df = 8 
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Table 53. Social Mobility Status and Misdemeanors 
Social No Slight Moderate Heavy Host 
Mobility Involve- Involve- Involve- Involve- Involve- Total 
Status ment ment ment ment ment 
(0) (1-3) (4-8) (9-19) (20-65) 
UP 95 96 106 60 32 389 
(24) (25) (27) (15) (8) 
DGJN 17 36 40 34 31 158 (11) (23) (25) (22) (20) 
STABLE 19 39 39 18 10 125 
(15) (31) (31) (14) (8) 
Total 131 171 185 112 73 672 
x2 = 31.660 p = .001 df = 8 
Table 54. Social Mobility Status and Truancies 
Social No Slight Moderate Heavy Host 
Hobility Involve- Involve- Involve- Involve- Involve- Total 
Status ment ment ment ment ment 
(0) (1) (2) (3) (4) 
UP 314 54 9 4 8 389 (81) (14) (2) (1) (2) 
DOtJN 94 38 9 9 9 159 
(59) (24) (6) (6) (6) 
STABLE 89 24 6 4 3 126 
(71) (19) (5) (3) (2) 
Total 497 116 24 17 20 674 
2 X = 30.131 p = .001 df = 8 
Table 55. Social Mobility Status and Motor Vehicle Offenses 
Social No Slight Moderate Heavy Most 
Mobility Involve- Involve- Involve- Involve- Involve- Total 
Status ment ment ment ment ment 
(0) (1-3) (4-7) (8-12) (13-69) 
UP 175 92 54 32 36 389 
(45) (24) (14) (8) (9) 
ro-m 43 35 30 24 28 160 
(27) (22) (19) (15) (18) 
STABLE 49 34 24 8 10 125 
(39) (27) (19) (6) (8) 
Total 267 161 108 64 74 674 
2 X = 16.586 P • .o5 df .. 8 
Table 56. Social Mobility Status and Collective Participation in 
Delinquent Acts 
Social No Slight Moderate Heavy Most 
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Mobility Partici- Collective Collective Collective Collective Total 
Status pation Partici- Partici- Partici- Partici-
pation pat ion pat ion pat ion 
(0} (1-2) (3-4) (5-8) (9-10) 
UP 261 33 36 27 32 389 
(67) (8) (9) (7) (8) 
DOWN 73 18 19 21 29 160 
(46) (11) (12) (13) (18) 
STABLE 72 18 11 11 14 126 
(57) (14) (9) (9) (11) 
Total 406 69 66 59 75 675 
2 X = 26.187 P = .ool df = 8 
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Table 57. Social Mobility Status and Alcohol Offenses 
Social No Slight Moderate Heavy Most 
Mobility Involve- Involve- Involve- Involve- Involve- Total 
Status ment ment ment ment ment 
(0) (1) (2-4) (5-8) (9-21) 
UP 214 53 72 30 19 388 (55) (14) (19) (8) (5) 
DONN 58 29 29 22 22 160 (36) (18) (18) (14) (l}.j.) 
STABLE 68 20 23 8 7 126 
(54) (16) (18) (6) (6) 
Total 340 102 124 60 48 674 
x2 ... 21.280 P = .oo1 df ... 8 
Table 58. Social Mobility Status and Family Violations 
Social No Slight Moderate Heavy Most 
Mobility Involve- Involve- Involve- Involve- Involve- Total 
Status ment ment ment ment ment 
(0) (1-5) (6-10) (11-15) (16-25) 
UP 10 96 137 105 41 389 
(3) (25) (35) (27) (11) 
DOWN 4 33 40 45 38 160 
(3) (21) (25) (28) (24) 
STABlE 0 30 51 34 11 126 (24) (40) (27) (9) 
Total 14 159 228 184 90 675 
x
2 
= 27.767 P = .oo1 df ... 8 
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4. Educational Aspirations and Delinquent Behavior 
An analysis of the relationships between educational aspirations 
and delinquent behavior revealed ten significant relationships. Signif-
icant relationships were found to exist between educational aspirations 
and school offenses, family violations, delinquency treatment, col-
lective participation in delinquent acts, truancies, physical assault 
offenses, narcotic offenses, motor vehicle offenses, alcoholic offenses, 
and misdemeanors. 
On physical assault offenses students planning to enter college 
(Group I) were more moderately involved; students not positive about 
their educational plans (Group II) and students definitely not planning 
to continue their education after high school (Group III) were ~vily 
involved. 
On alcohol offenses the students in Group I were more moderately 
involved; the students in Group III were more heavily involved. 
On family violations the students in Group I were more moderately 
involved; the students in Group III were more heavily involved. 
In regard to collective participation in delinquent acts the students 
in Group I were more moderately involved in collective activity; the 
students in Groups II and III were more heavily involved. 
Students in Group III were more involved in motor vehicle offenses, 
narcotic offenses, truancies, and misdemeanors. 
Students in Groups II and III had the highest delinquency treatment 
scores. 
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No significant relationships were found to exist for the associa-
tion between educational aspirations and number of offenses, serious 
offenses, gross delinquency scores, theft, and property damage. 
Table 59 is a summary of the chi-square tests of significance 
between educational aspirations and the delinquency variables. Tables 
6o to 69 report data on the relationships found to be significant. 
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Table 59. A Summary of Chi-Square Tests of Significance Between 
Educational Aspirations (Plans for College Education) 
and Delinquent Behavior 
Delinquency Variables x2 p df N 
Family Violations 109.539 .001 8 677 
Delinquency Treatment 33.696 .001 8 676 
Collective Participation 
in Delinquent Acts 32.765 .001 8 677 
Truancies 26.664 .001 8 676 
Physical Assault 27.945 .001 8 677 
Narcotics Offenses 20.126 .o1 8 675 
Motor Vehicle Offenses 16.910 .o5 8 676 
Alcohol Offenses 16.935 .os 8 676 
School Offenses 16.251 .001 8 676 
Misdemeanors 16.168 .o5 8 674 
Number of Offenses 14.524 .10 8 675 
Serious Offenses 12.747 .20 8 671 
Gross Delinquency Score 12.375 .20 8 677 
Theft 8.785 .so 8 677 
Property Damage 6.258 .8o 8 677 
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Table 60. Educational Aspirations and School Offenses 
Aspirations No Slight Moderate He a by Host 
Involve- Involve- Involve- Involve- Involve- Total 
ment ment ment ment ment 
(0-15) (16-21) (22-31) (32-49) (50-99) 
I 86 so 54 ss 16 261 (33) (19) (21) (21) (6) 
II ss 47 35 42 24 203 (27) (23) (17) (21) (12) 
III 51 42 46 40 33 212 (24) (20) (22) (19) (16) 
Total 192 139 135 137 73 676 
x2 ::: 
.16.251 p = .001 df = 8 
Table 61. Educational Aspirations and Family Violations 
Aspirations No Slight Moderate Heavy Most 
Involve- Involve- Involve- Involve- Involve- Total 
ment ment ment ment ment 
(0) (1-5) (6-10) (11-15) (16-25) 
I 6 59 96 75 25 261 (2) (23) (37) (29) (10) 
II 4 48 73 so 28 203 (2) (24) (36) (25) (14) 
III 4 so 59 63 37 213 (2) (23) (28) (30) (17) 
Total 14 157 228 188 90 677 
x2 = 109.539 P = .oo1 df = 8 
Table 62. Educational Aspirations and Delinquency Treatment 
Aspirations No Slight Moderate Heavy Most 
Involve- Involve- Involve- Involve- Involve-
ment ment ment ment ment 
(0) (1-3) (4-8) (9-11~) (15-41) 
I 20 108 89 32 12 
(8) (41) (34) (12) (5) 
II 3 77 65 30 28 (1) (38) (32) (15) (14) 
III 10 73 58 39 33 (5) (34) (27) (18) (15) 
Total 33 258 212 101 73 
r!- • 33.695 P = .oo1 df = 8 
Table 63. Educational Aspirations and Collective Participation 
in Delinquent Acts 
Aspirations No Slight Moderate Heavy Most 
Involve- Involve- Involve- Involve- Involve-
ment ment ment ment ment 
(0) (1-2) (3-4) (5-8) (9-60) 
I 164 25 33 21 18 (63) (10) (13) (8) (7) 
II 119 19 18 21 26 
(59) (9) (9) (10) (13) 
III 124 25 15 19 30 
(58) (12) (7) (9) (14) 
Total 407 69 66 61 74 
x2 
= 32.765 p = .001 df = 8 
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Total 
261 
203 
213 
677 
Total 
261 
203 
213 
677 
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Table 64. Educational Aspirations and Truancies 
Aspirations No Slight Moderate Heavy Host 
Involve- Involve- Involve- Involve- Involve- Total 
ment ment ment ment ment 
(0) (1) (2) (3) (4) 
I 214 37 4 1 5 261 (82) (14) (2) (2) 
II 148 36 6 7 6 203 
(73) (18) (3) (3) (3) 
III 138 43 13 9 9 212 (65) (20) (6) (4) (4) 
Total 5oo 116 23 17 20 676 
x2 = 26.664 P = .oo1 df = 8 
Table 65. Educational Aspirations and Physical Assault Offenses 
Aspirations No Slight 11oderate Heavy Host 
Involve- Involve- Involve- Involve- Involve- Total 
ment ment ment ment ment 
(0) (1) (2-4) (5-8) (9-15) 
I 139 45 59 15 3 261 (53) (17) (23) (6) (1) 
II 107 35 37 20 4 203 (53) (17) (18) (4} (2) 
III 110 42 26 27 8 213 
(52) (20) (12) (13) (4) 
Total 356 122 122 62 15 677 
x2 = 27.945 p = .001 df = 8 
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Table 66. Educational Aspirations and Narcotics Offenses 
Aspirations No Slight Moderate Heavy Most 
Involve- Involve- Involve- Involve- Involve--- Total 
ment ment ment ment ment 
(0) (1) (2) (3-5) (7) 
I 257 1 2 1 261 (98) (1) 
II 202 202 
(100) 
III 206 1 2 1 2 212 
(97) (1) (1) 
Total 665 1 3 3 3 675 
x2 
- 20.126 p - .01 df = 8 
Table 67. Educational Aspirations and Motor Vehicle Offenses 
Aspirations No Slight }1oderate Heavy Most 
Involve- Involve- Involve- Involve- Involve- Total 
ment ment ment ment ment 
(0) (1-3) (4-7) (8-12) (13-69) 
I 113 62 42 22 21 260 (43) (24) (16) (8) (8) 
II 83 55 23 16 26 203 (41) (27) (11) (8) (13) 
III 73 43 42 27 28 213 (34) (20) (20) (13) (13) 
Total 269 160 107 65 75 676 
x2 = 16.910 p = .os df = 8 
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Table 68. Educational Aspirations and Alcohol Offenses 
Aspirations No Slight Moderate Heavy Most 
Involve- Involve- Involve- Involve- Involve- Total 
ment ment ment ment ment 
(0) (1) (2-4) (5-8) (9-21) 
I 132 38 61 20 9 260 (51) (15) (23) (8) (3) 
II 105 32 32 17 17 203 (52) (16) (16) (8) (8) 
III 104 32 31 23 23 213 (49) (15) (15) (11) (ll) 
Total 341 102 124 60 49 676 
i- = 16.935 p = .05 df = 8 
Table 69. Educational Aspirations and Misdemeanors 
Aspirations No Slight Moderate Heavy Most 
Involve- Involve- Involve- Involve- Involve- Total 
ment ment ment ment ment 
(0) (1-3) (4-8) (9-19) (20-65) 
I 63 57 75 49 17 261 (24) (22) (29) (19) (7) 
II 36 58 51 30 26 201 (18) (29) (25) (15) (13) 
III 33 57 58 35 29 212 (16) (27) (27) (17) (lh) 
Total 132 172 184 114 72 674 
x2 
= 16.168 p = .05 df = 8 
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5. Occupational Aspirations and Delinquent Behavior 
An analysis of the relationships between occupational aspirations 
and the delinquency variables revealed four significant relationships. 
Significant relationships exist between occupational aspirations and 
narcotic offenses, family violations, alcohol offenses, and number of 
offenses. Students who aspired to an occupation classified in the I 
category (professional, managerial, et cetera) were more involved in 
alcohol offenses and family violations than students aspiring to occupa-
tions in the other groups. Students in the I and IV categories (IV 
category being skilled tradesmen, foremen, et cetera) participated in 
more norm-violations than members from the other occupational groups. 
Narcotic offenses were participated in by proportionately more I and 
VIII category students. (The VIII students were students who had 
formulated no definite occupational plans.) The findings on the 
relationships between occupational aspirations and delinquent behavior 
do not seem to be in accord with the findings gathered from the analysis 
of relationships between social mobility status, educational aspirations, 
and delinquent behavior. One factor which might explain this phenomenon 
is that high school pupils are more likely to be realistic about their 
educational aspirations than they are about their occupational aspira-
tions. Educational aspirations mean a consideration of finances, 
family attitude, school grades, college admissions, competition, et 
cetera, i.e. the concrete realities which a student is conscious of in 
his present experiences. Occupational aspirations are more likely to 
Note: Occupational groups VI and VII were combined with occupational 
group V. 
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be enveloped in a nebulous cloud of facts about opportunities for employ-
ment, unions, preparation for employment, et cetera. In other words, 
occupational aspirations may allow more freedom to dream than educational 
aspirations. Table 70 is a summar.y of the relationship tests of 
significance between occupational aspirations and the delinquency variables. 
Tables 71 to 74 report data on the relationships which were found to be 
significant. 
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Table 70. A. Summary of Chi-Square Tests of Significance Between 
Occupational Aspirations and Delinquent Behavior 
Delinquency Variables x?- p df N 
Narcotics Offenses 142.626 .001 20 679 
Family Violations 99.881 .001 20 681 
Alcohol Offenses 37.721 .o5 20 680 
Number of Offenses 32.196 .o5 20 680 
Truancies 27.506 .20 20 680 
Physical Assault Offenses 27.504 .20 20 681 
Hisdemeanors 27 .L.o8 .20 20 678 
School Offenses 26.503 .20 20 680 
Property Damage 26.363 .20 20 681 
Delinquency Treatment 23.281 .30 20 681 
Gross Delinquency Score 19.496 .50 20 681 
Motor Vehicle Offenses 19.651 .50 20 680 
Collective Participation 
in Delinquent Acts 18.870 .70 20 681 
Serious Offenses 18.749 • 70 20 676 
. 
Theft 16.252 .8o 20 681 
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Table 71. Occupational Aspirations and Alcohol Offenses 
Aspirations No Slight Moderate Heavy Most 
Involve- Involve- Involve- Involve- Involve- Total 
ment ment ment ment ment 
(0) (1) (2-4) (5-8) (9-21) 
I 37 15 31 14 7 104 (36) (lL) (30) (13) (7) 
II 92 25 27 10 9 163 (56) (15) (17) (6) (6) 
III 70 17 19 8 9 123 
(57) (lL) (15) (7) (7) 
IV 61 15 24 15 12 127 
(48) (12) (19) (12) (9) 
v 47 22 11 5 5 90 (52) (2L) (12) (6) (6) 
VI 35 10 12 9 7 73 (48) (14) (16) (12) (10) 
Total 342 104 124 61 49 680 
i2 = 32.721 P = .o5 df .. 20 
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Table 72. Occupational Aspirations and Family Violations 
Aspirations No Slight Moderate Heavy Most 
Involve- Involve- Involve- Involve- Involve- Total 
ment ment ment ment ment 
(0) (1-5) (6-10) (11-15) (16-25) 
I 1 22 35 33 14 105 (1) (21) (33) (31) (13) 
II 4 38 60 42 19 163 (2) (23) (37) (26) (12) 
III 1 34 37 36 15 123 (1) (28) (30) (29) (12) 
IV 3 28 38 39 19 127 (2) (22) (30) (31) (15) 
v 2 20 33 24 ll 90 
(2) (22) (37) (27) (12) 
VI 3 17 27 13 13 73 (4) (23) (37) (18) (18) 
Total 14 159 230 187 91 681 
x2 • 99.881 P • .001 df. 20 
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Table 73. Occupational Aspirations and Narcotics Offenses 
Aspirations No Slight Moderate Heavy Most 
Involve- Involve- Involve- Involve- Involve- Total 
ment ment ment ment ment 
(0) (1) (2) (3-5) (7) 
I 102 0 1 1 1 105 
(97) (1) (1) (1) 
II 162 0 0 1 0 163 
(99) (1) 
III 120 0 0 0 1 121 
(99) (1) 
IV 126 0 1 0 0 127 
(99) (1) 
v 88 1 0 1 0 90 
(98) (1) (1) 
VI 70 1 1 0 1 73 
(96) (1) (1) (1) 
Total 668 2 3 3 3 679 
2 X = 142.626 p .... 001 df = 20 
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Table 74. Occupational Aspirations and Number of Offenses 
Aspirations No Slight Moderate Heavy Most 
Involve- Involve- Involve- Involve- Involve- Total 
ment ment ment ment ment 
(2-15) (16-20) (21-23) (34-49) (50-87) 
I 14 20 35 22 14 105 (13) (19) (33) (21) (13) 
II L1 25 49 31 13 162 (27) (15) (30) (19) (8) 
III 27 19 41 22 14 123 (22) (15) (33) (18) (11) 
IV 16 27 42 26 16 127 (13) (21) (33) (20) (13) 
v 13 14 38 19 6 90 (14) (16) (42) (21) (7) 
VI 12 11 23 16 11 73 (16) (15) (32) (22) (15) 
Total 126 116 228 136 74 680 
¥!- = 32.196 P = .o5 df = 20 
6. Significant Relationships Among Subgroups 
The significant relationships found to exist between social class 
status and delinquency, and social mobility status and delinquency, were 
further tested by computing chi-square analyses separately for boys' and 
girls' samples and for freshman-sophomore and junior-senior samples. A 
total of 68 chi-square analyses were made. 
Social Class Status and Delinquency Among Control Groups - Table 75 in-
dicates no significant differences were found among the social classes 
in the boys' and girls' samples for alcohol offenses, serious offenses, 
and collective participation in delinquent acts. 
When the data are controlled by grade, two significant relation-
ships are found. In the freshman-sophomore sample and the junior-senior 
sample significant differences are found among the social classes in 
alcohol offenses. Upper-middle class members are more involved in al-
cohol offenses than members from the other two classes. Table 76 pre-
sents a summary of chi-square tests of significance between social class 
status and delinquent behavior. 
Social Mobility Status and Delinquency - Table 77 indicates significant 
differences were found among the social-mobility status groups in the 
freshman-sophomore sample on all fourteen delinquency variables. The 
findings summarized in table 77 strongly support the general findings. 
The downwardly moving students in the freshman-sophomore group are more 
involved and score higher on all delinquency variables but one. The one 
exception is that the students in the stable mobility position are more 
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involved in family violations. 
In the junior-senior sample six significant relationships are 
found to exist between social mobility status and the delinquency 
variables. The six significant relationships support the general 
findings, i.e. the downwardly moving student is more involved in de-
linquent behavior than the upwardly moving student or the student in 
the stable mobility position. 
When the sample population is broken into subgroups of boys and 
girls, twelve significant relationships are found among the boys, and 
thirteen significant relationships are found among the girls. Again 
the general findings are supported with two exceptions. In the sample 
of girls members of the upwardly moving group were found to be more 
involved in truancies and serious offenses. Table 78 presents a 
summary of the chi-square tests of significance between social mobi-
lity status and delinquent behavior for boys and girls. 
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' Table 75. A Summary of Chi-Square Tests of Significance Between Social 
Class Status and Delinquent Behavior for Boys and Girls 
Boys Girls 
x2 p x2 p 
Alcohol Offenses 11.770 .20 7.902 
Serious Offenses 6.058 .70 8.262 .50 
Collective Parti-
cipation in De lin-
quent Acts 8.305 .50 6.993 .70 
Table 76. A Summary of Chi-Square Tests of Significance Between Social 
Class Status and Delinquent Behavior Within Grade Levels 
Freshman-Sophomore Junior-Senior 
x2 p x2 p 
Alcohol Offenses 16.907 .05 26.578 .001 
Serious Offenses 7.633 .50 9.976 .30 
Collective Parti-
cipation in De lin-
quent Acts 6.243 .70 8.761 .50 
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Table 77. A Summary of Chi-Square Tests of Significance Between Social 
Mobility Status and Delinquent Behavior Within Grades 
Freshman-Sophomore Junior-Senior 
x2 p x2 p 
Gross Delinquency 44.17S .001 4S. 247 .001 
Score 
Physical Assault 22.914 .01 6.427 .70 
Property Damage 27.Sl6 .001 3S.344 .001 
Alcohol Offenses 29.630 .001 7.729 .so 
Theft Sl.OlS .001 24.867 .01 
School Offenses 39.328 .001 22.770 .01 
Family Violations 29.8Sl .001 13.617 .10 
Motor Vehicle 26.469 .001 1S.747 .OS 
Collective Parti-
cipation in De lin-
quent Acts 23.069 .01 12.8S6 .20 
Truancies 20.207 .01 18.647 .02 
Misdemeanors 34.932 .001 7.S78 .so 
Delinquency 
Treatment 43.226 .001 11.379 .20 
Number of Offenses S2.321 .001 14.326 .10 
Serious Offenses 32.S78 .001 7.972 .so 
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Table 78. A Summary Table of Chi-Square Tests of Significance Between 
Social Mobility Status and Delinquent Behavior for Boys and 
Girls 
Boys Girls 
x2 p x2 p 
Gross Delin-
quency Scores 36.717 .001 18.731 .02 
Physical 
Assault 19.588 .02 37.054 .001 
Property 
Damage 28.414 .001 19.038 .02 
Alcohol 
Offenses 5.104 .80 15.648 .05 
Theft 25.123 .01 24.533 .01 
School 
Offenses 37.479 .001 34.217 .001 
Family 
Violations 18.957 .02 l1.632 .20 
Motor Vehicle 36.857 .001 33.538 .001 
Collective 
Participation 
in Delinquent 
Acts 13.551 .10 21.343 .01 
Truancies 25.603 .01 18.810 .02 
Misdemeanors 27.627 .001 27.557 .001 
Delinquency 
Treatment 56.230 .001 l13.569 .001 
Number of 
Offenses 47.433 .001 37.798 .001 
Felonies 23.125 .01 20.076 .05 
CHAP.rER VI 
SUMMARY, CONCLUSIONS, LIMITATIONS, 
AND SUGGESTIONS FOR FURTHER STUDY 
1. Summary 
The primar,r purpose of this study was twofold: (1) to determine 
the distribution and form of delinquent behavior among the various 
social classes, and (2) to determine the significance of the relation-
ship between social class mobility and delinquency. The study was 
conducted in Yankee City, an urban community located in New England. 
The sample population included 683 pupils in grades nine through twelve 
and was a general population of adolescents selected without known 
delinquenc.y histories. Information regarding delinquent behavior was 
collected through the use of an anonymous questionnaire consisting of 
120 items designed to obtain a measure of an individual's degree of 
involvement in several categories of delinquent behavior. The sample 
population was stratified into three social class groups (upper-middle, 
lower-middle, and lower) and three social mobility status groups (up, 
down, and stable.) The relationships between social class, social 
mobility, occupational and educational aspirations, and 15 delinquency 
variables were analyzed. From the analysis of data the following null 
hypotheses were tested: 
1. There is no significant relationship between the distribution 
and types of norm-violating behavior and an individual's 
social class position. 
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2. There is no significant relationship between a norm-violator's 
class position and the kind of treatment he will receive. 
3. There is no significant relationship between the distribution 
and the form of norm-violating behavior and an individual's 
class position. 
4. There is no significant relationship between the distribution 
and the form of norm-violating behavior and an individual's 
educational-vocational aspirations. 
In general, hypotheses 1 and 2 were accepted, hypotheses 3 and 4 
were rejected. The analysis of data and the testing of the null 
hypotheses enabled the researcher to answer the subsequent questions 
as follows: 
1. What is the distribution and form of delinquent behavior 
among the various social classes? 
a. 'i:hat is the extent of delinquent behavior in the middle 
and upper classes? 
b. Prescinding from "official delinquency" what is the extent 
of delinquent behavior in the lower classes? 
There are no class differentials in 12 of the 15 delinquency variables 
analyzed. Delinquent behavior appears to be distributed in no significantly 
differential manner among the upper-middle, lower-middle, and lower class 
members of the sample population. That is, the distribution and form of 
delinquent behavior among the various social classes are not significantly 
different, but rather, the distribution and form of delinquent behavior 
among the social classes of the sample are approximately similar. 
c. How is delinquent behavior treated in the different 
social classes? 
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No significant relationship was found to exist between an individual's 
class status position and his delinquency treatment score. This finding is 
somewhat surprising since it might be expected that if delinquency treat-
ment scores do not significantly differ among the social classes then it 
would not be too unreasonable to assume that in the sample population a 
middle class boy has as much disciplinary contact with the school 
officials, the court, the police, et cetera as does his lower class 
counterpart. In the sa~ple there appears to be no social bias operating 
in favor of the middle class student and against the lower class student, 
in regard to treatment for delinquent acts. 
d. Are there any forms of delinquent behavior which are 
more peculiar to one class than to another? 
There are some forms of delinquent behavior that are more peculiar 
to one class than to another in the study population. Significant rela-
tionships were found to exist between social class status and alcohol 
offenses, collective participation in delinquent acts, and serious 
offenses. Upper-middle class students were found to be more involved 
in alcohol offenses, and were also found more likely to participate in 
delinquent behavior as a collective activity than were students from the 
other two classes. Proportionately members of the lower-middle class 
and lower class were more involved in serious offenses than were members 
of the upper-middle group. 
2. What is the relationship between social class mobility 
and delinquency? 
a. \·Jhat is the relationship between "upward vertical 
mobilit~' and delinquency? 
b. What is the relationship between "downward vertical 
mobility" and delinquency? 
c. What is the relationship between "stalled or stable" 
mobility and delinquency? 
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In analyzing the relationship between social mobility status and 
delinquent behavior fourteen significant relationships were found. 
Students categorized as moving downward in the social structure were 
involved more than their counterparts moving upward or in a stable 
position, in physical assault offenses, theft, felonies, school offenses, 
property damage, misdemeanors, truancies, motor vehicle offenses, and 
alcohol offenses. Downwardly mobile students had high delinquency treat-
ment scores indicating that they were more involved in disciplinary 
relationships with school officials, the police, the courts, et cetera. 
They participated in more norm-violations, had higher gross delinquency 
scores, and their norm-violations were more likely to be collective type 
activities involving more than one person. 
Students categorized as moving upward in the social structure were 
less involved in the delinquency variables cited above, and had lower 
delinquency treatment scores, lower gross delinquency scores, and had 
participated in a smaller number of offenses than the students in the 
downwardly mobile or stable positions. 
Students in the stable mobility position were more involved in 
family violations than were students in the other two groups. No 
significant relationship was found to exist between social mobility 
status and narcotics offenses. 
d. What is the relationship between educational and 
vocational aspirations and delinquency? 
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Ten significant relationships were found to exist between educa-
tional aspirations and delinquency. The findings seem to reinforce the 
findings on the relationship between social mobility status and delin-
quent behavior. Students who did not plan to further their education 
after high school were more involved in motor vehicle offenses, 
narcotics offenses, truancies, misdemeanors, alcohol offenses, and 
family violations. They had high delinquency treatment scores, were 
more involved in physical assault offenses, and were more involved in 
delinquency as a collective activity. 
Students definitely planning to go to college were moderately 
involved in physical assault offenses, alcohol offenses, family viola-
tions, and delinquency as a collective activity. 
Students who were not positive about going on to college were 
heavily involved in physical assault offenses, delinquency as a col-
lective activity, and had high delinquency treatment scores. No 
significant relationships were found to exist for the association between 
educational aspirations and number of offenses, serious offenses, gross 
delinquency score, theft, and property damage. 
Four significant relationships were found to exist between occupa-
tional aspirations and delinquency. Significant relationships exist 
between occupational aspirations and narcotics offenses, family viola-
tions, alcohol offenses, and number of offenses. There were no 
significant relationships between occupational aspirations and the other 
184 
delinquency variables. Students who aspired to group I occupations 
were more involved in alcohol offenses, family offenses, narcotics 
offenses, and were involved in more norm-violations. Students aspiring 
to the group IV occupations were also involved in more norm-violations. 
Students having no definite occupational plans were involved in narcotics 
offenses to approximately the same degree as students aspiring to group I 
occupations. 
Now that the results of the study have been presented, what are the 
conclusions that can be drawn from them? 
2. Conclusions 
The primary conclusion made in this study is that delinquent behavior 
may be less a function of the class an individual is in at the moment, 
and much more a function of the class to which he aspires or toward which 
he is moving. Perhaps in any study investigating the relationship between 
social class and delinquent behavior, it is not as important to know what 
class an individual is in, as it is to know if he is securely located in 
the class, if he has just managed a toe hold in the class, or if he has 
1/ 
just moved down or up from a class. Reissman- illustrates this point 
when he says: 
"The secure middle class person presents a different 
psychology than does one who has just managed a toe hold in 
the middle class. Each has different goals, attitudes, and 
self-conceptions, which can be understood only by reference 
to the security each feels in his class position." 
!( Leonard Reissman, Class in American Society, The Free Press, Glencoe, 
Illinois, 1959, P• 295. 
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The results of the study do not, however, necessarily mean that 
there is no significant relationship between social class status 
position and delinquent behavior. What the results do indicate is that 
we might more accurately determine an individual's class status by 
analyzing his socio-economic and social mobility status together. That 
is, the lower class boy moving upward into the middle class may be more 
guided in his behavior by a middle class value system. Therefore he may 
be more accurately described as middle class. The middle class boy 
moving downward in the social structure may more likely find his behavior 
influenced by lower class concerns. He may be more accurately described 
as lower class. The implication here is that social class status may be 
more accurately measured in terms of value systems than in terms of 
economic factors such as occupation, housing, residence, and income. It 
is quite possible for a child to live in a lower class neighborhood and 
in the midst of a lower class culture and still be considered middle 
class. Perhaps this is the reason why pockets of low delinquency rates 
can be located in 11 slum11 neighborhoods characterized as high delinquency 
rate areas. 
Of course there may be another explanation to account for the 
significant relationship between downward mobility and delinquent be-
havior. The disappointments, frustrations, bitterness, et cetera 
involved in downward mobility, particularly for the upper-middle class 
family may be manifested through overt aggressive behavior of the 
children in the family. A downwardly moving family may still hold to a 
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middle class value system, but because of unusual economic circumstances 
may find itself moving outside the middle class circle. The psycholog-
ical consequences of downward mobility have never been fully explored, 
but it may be reasonable to assume that downward mobility is accompanied 
by feelings of enyy, hostility, disappointment, discouragement, bitter-
ness, et cetera. People who have been on the 11 top11 do not enjoy moving 
toward the "bottom." 
1/ 
The psychological consequences of "downward mobility," as Reissman-
has indicated, can be channelled away from the individual to avoid 
injury to self conceptions and self respect. The individual imputes to 
others the blame for his descent in the social structure. His frustra-
tion and his failure are poured into an explanation that implicates 
society or society's institutions as the cause of it all. Attitudes 
toward others and toward authority could be determined by failure in 
the mobility process. 
If the intensity of the psychological consequences of "mobility 
failure" is in proportion to the degree of failure, then it is not 
difficult to understand the strength of the relationship between down-
ward mobilit,y and delinquent behavior. Certainly, downward movement 
represents the greatest failure in the mobility process. For, in a 
culture which highly esteems the success value, what constitutes a 
greater failure than the failure to at least maintain one's status quo 
in the social structure? 
!7 Reissman, op. cit., pp. 369-371. 
3. Limitations of the Study 
In reaching conclusions there must be a consideration of the 
techniques and definitions used, the assumptions made, and the 
recognized limitations of the study. The limitations of this study 
involve limitations of place and sampling. This study can only 
indicate that certain relationships exist in a sample of high school 
students taken from Yankee City. Yankee City m~ be a typical or 
an atypical community reflecting a typical or an atypical social 
structure. 
187 
Another limitation of the study may be the sample population 
which did not include a number of Yankee City high school students. 
Excluded from the study sample were students for whom status data, 
delinquency data, mobility data, et cetera were incomplete; students 
who were absent from school the d~ the delinquency inventory was 
administered; and pupils whose questionnaires were deleted from the 
study because of malingering or carelessness as evidenced by the 
veracity scale. However, this loss from the sample was attributable 
to multiple accidental factors and occurred randomly throughout the 
graded population. Also excluded from the study sample were students 
who did not attend Yankee City High School. A number of students in 
Yankee City attended parochial schools located in the city and private 
schools located in nearby areas. 
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In order to measure delinquent behavior, social class status, 
and social mobility status, it was necessary to use instruments and 
techniques devised to sample and reveal these phenomena. The writer 
limits his study to the degree of validity these instruments and 
techniques possess. 
In the application of Warner's ISC to Yankee City it was ex-
tremely difficult to delineate with accuracy a few ecological areas. 
This, then, is another limitation of the study. 
It was impossible to obtain data on the ethnic and religious 
affiliations of the students in the sample. Consequently this study 
would have been more valuable if such data could have been obtained 
and used as controls. 
4. Suggestions for Further Study 
In the course of this study, and at its conclusion, many 
suggestions came to mind regarding studies which should be accomplished 
in order to add to our knowledge of the relationship between social 
class and delinquent behavior. The recommendations for further study 
evolve from the limitations of this study. The following suggestions 
for further study are offered: 
1. That a similar study be conducted using different measures 
of delinquent behavior, social class status, and social 
mobility status. 
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2. That a similar study be conducted in communities of differing 
size and social structure. 
3. That a similar study be conducted using different classifica-
tions of delinquents (i.e. neurotic delinquents, institution-
alized delinquents, etcetera.) 
4. That a similar study be conducted with intensified focus on 
one delinquency variable, e.g. a study on the relationship 
bet-v1een social class and theft offenders. 
5. That a similar study be conducted using populations of 
parochial and private school students. 
6. That a similar study be conducted among different ethnic 
groups. 
7. That a similar study be conducted on a more intensive basis; 
i.e. a longitudinal type of study involving case histories 
and follow-up studies. 
8. That an instrument be designed to measure class value orienta-
tion by using a combination of a social class index and a 
mobility scale. 
9. That a study be conducted to determine the infiltration of 
class values from one class to another, and to determine the 
relationship between such value infiltration and delinquent 
behavior. 
10. That a similar study be conducted and data be controlled 
according to grades, father's occupation, mother working, 
home ownership, et cetera. 
APPENDIX 
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A Selected NQ~ber of Index of Status Characteristics Ratings 
Code Occupation Income House Neighborhood Total Status 
No. (:xh) (x3) (x3) (x2) Position 
(ISC) 
1 3 5 3 3 42 III 
6 6 5 5 6 66 IV 
14 4 5 3 2 44 III 
hh 1 2 2 2 20 I 
51 2 3 2 2 27 II 
66 5 5 5 5 60 IV 
85 4 5 6 7 63 IV 
117 5 5 6 6 65 IV 
130 1 3 2 2 23 II 
174 5 5 6 7 67 v 
184 4 5 4 39 III 
209 2 4 3 2 33 II 
218 5 5 7 7 80 v 
2lt7 6 3 2 55 IV 
262 2 3 2 2 31 II 
269 4 5 3 3 46 III 
285 6 5 3 2 52 IV 
335 3 3 2 2 31 II 
379 7 5 7 7 78 v 
420 2 4 2 2 40 III 
431 4 5 5 Lt 5L IV 
482 3 5 4 2 LJ III 
502 6 5 6 7 71 v 
(Concluded on next page) 
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A Selected Number of Index of Status Characteristics Ratings (concluded) 
Code -occupation Income House Neighborhood Total Status 
No. (x4) (x3) (x3) (x2) Position 
(ISC) 
507 2 4 3 2 33 II 
525 4 5 4 39 III 
549 6 5 7 7 74 v 
609 4 5 6 6 61 IV 
642 5 5 7 7 70 v 
652 2 h 2 2 30 II 
664 7 6 6 6 76 v 
681 5 5 4 h 65 "DJ 
701 2 4 4 4 40 III 
713 3 5 3 2 ~_to III 
732 6 5 5 5 64 IV 
742 2 4 2 2 30 II 
763 4 5 2 2 41 III 
774 5 5 4 4 55 IV 
788 7 5 3 3 58 IV 
792 3 5 4 4 47 III 
Boo L 5 2 2 41 III 
810 2 4 3 2 33 II 
822 3 5 6 6 57 "D! 
831 5 5 6 6 65 IV 
841 4 ~ 4 39 III / 
849 5 5 3 2 48 III 
856 2 4 4 4 40 III 
864 5 5 5 5 60 IV 
882 6 5 lf 75 v 
900 4 5 7 7 66 IV 
901 5 5 6 6 65 IV 
A Selected Number of Social Nobility Ratings 
------------------- ----·-------
Code Parental Course High College Friends' Voca- Occupational Grades l1obility 
No. ISC Hember- School Educa- Educa- tional Hobility Direction 
ship Educa- tional tional Plans 
tional Plans Plans 
Plans 
-
22 III 1 1 1 1 1 Up 2 Up 
59 III 1 1 1 4 2 Up 3 Up 
87 III 1 1 3 4 4 Stable 2 Stable 
100 IV 2 3 3 4 8 Unknovm 4 Down 
111 III 2 1 3 1 3 Down 4 Down 
130 II 2 1 2 1 3 Down 3 Down 
135 IV 2 1 3 1 3 Up 3 Up 
161 IV 1 1 1 2 2 Up 2 Up 
167 v 2 1 3 2 4 Up 3 Up 
180 v 1 1 3 1 3 Unknown 3 Up 
209 II 1 1 1 1 1 Up 2 Up 
236 IV 3 1 3 3 4 Stable 3 Stable 
(Continued on next page) 
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A Selected Number of Social Nobility Ratings (continued) 
Code Parental Course High College Friends I Voca- Occupational Grades Nobility 
No. ISC Member- School Educa- Educa- tional Hobility Direction 
ship Educa- tional tional Plans 
tional Plans Plans 
Plans 
·---------
266 II 2 l 2 3 8 Unknown 3 Do-vm 
308 IV 2 l 3 L1 4 Stable 3 Stable 
352 III 2 l 3 2 7 Down 3 Dmvn 
362 IV l l 2 2 3 Up 2 Up 
375 IV l 1 1 l 2 Up 2 Up 
394 II 2 l 3 4 3 Down 3 Down 
401 II l l l l 2 Stable 3 Stable 
435 II 2 3 3 3 4 Down 4 Do-vm 
447 II l l 3 l 3 Down 4 Down 
466 I l l 2 l 3 Unknmm 2 Stable 
504 III l l l l 3 Up 2 Up 
549 v l l 2 4 2 Up 3 Up 
(Concluded on next page) 
1-' 
\() 
+:-
A Selected Number of Social Hobility Ratings (concluded) 
Code Parental Course High College Friends' Voca- Occupational Grades Hobility 
No. ISC Hember- School Educa- Educa- tional Hobility Direction 
ship Educa- tional tional Plans 
tional Plans Plans 
Plans 
561 III 2 1 3 4 5 Down 4 Down 
609 IV 1 1 1 1 2 Up 3 Up 
614 III 1 2 3 3 7 Dovm 4 Down 
628 II 1 1 1 1 1 Up ·1 Up 
647 rv 2 3 3 4 3 Up L Down 
680 IV 2 2 3 4 8 Unknovm 3 Down 
708 III 2 1 2 4 4 Stable 3 Stable 
748 III 2 3 - h 8 Unknown 4 Down 
792 III 3 1 2 h 2 Up 2 Up 
804 rv 1 1 1 3 2 Up 2 Up 
831 IV 1 3 3 4 8 Unknovm 4 Dowl1 
900 IV 3 1 3 4 5 Dovm 3 Down 
~ 
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(leave blank) 
DE HOMEROOM TEAOHER'S NAME 
----------------- ----------------------------
E OF STUDENT 
--------------------------------
( ) MALE ( ) FEMALE 
RESS 
----------~(~s-t~u-d~e-n-t~-s~h-o-u~1~d~f~i~l~l~i~n--s_p_a_c_e_s __ a~b~o-v-e~)--------------------
INFORMATION FORM 
Name of Head of Family (Please Print) --~(~f~i-r-s~t-n_a_m_e_)r----.(~m~i~d~d~l~e~i~n~i~t~i-a~l~)--~(~1-a-s~t--n-am--e) 
Sex of Head of Family. Please Check: ( ) MALE ( ) FEMALE 
How many people live in your home? (number of 
--------------~-------- persons) 
Is the mother of the student employed in full or part-time work?( ) YES 
ChecK: ( ) NO 
iow many rooms in your home? (number of rooms) 
-------------------------
rs your present home a 
(a) _Single House 
(b) Two-family House 
I C ~ Three-family house ~d Four or more family house or 
~e) 
apartment 
Other (what 
)id your father graduate from high school? Check: ( ) YES ( ) NO 
)id your mother graduate from high school? Check: ( ) YES ( ) NO 
)oes the family usually travel and vacation outside the city for two 
)r more weeks during the year? 
Check: ( ) YES ( ) NO 
low does the head of the family (father or mother) receive his or her 
~hief source of income? Check only one, unless income is secured from 
;wo or more sources equally. Then, check those sources. 
'a) on an hourly or piece work basis 
'b) on a weekly basis 
:.-de) on a salary basis, monthly or yearly 
) from profits of business ownership 
:e) --------from fees for professional services 
·r) from previously earned wealth 
:hg) from inherit~d wealth 
) from other sources 
'.i} --------from pension 
lill the head of the family (father or mother) please indicate his or 
Ler occupation: 
------------------------------------------------------------
(Occupation) 
>n the back please explain the kind of work you do. 
) 
VOCATIONAL AND EDUCATIONAL 
DATA SHEET 
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High school students have different reasons for choosing their future 
tpations. Some choose because a member of their family does a certain 
L of work. Others select a future occupation because friends or neigh-
; are engaged in it. Still others have strong personal inclinations for 
;a in vocations. 
This questionnaire is part of a study concerned with high school 
lents and their choices of future occupations. If it is known what fact-
influence pupils to choose certain fields of study, work, end play, 
~ help with life plans can be given. You can help by answering all the 
:tiona as accurately and completely as possible. Thank you. 
1e (please print} First Name 
ress umber Street 
.ge at last birthday (check one) 
20 or over 
_19 
18 
-
_17 
5_15 
5_15 
7 14 
8 13 
Last Name Homeroom 
City or Town 
5. Do you plan to finish high school? 
l. ___ Yes, definitely 
2. ___ Perhaps, not 
3. ___ NO 
7. Do you plan to go to college? 
irthplace 
l ____ Yes, definitely (What college? ) ity or Town. ________________ __ 
tate ________________________ _ 
hat grade are you now in? 
_9th grade 
_lOth grade 
3_llth grade 
4_12th grade 
h.at course are you now taking? 
_Academic 
_General 
3_0ther(what?) 
ere you previously in a different 
'urse from the one you are now 
:~.king? 
No 
_Yes, Ac?demic 
Yes, General 
4 Yes, Other 
TWhat?J __ _ 
2 ____ Perhaps, not decided yet 
3 No 
-
8. Do you plan on other education or 
training after high school? 
l ____ Yes, definitely (What? ______ ~ 
2 ____ Perhaps, not decided yet 
3 No 
9. Do most of your friends plan on 
further education after high school! 
l ____ Yes, definitely 
2 ____ Perhaps, not decided yet 
3 ____ No 
4 I don't know 
Nho is your best friend? 
~e ______________________ ___ 
idress. ____________________ __ 
rn addition to your best ~riend 
~ho are your three closest friends? 
, Name. __________________________ __ 
Address. ______________________ ___ 
, Name __________________________ __ 
Address. ______________________ ___ 
, Name __________________________ __ 
Address ______________________ ___ 
Df course most students have some 
iaydreams about what they would 
like to be and do when they are 
~dults. What would you like most 
to be and do if you had the ability 
~nd the opportunity? 
qaturally there can be a big diff-
9rence between anybody's daydreams 
:md what, seriously, he really ex-
~ects to do. When you are an adult-
Let us say around 35 or 40 - what {ind of work do you really expect 
~o do? 
~hat problems or difficulties do 
rou think you might have in 
tchieving your vocational or educ-
ttional goals? (Use the other side 
>f this page if you wish) 
L. Military service _4 Poor school 
grades 
~. No finances 
5. Lack of ability 
5 lfo encourag 
- ment 
_6 Other(What?) 
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15. Is your present house a 
l _____ Single house 
2 _____ Two-family house 
3 Three-family house 
4 _____ Four or more family house 
or aprtment 
5_0ther(What? 
16. Does your famil-y rent or own 
your home? 
_ __ rent 
-
own 
17. Father's name 
(First) (Last) 
18. Where was your father born? 
(Town) (State) 
(Country) 
19. Where does your father work? 
Place(city or town) __________ __ 
Name of firm or organization 
o, Does your father: 
1 Own his own business or have 
----a partnership? 
2 ___ Do professional work~like 
doctor or lawyer by himself 
or in partnership) 
3 ___ Work for a company owned by 
others 
4 ___ Work for a city, state or 
federal government. 5 ___ 0ther(What? _________________ _ 
2l.Since the elementary grades what 
kind of marks have you received? 
l~Well below average 
2 Below average 
3_Average 
4_Above average 
5 ____ Very high grades 
ust what is your father's work? 
lease tell very carefully. For 
xample, don't just say he runs 
machine tf he does, but tell 
hat kind of a machine. Or if he 
s a ~anager or foreman, tell how 
any people, approximately, work 
nder him and what sort of work 
hey do. If he is a salesman, 
on't say salesman but tell what 
inl of goods he sells. In other 
ords, be as exact as you can be. 
here was your mother born? 
O'Wil or city) (State) 
(Country) 
oes your mother have a paying 
ob?{other than keeping house and 
aking care of the family)? 
Yes, she does have such a job now. 
No, not now but she has had such a 
job within the past five years. 
No, she has not had such a job 
within the past five years. 
She has not worked since her 
marriage. 
f your mother is working where 
oes she work? ________________ __ 
escribe as well as you can what 
ind of work she does 
----------
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26. Do you work outside of school 
regularly? Yes ____ No 
If you do describe what kind of 
work you do. 
27. On school days, about how many 
hours do you work at your job? 
___ about 2 hours 
_about 4 hours 
___ about 6 hours 
___ about 8 hours 
28. On other days, about how many 
hours do you work at your out-of-
school job? 
none ___ about 6 hours 
___ about 2 hours ___ about 8 hours 
___ about 4 hours ___ more(How many? 
29. In how many communities have you 
attended public schools? 
_one ___ four _seven 
_____ two 
_five __ eight 
_three ___ six more than 
-eight 
30. Did your parents attend Newbury-
EOrt High School~ 
Mother ____ yes Father ____ yes 
_no ___ no 
31. Approximately how many years has 
your family lived in the town in 
which you now live? ____________ __ 
32. Did your parents attend element-
ary schools in Newburyport? 
Mother _yes Father_yes 
___ no 
_no 
NOTE: If you wish to make any other 
comments about your vocational 
and educational plans, use the 
other side of the sheet. 
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IMPORTANT. AFTER YOU HAVE READ THE DIRECTIONS 
ON THIS PAGE TEAR THE PAGE FROM THE REST OF 
THE FORM. THIS SHOULD BE DONE IN ORDER THAT 
YOUR NAME WILL NOT APPEAR ANYWHERE ON THE 
FORM. THIS IS AN ANONYMOUS QUESTIONNAIRE. 
ear ............................ ~~-----
We would like to know more about what people of your age feel, 
hink, and do. You are a member of one of the most potentially 
nportant groups in the community, the youth group. Much of what has 
=en written and said about your age group is not based on fact. Will 
)U help us to obtain a true picture of you and your group? We need 
)Ur cooperation. 
You and your classmates have been selected as being representative 
f your age group. In filling out the questionnaire you will supply 
nportant facts which may help youth not only in your community but also 
1 other communities. This is entirely voluntary. Try to answer every 
1estion. 
You will not place your name on this questionnaire. No attempt 
Lll be made to identify you through your answers. For the purpose of 
1is study your answers will be coded under a number. Please give the 
~cts or your honest opinion on every question. 
DIRECTIONS 
Read each question carefully once, then answer to the best of your 
ability. 
If you wish to comment on any item, write in the margin next to the 
item on the questionnaire. DO NOT WRITE ON THE ANSWER SHEET. 
When you have completed filling out the questionnaire place it and 
the answer sheet in the box located at the front of the room. Clip 
the answer sheet and the questionnaire together before placing them 
into the box. 
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RULES AND REGULATIONS 
Recent research has found that everyone breaks some rules and 
ulations during his lifetime. Some break them regularly, others less 
en. On the following pages are a list of some rules which are frequent-
broken. Indicate the number of times you have deliberately broken a 
e since beginning elementary school. 
Indicate the number of times you h~ve deliberately or willfully 
ken a rule by blackenin~ the ~ppropriate space on the answer sheet. 
n you mark your answers on the answer sheet be sure the number on the 
wer sheet agrees with the number of the question. 
If you cannot remember ex~ctly how many times you have broken a 
e, try to make an accurate estimate. 
Below is an example of a question as it might appear on the 
stionnaire and an ex~mple of the answer sheet. The following is an 
ustration of how a question might be answered. 
QUESTION 
many times have you: 
3moked in violation 
)f a school rule? 
~ 
I 
I 
ANSWER 
E 
II 
l I 
A. Never 
~RY TO ANSWER EVERY QUESTION 
B. 1-3 c. 4-6 D. 7-10 E. over 10 
~EMEMBER, THIS IS NOT A TEST. THERE ARE NO RIGHT OR WRONG ANSWERS. 
fHAT YOU THINK OR DO ARE THE DATA OF THE STUDY. 
IE SURE TO FULLY BLACKEN THE ANSWER SPACES. 
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many times have you: 
Thrown objects in A. Never B. 1-3 C.4-6 D.7-10 E. over 10 
class? 
''Skipped" a class? A. Never B.1-3 C.4-6 D.7-10 E. over 10 
Been suspended? A. Never E.1-3 C.4-6 D.7-10 E. over 10 
Damaged school A. Never E.1-3 C.4-6 D.7-10 E. over 10 
property? 
Created a disturbance A. Never B.1-3 C.4-6 D.7-10 E. over 10 
in class? 
Been " kicked " out A. Never B.1-3 C.4-6 D.7-10 E. over 10 
of class? 
Stolen an object A. Never B.1-3 C.4-6 D.7-10 E. over 10 
belonging to the school? 
MOTOR VEHICLE RULES AND REGULATIONS 
many times have you: 
Driven a car beyond A. Never B.1-3 C.4-6 D. 7-10 E. over 10 
the legal speed limit? 
Driven a car through A. Never B.1-3 C.4-6 D.7-10 E. over 10 
a STOP sign? 
Driven a car through A. Never E.1-3 C.4-6 D.7-10 E. over 10 
a red light? 
Driven a car which A. Never B.1-3 C.4-6 D.7-10 E. over 10 
was not registered? 
Raced with another A. Never E.1-3 C.4-6 D.7-10 E. over 10 
car on the road? 
Driven a car when A. Never E. 1-3 C.4-6 D.7-10 E. over 10 
you did not have a 
license? 
raken a car for a A. Never E.1-3 C.4-6 D.7-10 E. over 10 
ride without the 
:>wner's permission? 
)riven a car while A. Never E.1-3 C.4-6 D.7-10 E. over 10 
1nder the influence 
lf liquor? 
)riven a car A. Never B.1-3 C.4-6 D.7-10 E. over 10 
~ecklessly? 
I ad your license A. Never B.1-3 C.4-6 D.7-10 E. over 10 
·evoked? 
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STATE AND COMMUNITY RULES AND REGULATIONS 
many times have you: 
Broken a street light? A. Never B. 1-3 C.4-6 D.7-10 E. over 10 
Broken someone's window? A. Never B. 1-3 C.4-6 D.7-10 E. over 10 
Turned in a false alarm? A. Never B.1-3 C.4-6 D.7-10 E. over 10 
Bought beer, wine, or A. Never B.1-3 C.4-6 D.7-10 E. over 10 
liguor for your own use? 
Hopped a ride on a A. Never B.1-3 C.4-6 D.7-10 E. over 10 
freight car? 
Been brought to court? A. Never B.1-3 C.4-5 D.7-10 E. over 10 
Hung around a pool room A. Never B. 1-3 C.4-6 D.7-10 E. over 10 
during the week? 
Bought any narcotics? A. Never B. 1-3 C.4-6 D.7-10 E. over 10 
Been arrested? A. Never B.1-3 C.4-6 D. 7- 10 E. over 10 
Gambled? A. Never B. 1-3 C.4-6 D.7-10 E. over 10 
Drunk beer, wine, or A. Never B. 1-3 C.4-6 D.7-10 E. over 10 
liquor without parental 
permission? 
:::arried a concealed A. Never B.1-3 C.4-6 D.7-10 E. over 10 
"eapon? (Switchblade, 
~un, razor, etc. 
3een brought to court? A. Never B.1-3 C.4-6 D.7-10 E. over 10 
=>ut a "slug " into a A. Never B.1-3 C.4-6 D.7-10 E. over 10 
rending machine? 
J sed narcotics? A. Never B.1-3 C.4-6 D.7-10 E. over 10 
leen in jail or A. Never B.l-3 C.4-6 D.7-10 E. over 10 
'reform" school? 
:ntered a public or A. Never B.1-3 C.4-6 D.7-10 E. over 10 
rivate building 
rmed with a weapon? 
old narcotics? A. Never B.1-3 C.4-6 D.7-10 E. over 10 
aken part in a A. Never B. 1-3 C.4-6 D.7-10 E. over 10 
ang fight? 
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many times have you: 
,Been stopped by the A. Never B.1-3 C.4-6 D.7-10 E. over 10 
police and questioned 
about what you were doing? 
,Illegally sold beer, A. Never B.1-3 C.4-6 D.7-10 E. over 10 
wine, or liquor? 
Played cards for money A. Never B.1-3 C.4-6 D.7-10 E. over 10 
without parental 
permission? 
Begged for money in A. Never B.1-3 C.4-6 D.7-10 E. over 10 
public? 
Done something illegal A. Never B.1-3 C.4-6 D. 7- 10 E. over 10 
and had it covered up 
by using "p u 11 "? 
Been sent to or held A. Never B. 1-3 C.4-6 D.7-10 E. over 10 
in a juvenile detention 
center? 
Pitched coins for money A. Never B. 1-3 C.4-6 D.7-10 E. over 10 
without parental 
permission? 
Attacked someone A. Never B. 1-3 c.4-6 D.7-10 E. over 10 
with a knife? 
Been sent to a social A. Never B.1-3 C.4-6 D.7-10 E. over 10 
agency or guidance 
center for doing some-
thing illegal? 
many times have you stolen: 
Fruit from someone'tree? A. Never B. 1-3 C.4-6 D.7-10 E. over 10 
Any liquor? A. Never B.1-3 C.4-6 D.7-10 E. over 10 
An item worth less A. Never B. 1-3 C.4-6 D.7-10 E. over 10 
than a dollar? 
An item worth more A. Never B.1-3 C.4-6 D.7-10 E. over 10 
than a dollar and less 
than a hundred dollars? 
An item worth more A. Never B. 1-3 C.4-6 D.7-10 E. over 10 
than a hundred dollars? 
A.n article such as A. Never B.1-3 C.4-6 D.7-10 E. over 10 
a lipstick or cosmetic? 
tin article such as A. Never B. 1-3 C.4-6 D.7-10 E. over 10 
a co at, a dress, a suit? 
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Veracity Scale 
The following interlocking items were used in determining the 
consistency of responses given by pupils in filling out the Delinquency 
Inventory. The items printed in capital letters are inventory items 
which are phrased in general terms and cover a broad area of delinquent 
behavior. The questions printed in small type are concerned with 
specific behavior but specific behavior which relates directly to the 
general activity in the broader item. By checking the answers to the 
veracity scale items it is an easy matter to cetermine if any contra-
dictions exist. For example: If a student in answering Item #10 said 
he had damaged a school textbook 1-3 times but in responding to 
Item lf2L said he had never damaged any school property then his answer 
sheet was discarded from the study sample. In this way questionnaires 
reflecting malingering and carelessness were screened out. 
2h. DAH.AGED SCHOOL PROPERTY? 
8. Narked a desk? 10. Damaged a school textbook? 
25. CREATED A DISTURBANCE ll~ CLASS? 
7. 
lL. 
19. 
26. 
Disobeyed a teacher? 
Talked back to a teacher? 
Sworn in class? 
11 Kicked" out of class? 
36. DRIVEN A CAR RECKlESSLY? 
12. Started a fight in school? 
15. Talked in class? 
21. Thrown objects in class? 
(Also items 9, 11, 16, 23) 
28. Driven a car beyond the legal speed limit? 
29. Driven a car through a STOP sign? 
30. Driven a car through a red light? 
32. Raced vJi th another car on the road? 
35. Driven a car while under the influence of liquor? 
56. DANAGED PUBLIC OR PRIVATE PROPERTY? 
8. Harked a desk? 
2L. Damaged school property? 
70. Broken someone's window? 
79. GM'IBLED? 
90. Played cards for money? 
10. Damaged a school textbook? 
69. Broken a street light? 
95. Pitched coins for money? 
(Concluded on next page) 
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Veracity Scale (concluded) 
54. LIED? 
13. Lied to a teacher? 47. Told a lie to your parents? 
61. DISOBEYED SOILEONE vffiO HAD IEGAL AUTHORITY OVER YOU? 
48. Disobeyed your parents? 7. Disobeyed a teacher? 
65. FOUGHT 'VJITH HEI1BERS OF YOUR F.AHILY? 
49. Lost your temper and fought vJi th someone in your family? 
51. Openly defied your parents? 
48. DISOBEYED YOUR PARENTS? 
52. Stayed out after midnight without your parent's permission? 
----·-------- ·---
No ·1·----.;--''~'~-1 2 3 Job SOCIAL CLASS AND D~LIV0,1JEFCY 207 
1. l Code No: 
I ~ I ; r;J 
2. ) Age 3. ) Se:;: __ 
t I t 1 
Birth-
L! .• ) Place r---, 5.) Grade n 
6.)Course 7.) ,-, Pre Course I I 
----::7:;--- tr --9- 10 12 
. H.S. 
,.,8. ) Plans 
'.;·~ .. t I 
13 
Ideal 
L4. )Choice 
I t 
21 
Father's 
~0 • ) Oc c • St • 
I I 
27 
Hot her ts 
25 • ) Oc c • St • 
t I 
32 
. 
Parental 
31.) H.s. 
I I 39 -
Coll. 
9. )Plans 
· Other 
10,) Ed. Pl. 
· Friends 
11.) Plans 
· Best· 
12,)Frnd. 
· Closest 
13 • ) Friends 
n 
-14 If 15 n 16 Q f l I 18 19 20 
· Real 
15.)Choice 
Prob-
16, )lems 
Home 
l?.)Owner 
· Father's 
18.) Birthpl. 
· Father 
19. )Wrk. Pl Q 
· School 
21. )Grades 
Q 
Mother's 
26, ) 1rJork 
~I 
· Length 
n fl 
23 2[~ 
Fath. · 22,)11 Mother rs 23 • )Birthpl. 
I I 
29 - 30 
·· Hours 
27 • )\rJork 28, )vJork 
lf] I 
' 
54 35 36 
Parental · Social 
32.) Resdnce 33.)El, Sci' 34.)Class 0 -J .. I 1 ""4-l" 42 
I I 
25 
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